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Dear Guests...

Welcome to the 8h INTE & ITICAM & IDEC -2017.

International Conference on New Horizons (INTE) and, International Trends and
Issues in Communication & Media Conference (ITICAM) and International Distance
Education Conference (IDEC) are international academic conferences for academics,
teachers and educators. They promote the development and dissemination of
theoretical knowledge, conceptual research, and professional knowledge through
conferences activities, the conference proceedings books and TOJET, TOJNED
Journals. Their focus is to create and disseminate knowledge about new developments
in these academic fields.

INTE & ITICAM & IDEC conferences are now well-known international academic
events and the number of paper submissions and attendees are increasing every year.
This year our conferences have received more than 900 applications. The Conference
Academic Advisory Board has accepted approximately 600 papers to be presented in
Berlin, Germany.

We would like to thank Prof. Dr. Muzaffer ELMAS, Rector of Sakarya University
for his support of organizing these conferences.

We also would like to thank our distinguished guests, keynote speakers for their
collaborations and contributions for the success of these conferences.

And finally, we would like to thank to all of our participants who have presented
their academic works in INTE & ITICAM& IDEC- 2017, Berlin, Germany.

Without their participation, INTE, ITICAM & IDEC-2017 would, of course, have
been impossible.

We would like to sincerely thank all of you for coming, presenting, and joining in
the academic activities.

We would also like to thank all of those who have contributed to the reviewing
process of INTE, ITICAM & IDEC conference papers, which will be also published in
TOJET, TOJNED.

Finally, we would like to wish you all a successful conference, pleasant stay in
Berlin, Germany.

Thank you

Coordinators
Prof. Dr. Aytekin ISMAN
Assoc. Prof. Dr. Ahmet ESKICUMALI



KEYNOTES

The Future of Teaching, Learning, and Technology in
Higher Education

Prof. Dr. Teresa FRANKLIN
Ohio University, United States

Preparing students to live in a complex world:
Connecting the curriculum and co curriculum to
enhance holistic student learning

Prof. Dr. Douglas FRANKLIN
Ohio University, United States

Designing Learning Spaces for University Campuses

Prof. Dr. Robert G. DOYLE
Harvard University, United States

Using mixed methods designs to understand
technology-based interventions

Prof. Dr. John HITCHCOCK
University of Indiana, United States

21st Century Skills Beyond the Classroom

Prof. Dr. Buket AKKOYUNLU
Cankaya University, Turkey



INTE 2017 Workshop

What Are The Possiblities of Distance Learning For
The Disadvantaged Groups

Prof. Dr. Ferhan ODABASI
Anadolu University, Turkey

Quality Process in Higher Education

Prof. Dr. Muzaffer ELMAS
Sakarya University, Turkey

Strange Pairings — The case for “Science and
Literacy” in an era of populist science!

Prof. Dr. Colleen SEXTON
Governors State University, United States

Are You With Me? Engaging Students in the
Learning Process in Today’s University Classroom?

Prof. Dr. Deborah E. BORDELON
Governors State University, United States

Project-Based Learning

Prof. Dr. Teresa FRANKLIN
Ohio University, United States
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% Prof. Dr. Carlos De Sousa REIS, Coimbra University, Portugal
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Prof. Dr. Hellmuth STACHEL, Vienna University of Technology, Austria
Prof. Dr. J. Ana DONALDSON, AECT Former President, USA
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Associate Coordinator _
¢ Assist. Prof. Dr. Irffan SIMSEK, Istanbul University, Turkey

Assistant Coordinators
< Assist. Prof. Dr. Kerim KARABACAK, Istanbul University, Turkey
¢ Assist. Prof. Dr. Subhan EKSIOGLU, Sakarya University, Turkey
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Coimbra University, Portugal

Prof. Dr. Christopher Gilbert, University
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Learning Consultant, Australia
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Central University Chung-Li, Taiwan
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University, China
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University of Technology, Austria
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University, Turkey
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Prof. Dr. Paolo Di Sia, University of
Verona, Italy

Prof. Dr. Pedro TADEU, Polytechnic of
Guarda; UDI-Research Unit for Inland
Development; Portugal, Portugal
Prof. Dr. Ramazan ABACI, Istanbul
Ticaret University, Turkey

Prof. Dr. Rana Varol, Ege University,
Turkey
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Wilhems University, Germany
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Kanho-Birsha University, India

Dr. Vu Thi Thanh HOA, Oxfam Great
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Res. Assist. Issa Almassri, Istanbul
Kemerburgaz University
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University of the Philippines Los
Banos, Phillipines
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University of Pardubice

Researcher Jack Koumi, Educational
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Kingdom
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University
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Lect. RUQAYYAH ALIYU YUSUF,
BAYERO UNIVERSITY, KANO,
Nigeria

Ferhat KAPTAN, Sakarya University,
Turkey

Zamzarina Mohd Adzhar, University of
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% Assist. Prof. Dr. Irfan SIMSEK, Istanbul University, Turkey
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ABSTRACT

Web 2.0 tools have become ubiquitous in many university classrooms. These tools support collaboration and
community building, enhance media sharing, and improve collective knowledge constructions- features that are
valuable to learning. Many studies have in fact found that the inclusion of these tools into the teaching and
learning processes creates positive learning experiences with many reported preferences of using these tools
over traditional methods of learning. This small-scale study which involved 37 undergraduate students,
investigated students’ perceptions on the use of a web 2.0 tool, namely Padlet, as an educational tool and
students’ frequency of use of and their engagement with it to support their learning of communication concepts.
The study, which employed a qualitative approach used two data collection tools: a qualitative questionnaire and
analyses of students’ activities on the virtual walls. The study found that even though a small number of students
had some negative perceptions of Padlet use, disclosing technical issues, lack of notification and reward, and
preference over paper to technology, most of the students perceived Padlet use very positively. Despite this, the
study found that most students were only actively engaged with Padlet activities on case-study-related tasks and
only prior to assessments but not for independent learning tasks. The study also shows that students’ positive
perception of Padlet as a learning tool did not influence students’ frequency of use. Pedagogical strategies are
shared to improve the use of Padlet as an educational tool to support students’ learning.

INTRODUCTION

Integration of web 2.0 tools and their impact on learning in higher education has been documented in many
studies. Many of these studies have uncovered the benefits of incorporating web 2.0 tools into teaching.
Blogging, for example has been found to be a good tool to trigger reflection and promote learning in collective
environment (Baird & Fisher, 2005). Findings from a study by Farmer and Bartlett-Bragg (2005) support these
findings as they found that blogging improved learners’ ability to regulate and personalise their learning. The
use of Twitter, on the other hand, because of its functionality, encouraged participants to produce concise but
critical reflections and created a sense of connections between users (Ruckert et al., 2014, p. 17). Similarly,
Gilbert, Morton & Rowley, (2007) reported that discussion boards and peer collaborative support were the
highlighted aspects of an e-learning module investigated. A study by Leow and Neo (2014) who analysed 182
students’ interactions when using web 2.00 tools also found that peer interactions on this platform “stimulated
students to actively use internet resources” and encouraged peer evaluation to avoid misunderstanding and to
reduce mistakes (p. 192). A study by Wood and Ryan (2010) supported these findings when it found that web
2.0 tools like blogs and social bookmarking services had a positive effect on students’ learning of History as
they generated significant interactions between students and their peers as well as with their tutors (p. 195).

Studies on students’ perceptions on the use of web 2.0 tools as educational tools, however, often report mixed
results. The assumption that students who are digital natives would embrace the use of these tools for learning
has been challenged and proven erroneous in many studies. A study by Wynn (2013), for example, found that
even though students wanted and anticipated technological tools in their classroom, they did not welcome these
tools to be part of their learning. In many cases, students were reluctant to use ICTs to interact with each other
for academic purposes (Veira, Leacock & Warrican, 2014) and they showed reservation about mixing academic
and social spheres when tools like Twitter and Facebook were adopted as learning tools (Osgerby & Rush,
2015). In fact, it was found that students often feel “disempowered, disenchanted and alienated when it comes to
technology-related activities” (Veira, Leacock & Warrican, 2014, p. 229). This could be because many students
are unfamiliar with their use and functions (Edirisingha et al., 2007) as they are not intentionally designed for
learning. It would be a waste of an academic’s time and effort if his or her students refuse to engage with a
specific technology simply because they dislike it.

It is thus important to understand students’ perception on the use of web 2.0 tools to support their learning.
Investigating students’ perceptions on the use of a web 2.0 tool for learning would also bridge the research gap
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in the area as many past studies focused on the effectiveness of technological endeavours within the classroom
but not on the investigation of student perceptions on the varied use of technological innovations introduced into
the classroom (Wynn, 2013).

It is also important to understand whether students’ perceptions of a web tool that is used for educational
purposes has any effect on students’ engagement with it. Logically, it can be assumed that if students have a
negative perception of a web 2.0 tool, they will not use it often enough or perhaps would engage with it only
superficially. A study by Ferreira and Santoso (2008) for example shows that student’s positive perceptions of
Accounting has a positive impact on students’ engagement and performance in the subject. Past studies have
reported that students’ engagement with technological tools were influenced by the nature of the activities
(Whitton, 2009), external pressures (Sharpe and Benfield, 2005), and relevance and needs (Eridisingha et al.,
2007). There have been limited reports which link students’ perceptions to participation in and engagement with
web 2.0 tools. Findings from such studies contribute significantly to the understanding of the impact of students’
perceptions of a technological tool on their use or engagement with it as a tool to support their learning.

This study attempted to gather understanding on students’ perceptions of a web 2.0 tool, namely Padlet. The
study also sought to understand whether students’ perceptions of Padlet has an impact on the frequency of
Padlet use. Its other objective is to understand students’ perception of sharing on Padlet and identify whether
students’ perception on sharing on Padlet has an impact on their engagement with it. This is because past studies
have reported that students distanced themselves from using 2.0 tools because of issues with openness (An,
Aworuwa, Ballard & Williams, 2009) or fear of open communication (Ahmed, Almuniem and Mbhuh, 2016;
An and Williams, 2010).

The current study thus has three important research questions:

1. What were students’ perceptions of Padlet as an educational tool?
2. What were their perceptions of sharing on Padlet?
3. Did their perception of Padlet affect frequency of Padlet use?

THE STUDY
The Context of Padlet Use in the Current Study

Padlet is a web 2.0 tool that enables the creation of virtual walls. On these walls, users can post files in different
format (audio, pictures, video etc.). In the current study, Padlet was used as an educational tool to support
students’ learning of communication concepts for Communication Skills module and prepare students for
summative assessments.

After the completion of a topic, students would be given a Padlet task to complete as part of their revision of the
topic. Most of the questions in these revision exercises were past year examination questions. Most of the time,
revision exercises were done as part of independent learning. Prior to students’ case study test, Padlet activities
containing past year case study questions were also prepared. Some of case study-test-related Padlet tasks were
done as part of classroom activity but some due to time limitation were done as part of independent learning.

Students were asked to immediately respond to Padlet exercises when they were done as part of classroom
activities and their answers were marked and commented on often before the class ended. Often, answers that
students submitted on Padlet walls during these in-class sessions became a source of discussion. When Padlet
activities were done as part of independent learning, the teacher commented on or marked students’ answers
within 7 days.

As Padlet walls functions like a virtual (white)board, students could view and read each other’s contributions to
the wall. In this way, Padlet enabled collective knowledge sharing. Students could also read comments given by
the teacher and view how answers were graded and in this way Padlet supported interactivity between students
and the teacher particularly when the teacher reacted to students’ answers and students reacted to teacher’s
comments and the grading of their work. This also somehow made teacher’s comments formative as sometimes
students worked on teachers’ comments, and resubmitted their improved answers for a second round of
marking. To ensure privacy and to encourage sharing some ‘security measures’ were imposed for example, the
Padlet exercises were password protected and the links and the passwords were only made available for her
students.
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Methodology

The study adopted a classroom action research model and its main objective was to improve practice.
Employing a qualitative approach, the study used two data collection tools: a survey (qualitative) questionnaire
which comprised of 5 open-ended questions, and analyses of students’ responses to the Padlet exercises. Even
though analysis of open-ended responses is more tedious, the adoption of a qualitative survey questionnaire was
pertinent because open-ended responses have more “nuance, depth, and substance than open-ended responses”
(Ruel, Wagner Il & Gillespie, 2016, p. 68).

The qualitative questionnaire sought to get students’ responses on the following 1) their perception of the use of
Padlet as an educational tool, 2) their perception on sharing on Padlet, 3) frequency of visits to Padlet walls, 4)
reasons for visiting Padlet walls, and 5) suggestions for further improvement. Analyses of content of Padlet
walls recorded 1) number of contributors per Padlet activity/wall, 2) students’ reactions to Padlet activities and
teacher’s feedback, 3) number of viewers per padlet wall and, 4) peaked time for visits to Padlet walls. Out of 47
students, 37 Hospitality/Accounting and Finance students completed the qualitative survey questionnaire.

Data analyses for the qualitative survey questionnaire involved survey coding which was a process of
categorising open-ended responses into groups (Popping, 2012). To understand students’ general perceptions of
Padlet as an educational tool and the idea of sharing on Padlet, frequency counts of recurring items were also
done.

Analyses of students’ responses or activities on Padlet wall were done once the semester was over. The teacher
visited the walls and recorded the number of students’ responses to the question on each wall, the number of
times students resubmitted their work to be remarked, and whether students remained anonymous or revealed
their identity when they shared their answers. As Padlet also recorded the number of visitors to the Padlet walls
throughout the semester, the teacher also analysed the graph which recorded number of visits to Padlet walls
(provided by Padlet) to get an overview of when visits to Padlet walls peaked and when it was at its lowest
points.

FINDINGS
What were students’ perceptions of Padlet as an educational tool?

The number of qualitative responses recorded on students’ perception of Padlet was 38 statements and out of
these, 29 were positive and 9 were negative. There were 6 categories of positive statements: ‘ease of use’, ‘ease
of access’, ‘perceived usefulness’ (alternative source, platform for sharing, viewing others’ work, feedback,
source of reference, testing ground), - ‘stress-free’ (anonymity, flexibility), ‘new medium of learning’ and
‘preferred learning medium’. Five categories of negative statements were identified: ‘accessibility issues’ (time-
lag, require internet connection, not hassle free), ‘readability issues’, ‘unfamiliar tool’, ‘not preferred learning
method’, and “no clear guidelines’.

Positive statements made by students were clearly related to how Padlet assisted them in their learning of the
module. Most importantly, students could identify the perceived usefulness of Padlet. Students mentioned that
Padlet provided them with a platform to share their answers, view others’ responses, and get feedback. Students
also valued the function of Padlet as a place where resources were stored. It served as another source of
reference. As an educational tool, students also found Padlet easy to use and access. The other aspects of Padlet
use which students appreciated was closely related to the way the teacher has designed its use which promoted
flexibility and anonymity.

As for negative statements, students’ main grouses were generally concerned with technical factors
(accessibility and readability) and the way Padlet was used. As most activities on Padlet was designed as part of
students’ independent learning, some might have felt lost and felt that more guidelines were necessary. These
were reflected in the suggestions students gave to improve Padlet use in Communication Skills classrooms as
some requested that more guidance is provided, and reminders are given to complete the tasks on Padlet walls.
Some of the other suggestions given also showed that students prefer more teacher-controlled environment as
some requested that the Padlet activities were completed during class time, and all the activities were made
compulsory for all students to complete.

What were students’ perception on sharing on Padlet?

Thirty-three statements were recorded when students were asked about their perceptions on sharing on Padlet
and out of these, 31 were positive statements and two were negative. Students were appreciative of Padlet’s ease
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of access and use, and the way it was used which fostered anonymity and flexibility. One student also
mentioned that sharing on Padlet evoked positive feelings.

Despite the measures taken to ensure anonymity, one student found that sharing answers on Padlet as a
threatening experience. Another student who responded negatively to sharing on Padlet simply did not favour
the use of technology for teaching and preferred the traditional pen and paper to answer questions.

Analyses of students’ responses to Padlet tasks also showed that students generally preferred to respond to the
tasks individually. Most students who contributed to the walls used pseudonyms with only four students who
constantly used their real names.

Did students’ perception of Padlet affect frequency of Padlet use?

Data from the qualitative questionnaire found that only six students were active users of Padlet as they always
visited the walls 1) “to see how answers are marked and look at how other people answered the questions”, 2) as
“... “the only way | can test myself”.

Thirty-one students admitted that they visited the walls ‘sometimes’ or ‘rarely’. Students reported of having
other commitments and this seemed to become a barrier for them to be active on Padlet. Students for example
mentioned that they were “busy with other subjects that | rarely have time” and that their “focus was on other
subjects”. Others highlighted that they did not receive enough prompting or clear guidelines. One student for
example explained his inactivity on Padlet wall because he/she “was not a self-learner” and required “guidelines
from my lecturer before I use something”. Some protested that “there is no notification when lecturer
update/upload new questions” and that they will “forget unless people around me inform me”. There is a
possibility that some students found the independent learning tasks difficult to handle as they were not
autonomous as reflected in some of the reasons students provided for visits to the walls: “Because the teacher
said so”/ “when teacher asks us... to do work on it”.

Students also highlighted the fact that they did not feel motivated because of lack of reward (no marks were
given when Padlet exercises were completed), technology was not the preferred method of learning, and Padlet
was not used by many thus “there’s not much post in them” and was not their preferred tool for learning- “Less
opportunity to think about Padlet unlike Facebook”.

However, it was found that the number of visitors to Padlet walls peaked prior to assessments and there were
clearly more number of contributors to Padlet walls containing case study questions. The number of contributors
to case-study-test-related tasks, was 14 (the lowest) and 33 (the highest). Contributors to revision exercises, on
the other hand, fluctuated between 2 and 5 students (even though these revision exercises comprised of past year
examination questions). One possible reason for students’ fluctuating pattern of Padlet use was because most of
the revision tasks were done as part of independent learning. The higher recorded student contributors to the
walls with case study questions could be because some of these were attempted in class. Having said that, the
number of contributors to case-study-test-related activities remained higher than the number of contributors to
the walls with revision exercises.

Also, it was interesting to note that the number of visitors to the walls peaked at 503 (the highest), recorded on
October 2nd; and 278 (second highest), recorded on Dec 6. Unsurprisingly, these dates coincided with
students’ preparation for two assessments, a case study test and a final examination respectively. At other times,
students’ collective number of visits to the walls was between 34 and 76 visits. Students’ activity or inactivity
on Padlet seemed to be influenced by assessments as found in some of the reasons given for visiting the walls:
“because of exam and midterm test” and to “get a glimpse of how the exam question would actually look like”.

It was also interesting to mention that only 5 students out of the 37 who mentioned that their main reason for
visiting Padlet walls was to improve their understanding of lesson learnt: “To try to answer in Padlet... so that |
can improve the level of my understanding”. Most of the students mentioned that their main reasons for visiting
the walls were to read teacher’s feedback and view other students’ answers: “To check my classmates’ answers
and comments from Ms. (the teacher)”. This shows that even though students were not active contributors to
Padlet walls, they were actively reading others contribution and teacher’s comments.

DISCUSSIONS

The study found that students’ perceptions of Padlet were generally positive. Many perceived Padlet as having
values for learning. However, some students had some negative perceptions of Padlet use and these were found
to be related to internal and external factors. Students’ differences (Miller, 2009) relating to preference over
method and tool for learning, lack of autonomy and low motivation were identified to be factors within students
which resulted in negative perceptions of Padlet as an educational tool. The last two factors were not clearly
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related to Padlet as a tool for learning but more to how Padlet was pedagogically embedded within teaching and
used as a learning tool. As some Padlet activities were designed as part of independent learning, students who
were not self-regulated or lack autonomy struggled. Furthermore, as Padlet activities were more formative than
summative (thus there were no concrete rewards in term of marks), some students were not motivated to be
active on Padlet walls.

The other identified factors were external and were related to the technical aspects (Ng, 2007; An, Aworuwa,
Ballard & Williams, 2009): issues of accessibility and ease of Padlet use, and time constraint (An, Aworuwa,
Ballard & Williams, 2009) due to workload from other modules. The teacher’s pedagogical decisions to
improve students’ privacy had resulted in only one student feeling threatened and the rest feeling safe. Issues
with openness, in other words, did not seem to inhibit participation on Padlet as observed in other studies (An,
Aworuwa, Ballard & Williams, 2009). This was perhaps due to the layers of ‘security measures’ to protect
students’ identity and privacy. However, doing so created another barrier for Padlet use.

The study also found that positive perceptions of Padlet as an educational tool did not have a positive impact on
students’ Padlet use. Furthermore, the study showed that despite perceiving the use of Padlet as having learning
values, which have been proven as the motivating factor for students’ use of technological tools (Hardy et al.,
2005; Cole, 2009), students’ use of Padlet to support their learning was inconsistent. This shows that positive
perceptions of Padlet was inadequate to sustain or encourage students to use Padlet for learning, particularly
when external factors became main inhibitors. This also shows students’ use of technological tool was very
much context-dependent. It is also interesting to note that even though many students were not posting answers
on the walls, except for case-study-related tasks, many of them mentioned that they visited Padlet walls to check
and read others’ submission and to read teachers’ comments. In other words, these students were ‘lurking’
around, not being active contributors but still perhaps ‘learning’ from reading the responses and comments
given (Slevin, 2008).

The findings of this study also show that students’ participation on Padlet were assessment- driven, judging
from the number of contributors and number of visitors to the walls. This shows that students’ use of Padlet was
purposive and this supports findings of other studies (Yaakop, 2015; Cole, 2009; Hardy et al., 2005).

From the suggestions given by the students to improve Padlet activities, it was also obvious that for some
students having too much flexibility did not work for them. Some required more support, guidelines, and
reminders from the teacher. Perhaps flexibility reduced students’ sense of urgency and as they were not held
accountable, not being active contributors on Padlet did not matter. This shows that technology does not
guarantee participation as participation often requires prompting (Whitton, 2009).

The study also shows that pedagogical decisions involving the use of a specific web or technological tool can
influence students’ use of the tool, their perception and their motivation to use it for learning. This shows that at
times, it is not the tool but the way the tool is used to support learning which influences its use.

IMPLICATIONS FOR TEACHING

The findings of this study have several pedagogical implications. It is important that a teacher identifies how
students feel about a technological tool but what is also vital is to check on students’ use of the tool to support
their learning. This means that a quick survey to investigate how they feel about the tool (in this case, Padlet)
and how they are managing their use of it could have signalled to the teacher and raised red flags if she needs to
adjust her instructions to improve students’ learning experiences. The study also found that students appreciated
flexibility; however, too much flexibility held some of the students back in their participation on Padlet thus
their learning. It is therefore important to reconsider flexibility. Perhaps, students should be gradually introduced
to autonomy by providing clear guidance and scaffolding, and structuring the use of Padlet as part of classroom
activities before introducing them as independent learning tasks. Students also want to be held accountable for
completing their preparatory work (Ruckert et al., 2014) thus some work done on Padlet should perhaps be
made compulsory and discussions are carried out on the answers that are posted on Padlet during classroom
activities.

The study also finds that protecting students’ privacy results in them having low inhibition about sharing on
Padlet. However, to be inclusive, students need to also be given options to complete Padlet tasks on students’
preferred medium of learning or of choice. To increase students’ participation and use of technological tool for
learning, it is also important to design activities that are closely related to assessments as students use of these
tools are often found to be purposive.
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The study also suggested that students’ perceptions of Padlet were affected by Padlet as a tool and by how it was
pedagogically embedded in the teaching and learning processes. In investigating perceptions on a technological
tool, students’ perceptions of the tool and how it is used to support learning should be made distinct.

CONCLUSION

This study found that students’ positive perceptions of Padlet did not have a positive impact on students’ use of
Padlet. However, as a tool, despite some rejection from students, Padlet has been found to be supportive of
students’ learning of communication skills concept. To use the tool more effectively, teachers need to consider
students’ perceptions of the tool and its pedagogical design to support students’ learning. It is also important for
teacher to consistently monitor their students’ engagement with the activities on Padlet. As students are diverse,
it is also crucial that pedagogical decisions made about Padlet use (or any other technological tool) are
constantly revised or readjusted to ensure inclusivity.
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The social and economic changes in the last and the present century have brought the English language to an
international language status, used for general and specific communication purposes all around the globe. The
main feature of English for Specific Purposes is, its practicality on grounds of learner needs. In our case, Arts
teachers needed a sufficient amount of English language proficiency to comprehend written texts and some videos
related to their teaching. Although the teachers had complete knowledge of their field in their native language;
they expressed an overwhelming need for being able to read and understand content related passages and texts in
English. Notwithstanding the fact that, this requires some certain level of general language proficiency, it also
requires the teachers to be equipped with the knowledge of special terminology, idiomatic expressions and
multiword units related to their field.

In order to cater for the needs of teachers of Arts working at private elementary schools in Turkey, we devised a
study based on the concept of data driven learning. The current study first identified the urgent needs of Arts
teachers by interviews for comprehending the language content in activity books and instructional videos. Next, it
introduced the compilation of Arts specific written and spoken corpora that were gathered from the English Art
textbooks and video transcripts provided by the teachers themselves. Second, the characteristics of the language
used in the compiled data were investigated and domain-specific terminology was retrieved from the corpora
through the use of a corpus analysis tool (AntConc). Then, the activities for improving the teachers’ levels of
comprehension were developed. Based on the language data gathered, the teachers were also introduced to paper
based concordances retrieved from the corpora for language analysis activities. The comments from teachers
indicated that they had started to comprehend many keys elements in English texts and were enthusiastic about
their future efforts. Finally, we summarized the possible and long-term use of facilitating the language
comprehension and improving understanding of field specific language use for teachers.
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OZET

Bu arastirmanin amaci, Lefke Avrupa Universitesi, iletisim bilimleri fakiiltesi 6gretmen adaylarinin iletigim
becerisine yonelik 6z yeterlik algilarinin ¢esitli degiskenlere gore belirlenmesidir. Bu amag¢ dogrultusunda 6gretmen
adaylarmin iletisim 6z yeterlik algi diizeyleri cinsiyet, yas ve simf diizeyi bakimindan incelenmistir. Arastirmada
tarama modeli kullanilmistir. Veri toplama araci olarak . Boliimde arastirmaya katilan deneklerin cinsiyet, yas ve
simf bilgilerini iceren demografik 6zellikler yer almaktadir. Arastirmanmin &rneklemini Lefke Avrupa Universitesi
Iletisim Fakiltesi’ nde 6grenim gdrmekte olan ve arastirmaya goniillii olarak katilan 300 &gretmen adayi
olugturmaktadir. Verilerin analizinde betimsel istatistik, bagimsiz gruplar igin t-testi ve tek yonli varyans analizinden
yararlanilmigtir. Arastirma sonucunda 6gretmen adaylarinin genel iletisim becerileri yeterlik algilarinin yiiksek
diizeyde oldugu, iletisim 6z yeterlik algisinin cinsiyete ve yas’ a gore istatistiki bakimdan anlamli farklilik gosterdigi
ancak Ogrenim goriilen simif diizeyinin iletisim 6z yeterlik algis1 ilizerinde anlamli farkliliga neden olmadigi
belirlenmistir.

Anahtar Kelimeler: iletisim becerisi, 6gretmen aday1, 6z yeterlilik

GIRIS

Kisi cevresiyle iletisim kurmadan kendisinin anlagilmasii bekleyemez. Duygularii ve diisiincelerini ancak
cevresiyle iletisim kurarak anlatabilir. iletisim, hayatin her alaninda basvurulan bir “kendini ifade etme” siirecidir.
Bu siireg, yani iletisim halinde olmak, insanlari toplumsallastirir. {letisim insan hayatinda hava, su gibi bir ihtiyactir.
Iletisim olmasayd: toplumlarin kiiltiirlerinin de olusamayacagini ve nesilden nesile aktarilamayacagim unutmamak
gerekir. Insanin ¢evresiyle iletisim halinde olmasi kisinin benlik gelisimine de énemli katkilarda bulunur.

Iletisimi, temel prensibi paylasim, etkilesim ve ortaklik kurmak olan, gesitli semboller ve araglarla diinyay1 daha
yasanilir kilan, ileti aligverisine dayali sosyal bir siirectir, diye tanimlayabiliriz. Insanoglu, varoldugu giinden bugiine
dek iletisim kurmak icin cesitli araclara basvurmustur (Cevik, Ozmaden, 2013). Kendi gelisimine paralel olarak
kullanildigr araglar da gelismis; siirekli gelisen iletisim araglar1 birbirini tamamlamis; ancak birisi, digerinin yerini
alamanustir. iletisimin en yalin, en Ilkel araglarindan biri kabul edilen isaretlere, kelimelere dayali olan yazi ve
konusma dilinin yani sira, beden dili ile sdzsiiz anlatimlar (jestler, mimikler, dokunma, cevap vermeme, sessiz kalma
gibi davranig ve tutumlar; dans, resim, v.b.) da yiizyillar boyunca kullanilagelmistir (Ciiceloglu, 2000).

Bilgi ve iletisim teknolojilerinde hizli degisim, Toplulugun iyelik yolunu acar. Ekonomiyi, sosyal ve kiiltiirel
Yagami yeniden sekillendiren bilgi Doniisiim siireci, plan1 ve yorumu, yeni bilgiler yaratabilir ve sosyal, teknik
problemleri diisiinebilir. Bilgi toplumu Olusacak bireylerin yetistirilmesi ancak egitim sisteminin en 6nemli unsurlari
arasinda yer alan nitelikli 6gretmenler tarafindan saglanabilir.

Gergek hayatta karsilasilan problemleri ¢6zmek i¢in gelistirilen sosyal problem ¢ozme modeli problama yénelimi ve
problem ¢ozme stillerinden olusmaktadir. Prospektif oryantasyon, deneyimli durumla ilgili belirgin biligsel ve
duygusal planlar olan motivasyonla iliskili bir siirectir (Yiiksel, 2010). Yapict olduklari kadar tahrip edici olabilecek
bu planlar, problem ¢6zme becerilerinin yani sira bir problem yasarken genelde diisiince ve hislerini nasil ifade
ettigini ifade eder. Sorun ¢ézme stilleri, problem ¢dzme becerilerinin uygulanmasinda ¢6ziim {izerinde gercekei bir
arastirma yiriitiilmesini igerir.

Bazi arastirmacilara gore, sosyal problem ¢ozme, bireylerin giinliik hayatta karsilastiklar1 sorunlarin algilanisini ve
sorunlara etkili ¢oziimler bulmayi igeren bir biligsel davranissal siirectir (McClure, Nezu, Nezu, O’Hea ve McMahon,
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2010). Cogu birey, kaginilmaz olarak giinlilk yasamda uygun tepki ve kararlar gerektiren sorunlar ve durumlarla
kars1 karsiya kalir (Danju, 2015). Gercek hayatta problem ¢dézme becerileri, gercek hayat durumlarma basaril
cozumler Uretmektir. Etkili problem ¢6zme becerileri hayatta basarili olmak igin gereklidir; Etkili problem ¢6zme
becerilerinin yoklugu ya da eksikligi, kisiler arasi sorunlar ve diger zihinsel ve davramigsal sorunlarla iliskilidir
(Dreer, Jakson ve Elliott, 2005).

Cagdas, etkili 6gretmen, insanliga 6gretme kadar deger veren, kendileri ve gevreleri ile etkili iletisim kuran, karsi
karsiya kaldig1 sorunlari ¢dzmeye giicii ve giliveni vardir Yiikselme sorumlulugunu tasiyan bir kisi. Bu baglamda,
ogretmenler 6grencileriyle etkili bir iletisim kurmada 6nemli bir role sahiptir. (Tungeli,2013). Ayrica 6grenci ve
Ogretmen arasinda Etkili iletisimi gergeklestirmek her iki taraf i¢in de istenen bir durum ve egitim agisindan 6zel bir
oneme sahiptir.

Ogretmen ve &grenci, iletisim siirecindeki kaynak ve hedef Siirekli olarak rollerini degistirerek geribildirim
kullanabilirlerse etkili iletisim kurabilirler (Gercel, Yinal, 2015). Bu nedenle, 6gretmenin iletisim siirecini iki yonlii
yapmasi gerekir; Ogrencilerin katilimi, olusumun olusumunda biiyiik 6nem kazanabilir. Gergekten de, ¢aligmalar,
iletisim Iyi becerilere sahip dgretmenlerin dgrencileri ile olumlu iliskileri vardir ve bu olumlu iliskileri basarilarina
da yansimaktadir (Ozer, 2008).

Egitim kalitesi ve kalitesi 6gretmenlerin kalitesi ile dogru orantiliysa; Egitim sisteminde ¢alisacak 6gretmenler,
Egitim hizmetlerinin kalitesi i¢in iyi bir yol 6nemlidir (Erdzkan, 2005). Kisileraras: iletisim becerileriyle ilgili
caligmalar incelendiginde ¢ogunlukla empati, dinleme, kendini agma, diiriistliik ve hosgorii kavramlari tizerinde
duruldugu gériilmektedir (Isman, 2015). Kisilerarasi iletisim diizeyini 6lgmek igin kullanilan ifadeler belirlenirken,
empati, dinleme, kisisel gizlilik, diiriistliik ve kisilerarast iletisim becerilerine yonelik hosgorii kavramlart da dikkate
almmustir. Fakat bu kavramlar ve giliven arasindaki iligki Kimlik bilgileri daha kapsamlidir ve ayri sorusturmalar
gerektirir (Tunca, Avtiirk Koldas, 2013). Bu arastirmanin amaci, kisilerarasi iletisim diizeyini genel olarak
belirlemektir.

Arastirmanin Amaci
Bu aragtirmanin amaci, arastirmaya katilan 6grencilerin iletisim becerileri diizeylerini saptamaktir.

YONTEM
Bu béliimde arastirmanin modeli, evren ve drneklem, veri toplama araci ve verilerin analizine iligkin bilgilere yer
verilmistir.

Arastirmanin Problemi _
Bu aragtirmanin ana problemi 6grencilerin Iletisim Becerileri dlizeylerinin belirlenmesidir. Bu probleme yonelik alt
problemler asagida siralanmustir.

e Ogrencilerin Iletisim Becerileri Diizeyinin ve alt boyutlarinin dgrencilerin;
a.) Cinsiyet
b.) Yas
¢.) Smifa gore farklilagmakta midir?
e Ogrencilerin Iletisim Becerileri Diizeyinin ve alt boyutlar diizeyleri arasinda iliski var midir?

Arastirmanin Modeli

Bu arastirma betimsel ve iliskisel tarama modeline gére modellenmistir. Arastirma katilanlarin var olan
ozelliklerinde hicbir degisiklik yapilmaksizin veri toplanarak, var olan durum hakkinda deneklerin goriisleri
almmaya caligilmigtir. Betimleme yontemi ge¢mise ya da halen var olan bir durumu var oldugu sekliyle betimlemeyi
amaglayan arastirma yaklagimlaridir. Arastirmaya konu olan olay, kendi sartlar1 iginde ve oldugu gibi tanimlamaya
calisihr. Olayr degistirme ve etkileme c¢abasi gosterilmez. Onemli olan bilmek istenen seyi gozleyip
belirleyebilmektir. Bu baglamda arastirma modeli, Ogrencilerin iletisim becerileri diizeylerini belirlenmek
istendiginden dolay1 betimsel tarama modeline dayanmaktadir. Iliskisel tarama modellerinde, iki veya daha gok
sayida degisken arasindaki birlikte degisim varligini ve/veya derecesini belirlemeyi amaglayan arastirma modelidir.
Bu baglamda ogrencilerin iletisim diizeyleri ile alt boyutlar1 arasindaki iliskiler belirlenmek istendiginden dolayi
caligma ayn1 zamanda iligkisel tarama modeline dayanmaktadir. (Karasar, 2006).

Arastirmanin Evreni ve Orneklemi )
Aragtirmanin evrenini 2015 yilinda KIBRIS  adasinda Lefke Avrupa Universite ogrencilerinin tamamini
olusturmaktadir.

www.int-e.net Copyright © International Conference on New Horizons in Education Conference (INTE) 10

www.iticam.net
www.id-ec.net



INTE - ITICAM - IDEC 2017, Berlin-GERMANY Volume 2

Arastirmanin 6rneklemi basit tesadiifi 6rnekleme teknigi ile belirlenerek; Dolayisiyla 2015 yilinda KIBRIS adasinda
Lefke Avrupa Universite grencilerinin tamamina ulasilmasi hedeflenmis olup; geri dénmeyen anketler, eksik bilgi,
degiskenlerden bos birakilmasi gibi sorunlardan dolay1 300 6grenci arastirmaya dahil edilmistir.

Veri Toplama Arag ve Teknikleri

Aragtirmada veri toplama araci olarak anket formundan yararlanilmustir. Olgek iki bélimden olusmakta olup birinci
boliimde arastirmaya katilan deneklerin cinsiyet, yas ve sinif bilgilerini iceren demografik 6zellikler yer almaktadir,
ikinci bolimde ise letisim Becerileri Envanteri yer almaktadir.

Iletisim Becerileri Envanteri (IBE)

Iletisim Becerileri Envanteri ilk olarak Balc1 (1996) tarafindan gelistirilmis ve kullanilmistir. Gerekli gegerlik ve
giivenirlik ¢aligmalar1 yapilan envanterin bu ilk siiriimiiniin madde sayis1 70°tir. Envanter daha sonra tekrar, 500
iiniversite 0grencisinden olugan bir 6rnekleme uygulanmis, yapilan faktdr analizi sonucunda madde sayis1 45°e
indirilmistir (Ersanli & Balci, 1998). Ersanli ve Bale1 (1998) tarafindan son hali verilen envanter, 5°li likert tipi 45
sorudan olugmaktadir. Envanter zihinsel, duygusal ve davranigsal acidan iletisim becerilerini dlgmektedir. Her bir
boyutu 6l¢en 15 madde vardir. Her boyuta giren maddeler asagida goriilmektedir:

Zihinsel: 1,3,6,12,15,17,18,20,24,28,30,33,37,43,45

Duygusal: 5,9,11,26,27,29,31,34,35,36,38,39,40,42,44

Davranissal: 2,4,7,8,10,13,14,16,19,21,22,23,25,32,41

Maddeler, “her zaman”, “genellikle”, “bazen”, “nadiren”, “higbir zaman” olarak yanitlanmaktadir. Boyutlarda ve
genel (toplam) iletisim becerisinde yiiksek puan, daha yiiksek iletisim becerisine karsilik gelmektedir. Ersanli ve
Balci (1998), 500 tiniversite 6grencisi lizerinde yaptiklart uygulamanin ardindan giivenirligi test etmek iizere bir ay
sonra 170 kisilik bir gruba tekrar uygulama yapmislardir. ki yarim test yontemi ile yapilan giivenirlik ¢alismasinda
iki yart gilivenirlik katsayisi r=0.64 ve test tekrar test yontemi ile yapilan giivenirlik ¢alismasinda r= 0.68
bulunmugtur. Olgegin i¢ tutarh@mi belirlemek amactyla hesaplanan Cronbach Alpha katsayisi ise 0.72 olarak
bulunmustur. Yapilan faktdr analizi sonucunda maddelerin ii¢ boyut altinda toplandigi goriilmiis ve bu boyutlar,
icerikleri dikkate alinarak zihinsel, duygusal ve davranigsal iletisim becerileri adlarint almigtir. Boyutlardan her
biriyle toplam iletisim becerileri puani arasindaki korelasyonlar sirasi ile 0.83, 0.73 ve 0.82’dir. Korkut (1996)
tarafindan gelistirilen “Iletisim Becerilerini Degerlendirme Olgegi” ile yapilan gegerlik galismasinda da &lgegin
gecerlik katsayisi 0.70 bulunmustur (Ersanli & Balci, 1998).

Verilerin Analizi

Yapilan bu caligmada katilimci bireylerden elde edilen nicel veriler SPSS 23 paket programu aracilifi ile analiz
edilmistir. Bireylerden toplanan demografik 6zellikler i¢in tanimlayicr istatistiklerden olan frekans, yiizde, ortalama
ve standart sapma degerleri hesaplanarak yorumlanmistir. Arastirmada kullanmis oldugumuz 6lgegin giivenilirliligi
i¢in Cronbach alfa katsayis1 hesaplanmis ve yorumu yapilmstir. Nicel degiskenlerimizin iki iliskisiz 6rneklemden
elde edilen puanlarin birbirinden anlamli bir sekilde farklilik gosterip gdstermedigini test etmek igin Bagimsiz T
testi, iligkisiz iki ya da daha ¢ok 6rneklem ortalamasinin birbirinden anlamli bir sekilde farklilagip farklilasmadigini
test etmek i¢in Tek Yonli Varyans Analizi ( ANOVA) uygulanmistir. ANOVA sonucunda gruplar arasinda anlaml
gOrilmesi durumunda farkin hangi gruplar arasinda oldugunu belirlemek i¢in, dncelikle varyanslarin homojenligine
bakilarak varyanslar homojen ise Tukey Testi, degilse Tamhane’s T2 Testi uygulanmustir. Olgekler arasindaki
iliskiyi belirleyebilmek icin korelasyon analizi uygulanmistir. Sayisal gelismelerle ilgili veriler tablolar haline
getirilip yorumlanmig, bagimsiz degiskenler arasinda anlamli bir farklilik olup olmadigt o = 0.05 hata payi;
korelasyon analizinde o= 0,01 hata payinda da test edilmistir.

BULGULAR VE YORUMLAR

Aragtirmanin bu boliimiinde, orneklem grubuna ait demografik bilgilerin agiklanmasi ve arastirmanin alt
problemlerinin yanitlanmast i¢in elde edilen verilerin uygun istatistiksel yontem ile analizi sonucunda ortaya gikan
bulgulara ve bu bulgulara yonelik yorumlara yer verilmistir.

1. Olgegin Gegerlilik ve Giivenirlik Analizi Sonuclar

Bu agsamada caligmanin arastirma boliimiinde kullamilan 6lgek i¢in gecerlilik ve giivenilirlik analizi yapilmustir.
Anket sorularinin gegerliligi ve giivenilirligi i¢in Cronbach’s Alpha test istatistigi kullanilmistir.
Cronbach’s Alfa Katsayisinin degerlendirilmesinde uyulan degerlendirme 6lgiiti;
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0.00 < a < 0.40 ise dlcek giivenilir degildir.

0.40 < a < 0.60 ise dlcek diisiik glivenilirliktedir.

0.60 < 0. < 0.80 ise dlgek oldukca guvenilirdir.

0.80 < a < 1.00 ise dlcek yiiksek derecede giivenilirdir (Biiyiikoztiirk, 2010).

Tablo 1. iletisim Becerileri Olgegi Giivenirlilik Analizi Sonuclar

Cronbach's | Standartlastirilms | Madde

Alpha Cronbach's Alpha | Sayisi
Zihinsel Tletisim Becerileri 0,842 0,837 15
Duygusal Iletisim Becerileri 0,857 0,857 15
Davranigsal Iletisim Becerileri 0,837 0,835 15
fletisim Becerileri 0,944 0,943 45

Tablo 1’de 6rneklem grubuna uygulanan Tletisim Becerileri Olgegi iliskin ve alt boyutlarmna giivenirlik analizinin
sonuglar1 verilmistir. Zihinsel [letisim Becerileri alt boyutunun giivenirliginin a=0,837, Duygusal [letisim
Becerileri alt boyutunun giivenirliginin a=0,857, Davranigsal iletisim Becerileri a=0,835 ve genel olarak Iletisim
Becerileri 6lgeginin giivenirliginin a= 0,943 ve yiiksek derecede giivenilir oldugu, dolayisiyla bu degerlerin
aragtirma i¢in yeterli oldugu goriilmektedir.

Tablo 2. iletisim Becerileri Olgegine Ait Betimleyici Istatistikler

Madde
Ortalama | Varyans | Std. Sapma | Sayisi
Zihinsel Iletisim Becerileri 48,29 191,00 13,82 15
Duygusal Hetisim Becerileri 44,44 186,44 13,65 15
Davranissal letisim Becerileri 47,72 178,96 13,38 15
Tletisim Becerileri 143,18 | 1567,53 39,59 45

Tablo 2’de 6rneklem grubuna uygulanan fletisim Becerileri Olgegi iliskin Zihinsel letisim Becerileri alt boyutunun
48,29 ortalama ve 13,82 standart sapma, Duygusal Iletisim Becerileri alt boyutunun 44,44 ortalama ve 13,65
standart sapma, Davranigsal Iletisim Becerileri 47,72 ortalama ve 13,38 standart sapma ve genel olarak fletisim
Becerileri 6lgeginin 143,18 ortalama ve 39,59 standart sapma ile dagilmugtir.

2. Frekans Tablolarinin Yorumlanmasi
Arastirmanin bu bdliimiinde, anket formunda yer alan kigisel bilgilere ait olarak toplu frekans dagilim tablolar

olusturulup yorumlanacaktir.

Tablo 3. Cinsiyet Degiskenine Ait Frekans Analizi

f %

Kadin 163 54,3
Erkek 137 45,7
Toplam 300 100,0

Tablo 3’te gorildugii gibi; arastirmaya katilan 6grencilerin 163’1 (%54,3) kadm, 137’si (% 45,7) kadin

ogrencilerden olugsmaktadir.
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Cinsiyet

Sekil 1. Cinsiyet Dagilimi

Sekil 1°de goriildiigii gibi arastirmaya katilan dgrencilerin %54’ erkek ve %46’s1 kadin olarak dagilmaktadir.
Boylelikle 6rneklemin ¢ogunlugu kadin 6grencilerin olusturdugu goriilmektedir.

Tablo 4. Yas Degiskenine Ait Frekans Analizi

f %
18-20 yas 112 37,3
20-28 yas 101 33,7
28-35 yas 87 29,0
Toplam 300 100,0

Tablo 4’te goriildigi gibi; yas degiskeni agisindan incelendiginde arastirmaya katilan 6grencilerin 112
tanesi (%37,3) 18-20 yas, 101 tanesi (%33,7) 20-28 yas ve 101 tanesi (%29,0) 28-35 yas grubuna sahiptir.

Sinif

28-35yas
29%

20-28vyas
34%

Sekil 2. Yas Dagilin

Sekil 2°de goriildiigii gibi arastirmaya katilan 6grencilerin %37’°si 18-20 yas, %34°0 28-35 yas, %29’u 20-28 yas
olarak dagilmaktadir. Béylelikle 6rneklemin ¢ogunlugu 18-20 yas 6grencilerden olusturdugu goriilmektedir.
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Tablo 5. Simif Degiskenine Ait Frekans Analizi

f %
1.simuf 31 103
2.smf 57 19,0
3.smuf 55 183
4.siif 157 52,3
Toplam 300 100,0

Tablo 5’de goriildiigii gibi; simf degiskeni agisindan incelendiginde arastirmaya katilan dgrencilerin 31
tanesi (%10,3) 1.sin1f, 57 tanesi (%19,0) 2.sin1f, 55 tanesi (%18,3) 3.siuf ve 157 tanesi (%52,3) 4.siniftir.

Sinif

1.simf
10%

2.sinif
19%

4.sinif
53%

Sekil 3. Sinif Dagilim

Sekil 3’de goriildiigii gibi arastirmaya katillan 6grencilerin %10’u 1.siuf, %19’u 2.smif, %18’1 3.smif ve %53’0
4.sinif olarak dagilmaktadir. Boylelikle 6rneklemin ¢ogunlugu 4.siif 6grencilerden olustugu goriilmektedir.
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Tablo 6. iletisim Becerileri Envanterinin Zihinsel iletisim Becerileri Alt Boyutuna Ait Tamimlayici istatistikler

Katilmiyorum
Kararsizim
Katihyorum

Tamamen
katilmiyorum
Tamamen Katiliyorum

Toplam

—

% | f %] f|%] f|%]| f [%]|Ort.| SS

Insanlar1 anlamaya ¢alisirim. 44 (15152117154 |18|89]30( 61(20]3,24]11,35
Diisiincelerimi baskalarina tam olarak iletmekte zorluk

cekmen. 7112415311823 8|15 13814613,32| 1,71
Dikkatimi karsimdakinin ilgi alan1 iizerinde toplayabilirim. | 6321|7124 (27| 9| 9 130143 3,24 | 1,67
Elestirilerimi karsimdaki kisiyi incitmeden iletirim. 73124181|27(43| 14|22 81127(2,86]1,54
Ka.rslmldakl kisiyle ayni goriisii paylasmazsam bile 7212415318136 | 121 20 119 {40320 1.66
fikirlerine saygi duyarim.

Karslmflakl kisinin konugmaya ve dinlemeye istekli olup 67122161120120! 7116 136 |45 3,31 1,70
olmadigini anlamaya g¢aligirim.

Yanlis tutum ve davraniglarimi kolaylikla kabul ederim. 72124159120(26| 9|15| 5|128]43(3,23]1,69
Dinleyenim a_nlan_laz gorur}dugunde, 1!.etmek_1sted1kler1m1 77126 48|16 | 35| 12| 15| 5|125]|42]3.21| 1,69
tekrarlar, yeni kelimelerle ifade eder, ézetlerim.
Karsimdaki kisinin duygu ve diislinceleri bana ters diigse
bile yargilamam.

Bagkalarini dinlemek mecburiyetinde olmadigimi
diigtintirtim.

Tartigma sonunda, savundugum diigiincelerin yanlis
oldugunu kabul edebilirim.

Iletisim kurdugum kisinin tutumundan daha ¢ok sorununu 73|24|62| 21| 26| 9|22| 7|117|39|3.16| 1,67
anlamaya ¢aligirim.

Bagkalari ile iligkilerimi bozacak ¢ikislar yapabilirim. 57(19(56(19|25| 8|19 614348 3,45(1,65
O_ner1debu!undugumklslmnonerlye acik olup olmadigina 80|27|65(22|29| 10{13| 4|113]|38]3.05| 1,69
dikkat ederim.

Kendimi kargimdaki kisinin yerine koyarak, duygu ve
diisiincelerini anlamaya c¢aligirim.

~N NWw o

(6]

85(28(64121]33(11]|28( 9| 90(30]2,91]1,63
7312416512219 6]33|11|110(37(3,14]|1,66

6812314911621 7]|19| 6|143(48(3,40(|1,70

75(25(21| 7|26 9|13| 4|165(|55]3,57|1,73

Tablo 6°da goriildiigii gibi; arastirmaya katilan 6grencilerin iletisim Becerileri Olgegi Zihinsel Iletisim Becerileri
boyutu ile ilgili maddelere verdikleri cevaplar aritmetik ortalamalar agisindan degerlendirilmistir. Yapilan analizde
Ogrencilerin Zihinsel Iletisim Becerileri boyutu ile ilgili maddelerden “Insanlari anlamaya caligirim.” ifadesine

X =3,24 ortalama ile kararsizim diizeyinde katilmaktadirlar.

“Diisiincelerimi baskalarma tam olarak iletmekte zorluk ¢ekmem.” ifadesine X =3,32 ortalama ile kararsizim
diizeyinde katilmaktadirlar.

“Dikkatimi karsimdakinin ilgi alan1 iizerinde toplayabilirim.” ifadesine X =3,24 ortalama ile kararsizim diizeyinde
katilmaktadirlar.

“Elestirilerimi karsimdaki kisiyi incitmeden iletirim.” ifadesine X =2,86 ortalama ile katilmiyorum dlzeyinde
katilmaktadirlar.

“Kargimdaki kisiyle aym goriisii paylasmazsam bile fikirlerine saygi duyarim.” ifadesine X =3,20 ortalama ile
kararsizim diizeyinde katilmaktadirlar.

“Karsimdaki kisinin konusmaya ve dinlemeye istekli olup olmadigini anlamaya calisirim.” ifadesine X =3,31
ortalama ile kararsizim diizeyinde katilmaktadirlar.
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“Yanlis tutum ve davramislarimi kolaylikla kabul ederim.” ifadesine X =3,23 ortalama ile kararsizim diizeyinde
katilmaktadirlar.
“Dinleyenim anlamaz goriindiigiinde, iletmek istediklerimi tekrarlar, yeni kelimelerle ifade eder, 6zetlerim.”

ifadesine X =3,21 ortalama ile kararsizim diizeyinde katilmaktadirlar.

“Karsimdaki kisinin duygu ve diisiinceleri bana ters diisse bile yargilamam.” ifadesine X =2,91 ortalama ile
katilmiyorum diizeyinde katilmaktadirlar.

“Bagkalarin1 dinlemek mecburiyetinde olmadigimi diisiiniiriim.” ifadesine X =3,14 ortalama ile kararsizim
diizeyinde katilmaktadirlar.

“Tartisma sonunda, savundugum diislincelerin yanlis oldugunu kabul edebilirim.” ifadesine X =3,40 ortalama ile
kararsizim diizeyinde katilmaktadirlar.

“Iletisim kurdugum kisinin tutumundan daha ¢ok sorununu anlamaya calisirim.” ifadesine X =3,16 ortalama
ile kararsizim diizeyinde katilmaktadirlar.

“Bagkalart ile iligkilerimi bozacak c¢ikiglar yapabilirim.” ifadesine X =3,45 ortalama ile kararsizim diizeyinde
katilmaktadirlar.

“Oneride bulundugum kisinin 6neriye acik olup olmadigma dikkat ederim.” ifadesine X =3,05 ortalama ile
kararsizim diizeyinde katilmaktadirlar.

“Kendimi karsimdaki kisinin yerine koyarak, duygu ve diisiincelerini anlamaya calisirim.” ifadesine X =3,57
ortalama ile kararsizim diizeyinde katilmaktadirlar.

Tablo 7. iletisim Becerileri Envanterinin Duygusal fletisim Becerileri Alt Boyutuna Ait Tammlayici

Istatistikler
c s E g § c E
eS| 2| 3| 5| &6
c 2 = 4 S g 2
€ E E g 3 £ =
f_s = = S = g ]
ki ,Q - M o
Toplam
f |%|f|%|f|%]f|%]| f [%]|Ort.| SS
Genelde elestirilmekten hoslanmam. 68(23168]23(30(10|13| 4|121]40(3,17]1,66
Karsimdaki kisiyi dinlerken hayal kurarim. 74125158119(44(15|38(13| 86]29(3,01|1,57
Insanlar1 dinlerken stkildigimi hissederim. 63(21168]23(33(11]|20( 7|116]39(3,19]1,63
Genellikle insanlara guvenirim. 1031341612032 (11|22| 7| 82|27(2,73]|1,64
Iletisim kurdugum kisinin kars1 cinsten olmasindan 70|23|58| 19| 26| 9| 9| 3|137|46|3.28|171
rahatsizlik duymam.
Oziir dilemek bana zor gelir. 9030|53|18|29(10]|27| 9]|101(34(2,99]1,68
Konusurken séziimiin kesilmesinden rahatsiz olurum. 6321|7224 (37|12|25| 8|103|34(3,11]1,59
Cevremdekiler, insanlara karsi ilgisiz kaldigim 63|21|53[18|25| 8|27| 9|132]|44|337|165
kanisindalar.
Cogunlukla duygularimdan emin olamiyorum. 69123]65(22(39|13(22] 7|105(|35]|3,10]1,62
[letisim kurdugum kimse tarafindan anlasilmaktan 65(22| 74|25 26| ol20| 7|115]|38]3.15| 1,64
mutluluk duyarim.
Karsimdaki kisiye giivenmek beni mutlu eder. 64121161120(36(12|29(10|110]37(3,20(1,61
Her insan1 olumlu beklentilerle karsilarim. 63(21159]20(20( 7|17| 6|141)47|3,38]1,68
ﬁliztslz:jr;lrﬁlrllrdugum kimselere bir seyler verdigimi 75125|47| 16| 38| 13| 38| 13| 10234 3.15| 1,62
Beni rahatsiz eden duygularimi iletmekte sikinti gekmem. | 83|28 (57|19(25| 8|14| 5]|121]140(3,11|1,72
Il_etlslm kurdugum insanlar tarafindan anlasildigimi 78|26|47|16|32| 11| 16| 5|127]42]3.22| 1,70
hissederim.
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Tablo 7°de goriildiigii gibi; arastirmaya katilan dgrencilerin iletisim Becerileri Olgegi Duygusal iletisim Becerileri
boyutu ile ilgili maddelere verdikleri cevaplar aritmetik ortalamalar agisindan degerlendirilmistir. Yapilan analizde
ogrencilerin Duygusal lIletisim Becerileri boyutu ile ilgili maddelerden “Genelde elestirilmekten hoglanmam.”

ifadesine X =3,17 ortalama ile kararsizim diizeyinde katilmaktadirlar.

“Karsimdaki kisiyi dinlerken hayal kurarim.” ifadesine X =3,01 ortalama ile kararsizim diizeyinde katilmaktadirlar.
“Insanlar1 dinlerken sikildigimi hissederim.” ifadesine X =3,19 ortalama ile kararsizim diizeyinde katilmaktadirlar.
“Genellikle insanlara glivenirim.” ifadesine X =2,73 ortalama ile katilmiyorum diizeyinde katilmaktadirlar.

“Iletisim kurdugum kisinin karsi cinsten olmasindan rahatsizlik duymam” ifadesine X =3,28 ortalama ile
kararsizim diizeyinde katilmaktadirlar.

“Oziir dilemek bana zor gelir.” ifadesine X =2,99 ortalama ile katilmiyorum diizeyinde katilmaktadirlar.

“Konusurken sdziimiin kesilmesinden rahatsiz olurum.” ifadesine X =3,11 ortalama ile kararsizim diizeyinde
katilmaktadirlar.

“Cevremdekiler, insanlara kars1 ilgisiz kaldigim kanisindalar.” ifadesine X =3,37 ortalama ile kararsizim diizeyinde
katilmaktadirlar.

“Cogunlukla duygularimdan emin olamiyorum.” ifadesine )TZS,lO ortalama ile kararsizim diizeyinde
katilmaktadirlar.

“fletisim kurdugum kimse tarafindan anlagilmaktan mutluluk duyarim.” ifadesine X =3,15 ortalama ile kararsizim
diizeyinde katilmaktadirlar.

“Karsimdaki kisiye giivenmek beni mutlu eder.” ifadesine X =3,20 ortalama ile kararsizim diizeyinde
katilmaktadirlar.

“Her insan1 olumlu beklentilerle karsilarim” ifadesine X =3,38 ortalama ile kararsizim diizeyinde katilmaktadirlar.

“Iletisim kurdugum kimselere bir seyler verdigimi hissederim.” ifadesine X =3,15 ortalama ile kararsizim
diizeyinde katilmaktadirlar.

“Beni rahatsiz eden duygularimi iletmekte sikinti gekmem.” ifadesine X =3,11 ortalama ile kararsizim diizeyinde
katilmaktadirlar.

“Iletisim kurdugum insanlar tarafindan anlasildigimi hissederim.” ifadesine X =3,22 ortalama ile kararsizim
diizeyinde katilmaktadirlar.
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Tablo 8. iletisim Becerileri Envanterinin Davramssal fletisim Becerileri Alt Boyutuna Ait Tanmimlayici
Istatistikler

£ £
2| £ | E| E | sE
€ 2 S 7 e E s
T = = = > [
€ E E s = =
EE| € G = | S5
5| S < o M
Toplam
fl%]|f|%|f|%]f|%]| f |%]|Ort.|{SS

[letisimde bulundugum insanlardan gelen 6giit ve onerileri

ictenlikle dinlerim. 30110128 9/26| 9|78

N
»

138146(3,89]1,35

Konusurken, etkili bir goz iletisimi kurabilirim. 6120|6421 (42(14|21| 7|112]37(3,20]1,60
Kisilerin, anlatmak istediklerini dinlemek i¢in yeterince 84|28|73|24|37|12]15| 5| 91|30|2,85| 1,62
zaman ayiririm.

Karsimdaki kisiye genellikle s6z hakk: vermek istemem. 77126157119(38(13|19| 6|109]36{3,09]1,65
Baskalar1 konusurken sabirli olur, onlarin séziinii kesmem. | 87 (2964211361221 7| 92]31(2,89(1,63
Konusurken ilk adim1 atmaktan ¢ekinmem. 74125172124 (36(12|20( 7| 98]33(2,99|1,62
Konusurken agik, sade ve diizgiin climleler kurarim. 84128145]115(34(11|28| 9|109]36{3,11]1,68

I.}etlslm.de.bulundl}vg}lmklslnlnyﬁzﬁnebaktlglmhalde 77126 63|21 43| 14|38 |13| 79| 26| 293|156
sozlerini dinlemedigim olur.

Dinledigim kisiyi daha iyi anlamak icin sorular yoneltirim. | 7312457 |19|46 (15|42 14| 82|27|3,01(1,55
i}r;;zr;ll?lrlla gorlisiirken, bilerek onlar1 rahatlatacak seyler 68|23|57(10|43|14|28| 9|104]|35|3.14| 1,60
Dinlerken, karsimdaki kisinin s6ziinii kesmemeye 6zen
gosteririm.

Kiis 01dugum_b1r1s1yle barigmak istedigimde ilk adim 54|18|65|22| 25| 8|23| 8|133]44]339|163
atmaktan cekinmem.

Ses tonumu konunun 6zelligine gore ayarlayabilirim. 6622|4214 |22 7|22 7|148(49(3,48]1,69
Insanlar1 kontrol etmeye ve istedigim kaliba sokmaya 70|23|65|22| 28| 9l12| 4|125|42]319| 168
calisirim.

Insanlara cevaplamada zorlanacaklar1 ani sorular
yoneltmem.

60120163121 |31(10]20| 7|126(42(3,30|1,64

75(25(47116|28( 9|20 7[130(43]3,28]1,70

Tablo 8’de goriildiigii gibi; arastirmaya katilan 6grencilerin Iletisim Becerileri Olgegi Davranissal iletisim Becerileri
boyutu ile ilgili maddelere verdikleri cevaplar aritmetik ortalamalar agisindan degerlendirilmistir. Yapilan analizde
ogrencilerin Davranissal Iletisim Becerileri boyutu ile ilgili maddelerden “Iletisimde bulundugum insanlardan gelen

dgiit ve dnerileri ictenlikle dinlerim” ifadesine X =3,89 ortalama ile kararsizim diizeyinde katilmaktadirlar.

“Konusurken, etkili bir goz iletisimi kurabilirim” ifadesine X =3,20 ortalama ile kararsizim diizeyinde
katilmaktadirlar.

“Kisilerin, anlatmak istediklerini dinlemek igin yeterince zaman aymririm.” ifadesine X =2,85 ortalama ile
katilmiyorum diizeyinde katilmaktadirlar.

“Kargimdaki kisiye genellikle s6z hakki vermek istemem.” ifadesine X =3,09 ortalama ile kararsizim diizeyinde
katilmaktadirlar.

“Baskalar1 konusurken sabirli olur, onlarin soziinii kesmem.” ifadesine X =2,89 ortalama ile katilmiyorum
diizeyinde katilmaktadirlar.

“Konusurken ilk adimi atmaktan c¢ekinmem.” ifadesine X =2,99 ortalama ile katilmiyorum diizeyinde
katilmaktadirlar.

“Konusurken acik, sade ve diizgiin ciimleler kurarim.” ifadesine X =3,11 ortalama ile kararsizim diizeyinde
katilmaktadirlar.
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“Iletisimde bulundugum kisinin yiiziine baktigim halde sozlerini dinlemedigim olur.” ifadesine X =2,93 ortalama
ile kararsizim diizeyinde katilmaktadirlar.

“Dinledigim kisiyi daha iyi anlamak igin sorular yoneltirim.” ifadesine X =3,01 ortalama ile kararsizim diizeyinde
katilmaktadirlar.

“Insanlarla goriisiirken, bilerek onlar1 rahatlatacak seyler yaparim” ifadesine X =3,14 ortalama ile kararsizim
diizeyinde katilmaktadirlar.

“Dinlerken, karsimdaki kisinin soziinii kesmemeye 6zen gosteririm.” ifadesine X =3,30 ortalama ile kararsizim
diizeyinde katilmaktadirlar.

“Kiis oldugum birisiyle barigmak istedigimde ilk adimi atmaktan ¢ekinmem” ifadesine X =3,39 ortalama ile
kararsizim diizeyinde katilmaktadirlar.

“Ses tonumu konunun 6zelligine goére ayarlayabilirim.” ifadesine X =3,48 ortalama ile kararsizzim diizeyinde
katilmaktadirlar.

“Insanlar1 kontrol etmeye ve istedigim kaliba sokmaya caligirim.” ifadesine X =3,19 ortalama ile kararsizim
diizeyinde katilmaktadirlar.

“Insanlara cevaplamada zorlanacaklar1 ani sorular yoneltmem.” ifadesine X =3,28 ortalama ile kararsizim
diizeyinde katilmaktadirlar.

3. Iletisim Becerileri ile Demografik Degiskenler Arasinda Farkhlik Analizi
Bu bolimde 6grencilerin 6lgekten aldiklart puanlarinin demografik degiskenlere gore farklilagip farklilagmadigini
incelemek amaciyla iki iliskisiz degisken (cinsiyet) i¢in T testi yapilmig ve ikiden fazla iligkisiz degiskenler (yas ve

sinif) i¢in Tek yonlii Varyans Analizi uygulanmig ve bulgular asagidaki tablolarda verilmistir.

Tablo 9. iletisim Becerileri Tutumlarinin ve Alt Boyutlarinin Cinsiyete Gore Farkhlik Analizi

Std.
N | Ortalama | Sapma t p

Zihinsel iletisim Becerileri Kadin | 163 3,25 0,92 |0,7360,462
Erkek | 137 3,18 0,92

Duygusal iletisim Becerileri | Kadm | 163 3,16 0,96 |0,7680,443
Erkek | 137] 313 0,98

Davranissal Iletisim Becerileri | Kadimn | 163 3,19 0,89 {1,70110,090
Erkek | 137 3,17 0,89

iletisim Becerileri Kadin | 163 3,20 0,88 |1,113/0,267
Erkek | 137 3,16 0,88

Tablo 9°da goriildiigii gibi cinsiyete gore Iletisim Becerileri Olgeginin alt boyutu olan Zihinsel Iletisim Becerileri
diizeylerinde farklilik olup olmadigini tespit etmek i¢in yapilan T testi sonuglarina gore kadin ve erkekler arasinda
anlamh farklilik tespit edilememistir. Diger bir ifadeyle kadin ve erkek &grencilerin Zihinsel Iletisim Becerileri
ortalamalari benzer diizeydedir (p=0,462, p > 0.05).

Cinsiyete gore iletisim Becerileri Olgeginin alt boyutu olan Duygusal iletisim Becerileri diizeylerinde farklilik olup
olmadigini tespit etmek icin yapilan T testi sonuglarina gore kadin ve erkekler arasinda anlamli farklilik tespit
edilememistir. Diger bir ifadeyle kadin ve erkek &grencilerin Duygusal iletisim Becerileri ortalamalar1 benzer
dizeydedir (p=0,443, p > 0.05).

Cinsiyete gore Iletisim Becerileri Olceginin alt boyutu olan Davranigsal iletisim Becerileri diizeylerinde farklilik
olup olmadigin tespit etmek i¢in yapilan T testi sonuglarina gore kadin ve erkekler arasinda anlamli farklilik tespit
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edilememistir. Diger bir ifadeyle kadin ve erkek dgrencilerin Davranissal Iletisim Becerileri ortalamalar1 benzer
diizeydedir (p=0,090, p > 0.05).

Cinsiyete gore Iletisim Becerileri diizeylerinde farklilik olup olmadigini tespit etmek igin yapilan T testi sonuglarina
gore kadin ve erkekler arasinda anlamli farklilik tespit edilememistir. Diger bir ifadeyle kadin ve erkek 6grencilerin
Iletisim Becerileri ortalamalar1 benzer diizeydedir (p=0,267, p > 0.05).

Tablo 10. Yasa Gore iletisim Becerileri Tutumlarimn ve Alt Boyutlarina iliskin Tutum Puanlarina iliskin N,
Ortalama Ve Standart Sapma Degerleri

Std.

N | Ortalama | Sapma

. ~|1820yas|112| 317 0,89
Zihinsel Iletigim Becerileri 20-28 yas 101 3,18 0,92
28-35 yas | 87 3,39 0,92

Toplam [300] 322 0,92

' 1820 yas | 112| 314 0,93
Duygusal lletisim Becerileri | 55 g yas 101 3,11 0,97
28-35 yas | 87 3,30 0,97

Toplam | 300 3,14 0,97

‘ 18-20 yas 112 3,13 0,76
Davranigsal Iletisim Becerileri 20-28 yas 101 3,17 0,90
28-35 yas 87 3,25 091

Toplam [300] 318 0,89

_ 18-20 yag | 112 315 0,78
Iletisim Becerileri 20-28 yas | 101 3,15 0,89
28-35 yas | 87 3,31 0,88

Toplam |300| 318 0,88

Tablo 10°da goriildiigii iizere, letisim Becerileri Olgeginin alt boyutu olan Zihinsel Iletisim Becerileri diizeyinin yas
degiskeni ortalamalarina bakildiginda, en yiiksek puan ortalamanin 3,39 ile 28-35 yas olan 6grencilere ait oldugu,
onlar sirastyla 3,18 ile 20-28 yas ve 3,17 ile 18-20 yas grubundaki 6grencilerin izledigi goriilmektedir.

Duygusal {letisim Becerileri diizeyinin yas degiskeni ortalamalarina bakildiginda, en yiiksek puan ortalamanin 3,30
ile 28-35 yas olan dgrencilere ait oldugu, onlari sirasiyla 3,14 ile 18-20 yas ve 3,11 ile 20-28 yas grubundaki
ogrencilerin izledigi goriilmektedir.

Davranissal iletisim Becerileri diizeyinin yas degiskeni ortalamalarina bakildiginda, en yiiksek puan ortalamanin
3,25 ile 28-35 yas olan 6grencilere ait oldugu, onlari sirasiyla 3,17 ile 20-28 yas ve 3,13 ile 18-20 yas grubundaki
ogrencilerin izledigi goriilmektedir.

Iletisim Becerileri diizeyinin yas degiskeni ortalamalarma bakildiginda, en yiiksek puan ortalamanin 3,31 ile 28-35
yas olan Ogrencilere ait oldugu, onlar1 sirasiyla 3,15 ile 18-20 yas ve 20-28 yas grubundaki 6grencilerin izledigi
gorilmektedir.
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Tablo 11. Yasa Gore Iletisim Becerileri Tutumlariin ve Alt Boyutlarina iliskin Tutum Puanlarina iliskin
Varyans Analizi Sonuclari

Kareler Kareler
Toplam | S.D. | Ortalamasi1 |[F [P

Gruplar Arast | 13,583 2 6,792 8,396/0,000]
Zihinsel Iletisim Becerileri | Gruplar i¢i 240,236 | 297 0,809
Toplam 253,819 | 299
Gruplar Arast | 15,388 2 7,694 8,618]0,000]
Gruplar I¢i 265,150 | 297 0,893
Duygusal iletisim Becerileri | Toplam 280,538 | 299
Gruplar Aras1 | 13,243 2 6,622 8,757(0,000,
Gruplar I¢i 224,579 | 297 0,756

Davranigsal fletisim Becerileri Toplam 237,822 | 299

Gruplar Arast | 14,025 2 7,013 9,579|0,000]
[letisim Becerileri Gruplar i¢i 217,427 | 297 0,732

Toplam 231,452 | 299

Tablo 11°de goriildiigii gibi Iletisim Becerileri Olgegi puanlarinin yas degiskenine gore anlamli bir farklilik gosterip
gostermedigini belirlemek amaciyla F testi yapilmustir.

Zihinsel Iletisim Becerileri puanlari yas degiskenine gore anlamli bir farklilik gosterip gostermedigini belirlemek
amaciyla gerceklestirilen tek yonlii varyans analizi sonucunda yas grup ortalamalar1 arasindaki fark istatistiksel
ac¢idan anlamli bulunmustur (F=8,396; p=0,000 < 0.05).

Duygusal iletisim Becerileri puanlar yas degiskenine gére anlamli bir farklilik gosterip gostermedigini belirlemek
amactyla gergeklestirilen tek yonlii varyans analizi sonucunda yas grup ortalamalari arasindaki fark istatistiksel
agidan anlamli bulunmustur (F=8,618; p=0,000 < 0.05).

Davranissal Iletisim Becerileri puanlar1 yas degiskenine gore anlamli bir farklilik gsterip gostermedigini belirlemek
amactyla gergeklestirilen tek yonlii varyans analizi sonucunda yas grup ortalamalar1 arasindaki fark istatistiksel
agidan anlamli bulunmustur (F=8,757; p=0,000 < 0.05).

Iletisim Becerileri puanlar1 yas degiskenine gore anlaml bir farklilik gdsterip gostermedigini belirlemek amaciyla
gergeklestirilen tek yonli varyans analizi sonucunda yas grup ortalamalari arasindaki fark istatistiksel agidan anlamli
bulunmustur (F=9,579; p=0,000 < 0.05). Farklilasmanin kaynaginin belirlenmesi amaciyla oncelikle varyanslar
homojen olup olmadigini belirleyebilmek i¢in Levene’s Testi yapilmis ve Levene testine iliskin istatistiksel degerler
tabloda verilmistir.

Tablo 12. Yasa Gore Levene Testi Sonuclar:

Levene Statistic| S.D.1[S.D.2| P
Zihinsel Iletisim Becerileri 0,284 2 297 10,753
Duygusal Iletisim Becerileri 0,055 2 297 10,946
Davranigsal Iletisim Becerileri 3,061 2 297 10,058
Hetisim Becerileri 0,498 2 297 10,608

Tablo 12°de goriildiigii gibi yapilan Levene Testi sonucunda Zihinsel, Duygusal, Davranissal ve Iletisim Becerileri
puanlarinin varyansi (p = 0,753, 0,946, 0,058 ve 0,608 > 0,05) oldugu i¢in homojen ve homojen testlerden Tukey
Testi uygulanmis ve sonuglar asagidaki tabloda verilmistir.
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Tablo 13. Yasa Gore Tukey Testi sonuglari

) J) (1-J) | Std. Hata| p

Zihinsel Hetisim Becerileri 28-35 yag | 18-20 yas | 0,522 0,129 0,000
Duygusal fletisim Becerileri | 28-35 yas | 18-20 yas | 0,558 | 0,135 | 0,000
Davranigsal Iletisim Becerileri | 28-35 yas | 18-20 yas | 0,520 | 0,124 | 0,000
Tletisim Becerileri 28-35 yag | 18-20 yas | 0,533 | 0,122 | 0,000

Tablo 13’de goriildiigii gibi Levene testi sonrasi yapilan post hoc testlerinden Zihinsel Iletisim Becerileri puanlari
icin yapilan Tukey Testi sonucunda 28-35 yas &grencilerin Zihinsel Iletisim becerileri puanlari ortalamalar1 18-20
yas aras1 6grencilerden anlamli bir gsekilde daha yiiksek oldugu goriilmistiir.

Duygusal iletisim Becerileri puanlari i¢in yapilan Tukey Testi sonucunda 28-35 yas dgrencilerin Duygusal {letisim
becerileri puanlari ortalamalart 18-20 yag arasi 6grencilerden anlamli bir sekilde daha yiiksek oldugu goriilmiistiir.
Davranissal Iletisim Becerileri puanlari igin yapilan Tukey Testi sonucunda 28-35 yas o6grencilerin Davranissal
Iletisim becerileri puanlar1 ortalamalar1 18-20 yas aras1 dgrencilerden anlamli bir sekilde daha yiiksek oldugu
goriilmistiir.

Iletisim Becerileri puanlar icin yapilan Tukey Testi sonucunda 28-35 yas dgrencilerin Iletisim becerileri puanlar
ortalamalar1 18-20 yas aras1 6grencilerden anlamli bir sekilde daha yiiksek oldugu goriilmiistiir.

Tablo 14. Simifa Gore iletisim Becerileri Tutumlarinin ve Alt Boyutlarina iligkin Tutum Puanlarma iligkin N,
Ortalama Ve Standart Sapma Degerleri

Std.
N Ortalama Sapma
Lsmf 31 3,16 0,93
_ 2.smif 57 3,57 0,85
Zihinsel Iletisim Becerileri 3 sinif 55 2,82 0,79
4.simf 157 321 0,97
Toplam 300 3,22 0,92
1.sinif 31 3,04 1,00
Duygusal iletisim Becerileri 2.smf 57 3,58 0,88
3.smif 55 2,72 0,81
4.simf 157 3,09 0,98
Toplam 300 3,14 0,97
1sinif 31 3,13 0,82
Davranigsal Iletisim Becerileri 2.smf 57 3,56 0,85
3.smf 55 2,71 0,78
4.smif 157 3,21 0,89
Toplam 300 3,18 0,89
1.smf 31 3,11 0,88
Tletisim Becerileri 2.smif 57 3,57 0,81
3.smf 55 2,75 0,74
4.smif 157 3,17 0,89
Toplam 300 3,18 0,88
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Tablo 14°de goriildiigii iizere, Iletisim Becerileri Olceginin alt boyutu olan Zihinsel iletisim Becerileri diizeyinin
smif degiskeni ortalamalarma bakildiginda, en yiiksek puan ortalamanin 3,57 ile 2.smif olan 6grencilere ait oldugu,
onlari sirastyla 3,21 ile 4.smuf, 3,16 ile 1.smif ve 2,82 ile 3.sinif olan 6grencilerin izledigi goriilmektedir.

Duygusal iletisim Becerileri diizeyinin sinif degiskeni ortalamalarina bakildiginda, en yiiksek puan ortalamanin 3,58
ile 2.smif olan dgrencilere ait oldugu, onlart sirasiyla 3,09 ile 4.simuf, 3,04 ile 1.smuf ve 2,72 ile 3.smuf olan
ogrencilerin izledigi goriilmektedir.

Davranigsal Iletisim Becerileri diizeyinin sinif degiskeni ortalamalarina bakildiginda, en yiiksek puan ortalamanin
3,56 ile 2.sinif olan 6grencilere ait oldugu, onlart sirasiyla 3,21 ile 4.sinif, 3,13 ile l.sinif ve 2,71 ile 3.sinif olan
ogrencilerin izledigi gorilmektedir.

Iletisim Becerileri diizeyinin simif degiskeni ortalamalarina bakildiginda, en yiiksek puan ortalamanin 3,57 ile 2.smmif
olan 6grencilere ait oldugu, onlart sirasiyla 3,17 ile 4.sinif, 3,11 ile 1.smuf ve 2,75 ile 3.sinif olan 6grencilerin izledigi
gorilmektedir.

Tablo 15. Siifa Gore fletisim Becerileri Tutumlarinin ve Alt Boyutlarina iliskin Tutum Puanlarma iliskin
Varyans Analizi Sonuglar:

Kareler Kareler
Toplamm | S.D. | Ortalamas1| F P

Gruplar Aras1 | 23,229 3 7,743 0,50510,679
Zihinsel [letisim Becerileri | Gruplar I¢i 230,591 | 296 0,779
Toplam 253,819 | 299
Gruplar Arast | 31,689 3 10,563 0,143]0,934
Gruplar i¢i 248,849 | 296 0,841
Duygusal iletisim Becerileri | Toplam 280,538 | 299
Gruplar Arasi1 | 29,194 3 9,731 0,36910,775
Gruplar I¢i 208,629 | 296 0,705

Davranigsal fletisim Becerileri Toplam 237,822 | 299

Gruplar Aras1 | 27,737 3 9,246 0,33910,797
[letisim Becerileri Gruplar I¢i 203,716 | 296 0,688

Toplam 231,452 | 299

Tablo 15°de goriildiigii gibi Iletisim Becerileri Olgegi puanlarinin simif degiskenine gére anlamli bir farklilik gosterip
gostermedigini belirlemek amaciyla F testi yapilmustir.

Zihinsel Iletisim Becerileri puanlar1 sinif degiskenine gore anlaml bir farklilik gosterip gostermedigini belirlemek
amactyla gerceklestirilen tek yonlii varyans analizi sonucunda smif grup ortalamalar1 arasindaki fark istatistiksel
acidan anlamli bulunmamistir (F=0,505; p=0,679 > 0.05).

Duygusal Iletisim Becerileri puanlar1 simf degiskenine gore anlamli bir farklilhik gosterip gostermedigini belirlemek
amaciyla gerceklestirilen tek yonli varyans analizi sonucunda siif grup ortalamalari arasindaki fark istatistiksel
acidan anlamli bulunmamistir (F=0,143; p=0,934 > 0.05).

Davranissal Iletisim Becerileri puanlart sinif degiskenine gore anlamli bir farklilik gosterip gdstermedigini
belirlemek amaciyla gerceklestirilen tek yonlii varyans analizi sonucunda siif grup ortalamalari arasindaki fark
istatistiksel agidan anlamli bulunmamustir (F=0,369; p=0,775 > 0.05).

Iletisim Becerileri puanlar1 simif degiskenine gore anlamli bir farklilik gdsterip gostermedigini belirlemek amaciyla
gercgeklestirilen tek yonlii varyans analizi sonucunda sinif grup ortalamalari arasindaki fark istatistiksel acidan
anlamli bulunmamistir (F=0,339; p=0,797 > 0.05).
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Tablo 16. iliski Analizi

= =
[723) =
@ 2z = 5
e = = 2
=z — = 2= m
o2 g2 = £
R & ® S Z
= 8 A 8 k5
N @ R A =
Zihinsel Iletisim Becerileri r 1
p
N 300
Duygusal iletisim Becerileri 1 0,784™ 1
D 0,000
N 300 300
Davranissal Iletisim r 0,733™ 0,732™ 1
Becerileri p 0,000 0,000
N 300 300 300
[letisim Becerileri r 0,855™ 0,857 0,834 1
p 0,000 0,000 0,000
N 300 300 300 300

**p < 0,01

Tablo 16’da goriildiigii iizere, Iletisim Becerileri Envanteri ile alt boyutlar1 arasindaki iliskiyi belirlemek (izere
yapilan Korelasyon analizi sonucunda Zihinsel iletisim Becerileri ile r = 0,855; p=0,000 < 0.01; Duygusal Iletisim
Becerileri r = 0,857; p=0,000 < 0.01, Davranissal letisim Becerileri arasinda r = 0,834; p=0,000 < 0.01 diizeyinde
pozitif yonde, yiiksek diizeyde, istatistiksel agidan anlamli bir iligki saptanmigtir.

Ayrica Zihinsel Iletisim Becerileri ile Duygusal iletisim Becerileri arasinda r = 0,784; p=0,000 < 0.01, diizeyinde
pozitif yonde, orta diizeyde, istatistiksel acidan anlamli bir iliski saptanmustir.

Zihinsel Iletisim Becerileri ile Davranissal Iletisim Becerileri r = 0,733; p=0,000 < 0.01 ve Duygusal Iletisim
Becerileri ile Davramgsal Iletisim Becerileri arasinda r = 0,732; p=0,000 < 0.01 diizeyinde pozitif yonde, orta
dizeyde, istatistiksel agidan anlaml bir iliski saptanmustir.

SONUC VE ONERILER

Toplumsal hayatlarinda baskalari ile iletisim halinde olan insanlar kaginilmaz olarak bazi sorunlarla karsilagabilirler.
Etkili problem ¢6zme becerileri, kisilerarasi iliskileri olumlu etkilerken, etkili problem c¢dzme becerilerinin
yetersizligi, kisiler aras iliskilerde baz1 sorunlara neden olabilir. Ote yandan, iletisim becerilerinin gelistirildigi veya
gelistirilmemesi, kisilerarasi sorunlarla bag etme olasiliginda farkliliklara yol acabilir.

Problemlere karst olumsuz bir tutuma sahip olan ve sorumlu olmayan ve kendine giivenmeyen kisiler, karsilagtiklar
sorunlar bakimindan benzer davranis stilleri sergileyebilirler, diger taraftan empati kuramayacaklari, Giiven tesis
etme konusunda zorlanirlar ve olumlu iletisim becerileri sergileme olasiligi diisiiktiir. Bununla birlikte, etkili problem
¢Ozme becerilerinin ve iletisim becerilerinin gelistirilmesi, kisilerarasi iliskilerde karsilasilan sorunlarla basa ¢ikmada
ve sosyal cevredeki diger insanlarla olumlu iletisim kurmada 6nemli bir etkiye sahip olacaktir; Benlik saygisini
kontrol etmek, 6fkeyi kontrol etmek, saldirganlik yerine olumlu problem ¢6zme becerilerini kullanarak sorunlari
¢cozmektir.

Bu arastirmada, ¢ok boyutlu kisilerarast problem ¢dzme ve iletisim becerileri sadece {iniversite drnegi lizerinde
yiriitiilmekte ve iliskilerin sadece belirli degiskenlerle incelenmesi sonuglarin genellestirilmesinde bir sinirlama
olusturmaktadir. Bu nedenle, kisiler arast problem ¢ézme ve iletisim becerilerini etkileyebilecek ¢esitli psikososyal
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faktorleri goz Oniine alarak arastirma farkli 6rneklerde yapilabilir. Ote yandan, arastirma bulgulariin, problem
¢ozme becerilerinin ve iletisim becerilerinin incelendigi oldukg¢a sinirli bir alanin yazilmasina katkida bulunacag:
disiiniilmektedir. Arastirmanin bir baska katkisi, problem ¢dzme becerileri ve iletisim becerilerinin yas, cinsiyet
acisindan incelenmesidir. Ayni zamanda, arastirma bulgulari, problem ¢6zme becerilerinin gelistirilmesi ve iletisim
icin egitim programlarinin gelistirilmesine olan ihtiyaci da gostermektedir.
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OZET

Televizyon seyretmek, sanayilesme sonrasi olusan toplum yapilarina damgasini vuran
bos zamanin degerlendirmesi anlaminda kaniksanmis bir eglence bic¢imidir. Diziler,
televizyon yapimlar1 arasinda fazlasiyla 6ne ¢ikmaktadir. Televizyon seyretme oraninin
oldukca yiiksek oldugu Tiirkiye’de, ¢cok kanalli doneme gectikten sonra ortaya c¢ikan dizi
cesitliligi sonucu, dizi seyirciligi glinliikk yasamin bir pargast haline gelmistir. Diger yandan,
yeni medya teknolojileri ile birlikte insanlar dizileri televizyonla beraber dijital platformlarda
da seyreder hale gelmistir. Bunun sonucunda arka arkaya seyretme gibi yeni bir seyir bigimi
ortaya ¢ikmistir ve bu seyir bigimi geng insanlar arasinda hizla yayilmaktadir.

Yabanc dizi seyirciligi de seyretme sitelerinin yabanci orijinli olmalarindan 6tiirli yeni
medya teknolojileriyle yakindan iliskilidir ve arka arkaya seyretme aligkanligini
kapsamaktadir. Bu nedenle, gen¢ insanlarin yabanci dizileri seyretme aligkanliklarini ortaya
koymak adina, kullannomlar ve doyumlar yaklagimi c¢er¢evesinde bir analiz ihtiyaci
dogmaktadir. Bu calismada, Sakarya Universitesi iletisim Fakiiltesi Lisans ogrencilerine
yonelik anket teknigi uygulanarak, 6grencilerin yabanci dizi seyretme aligkanliklari ortaya
konulmaya ¢alisilmustir.

Anahtar Kelimeler: Televizyon, Dizi, Kullanimlar ve Doyumlar, Yeni Medya, Arka Arkaya
Seyretme.
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GIRIS

Kitle iletisim araclarinin gelisimi incelendiginde, televizyona dikkat cekici bir 6nem
atfedildigini goruruz. Yazmin icadiyla basladigi kabul edilen kitle iletisiminin sertveninde,
esasen gorsel iletisimin daha etkili oldugu gercegi, resim, fotograf, sinema ve televizyonu bir
adim 6ne ¢ikarmistir. Bu baglamda, 6ncelikle iletisimin insanligin varolusundan bugiine kadar
uzanan yolculugunu kisaca hatirlamak yerinde olacaktir. iletisim, insanligin varolusu ile
baslayan, insanla birlikte yasayan bir edimdir (Giingér, 2013, s. 38). Iletisimin pek ¢ok farkli
tanmim1 olmakla birlikte, Erdogan’in (2011) insanin varolusunu temel alan tanimi yeterince
aciklayicidir;

“Insan biyolojik ve toplumsal bir varliktir. Biyolojik yani fiziksel varolusuyla
ve bu varolusun siirdiiriilmesiyle ilgilidir. Toplumsal yan1 ise, hem fiziksel varolusunu
hem de topluluktaki kendisinin ve otekilerin Orgiitlii varolusunu siirdiirmesiyle
ilgilidir. Toplumsal yan, mikro seviyede insan psikolojisinden makro seviyede
toplumsal iiretim, dagitim ve tiikketime kadar ¢esitlenir.

Dolayistyla iletisim, insanin biyolojik, psikolojik ve toplumsal varligim
iiretebilmesinin ve gelistirebilmesinin zorunlu kosulu olan diislinsel ve iliskisel
faaliyetler batinadur” (s. 37).

Buna gore, ilk insanin iletisiminin hayatta kalmak i¢in zorunlu oldugu ve bu
zorunluluk neticesinde gelistigi sonucuna varilabilir. iletisim tarihi baglaminda, insanm ilk
varolus ¢abalarina baktigimizda gorsel iletisimin 6nemli bir yeri oldugunu goriiriiz. Gorsel
iletisim, “dogrudan goze, gorsel algiya seslenen bir iletisim bi¢imidir” (Giingdr, 2013, s.
43). ilkel caglardaki magara resimleri ya da atese ve dumanla kurulan iletisim gorsel
iletisimin en eski drnekleridir. Aslinda gorsel iletisim, ilk iletisim bi¢imi olarak kabul edilen
beden dilinden yazili iletisime kadar biitiin iletisim big¢imlerinin ig¢inde yer
almistir/almaktadir.

Gorsel iletisimin islevselligi bu noktada 6nem kazanmaktadir. Yazinin icadindan
once, insanin kendini ifade etme bi¢imi olarak zorunlu olarak gorsel iletisimi kullandigi
yoniinde masum bir yorum yapabiliriz. Ancak, gorsel iletisim islevselligini yazinin
icadindan sonra da giiclenerek silirdiirmiistir. En 6nemli 06zelligi, insanlar arasi gii¢
iliskilerinin belirlenmesinde 6nemli bir yer edinmis olmasidir. Toplumlarin ilkel iiretim
iligskilerinden kralliklara, yani efendi-kdle iliskilerine evrildigi donemlerde, iktidar sahipleri
icin insa edilen goérkemli yapilar, soylularin kiyafetleri, toplumsal alanlarda kullanilan

armalar ve hatta renkler de gorsel iletisime 6rnek gosterilebilir (Gungor, 2013, s. 43).
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Sanayi devrimi sonrasi, iletisim teknolojilerinin ilerlemesiyle birlikte, tipki gorselligin
en fazla yasatildig1 sinema gibi bir fantazmagorya olan televizyon da egemen gi¢ tarafindan
sekillendirilen bir kitle iletisim araci olarak iletisim tarihinde kendine yer bulmustur.
Fantazmagorya, Sanayi Devrimi sonrasi kapitalist sistemin kitleler dogurdugu cagin
diisiintirlerinden olan Baudelaire’in kullandig1 bir kavramdir. Ona gore; kitle iiretimine
gecilmesi sonucu yalnizlagsan kalabaliklar ortaya ¢ikmis ve daha ¢ok iiretim i¢in ¢alismaya
zorlanan kitleler bir fantazmagorya ile kusatilmistir. Eglence diinyasi, bunun i¢in dogmustur.
Sanat, ¢alismasi1 gereken kitleleri eglendiren bir araca doniismeye baslamistir. Bu dénemde,
“sanat sanat i¢indir” akimi ortaya ciktiysa da, bunu savunanlar bile hitap ettikleri belli
gruplara eserlerini pazarlamak zorunda kalacaklardir (Oskay, 2014).

Oskay’in (2014) kapitalist sistemin kitleleri uyusturan bir araci olarak ele aldig1
eglence dilinyas1 esasen sinema sektOriiniin ortaya ¢ikmasiyla goriiniir hale gelmistir. Ancak,
televizyonun icadi, bu fantazmagorya fikrini, McLuhan’in “Kiiresel Koy” de anlattigi gibi
daha etkili bir boyuta tasiyacaktir. Bu anlamda televizyonun en 6nemli 6zelligi, hanelere
girmis olmas1 ve dolayisiyla daha ¢ok insana ulagma yetkinligidir (Candz, 2011, s. 116).
Cogunlukla, bos zamanlar1 hedef alan bir eglence araci olan televizyon yapimlarinin en
popdlerlerinden biri ise, televizyon dizileridir (Geger, 2015, s. 15).

Dizi seyretme aligkanligi olusturma bakimindan diziler iki tlire ayrilmaktadir.
Bunlardan birisi dramalar, digeri ise seriyallerdir. Dramalar, her bolimde farkli bir konuyu
anlatan kicglk bir film olma o6zelligi tasirken, Seriyalde ise bolimler bir sonraki sahne
hakkinda merak olusturacak sekilde bitmektedir. Gunimizde genellikle bu iki tdrin
birlestirildigi bir format kullanilmaktadir. Yani, devam eden bir ana hikaye bulunmakla
birlikte her boliim ayrica kisa bir hikaye anlatmaktadir (Kula, 2012, s. 515). Turkiye’de dizi
seyretme aligkanlig1 bir tiir serial diyebilecegimiz soap operalarla baglamistir. Tek kanalli
donemde ilk defa yabanci soap operalar ile karsilasan Tirk insani, yepyeni bir kiiltiirle de
tanigsmistir.

“Soap Opera, bir hikdyenin bolumler halinde televizyon ya da radyoda
yayinlanmasidir. Soap operalar aslinda sabun koptigii olarak da nitelendirilir. Bu
yayinlar, yeterince uzundur. Soap ifadesi, ilk zamanlarda bu tiirden yayinlara, Gamble,

Palmolive gibi sabun markalarinin sponsor olmasindandir. Bu diziler (hikaye) onceleri

sadece ev kadinlarina yonelik olarak giin igerisinde yayinlanirken daha sonralari

degisen mesai baglaminda farklt versiyonlar1 ile aksamlari da yaymlanmaya

baslamistir ki simdilerde {ilkemizde de erkek ya da kadin izleyiciye hitap eden, sikca
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seyredilen diziler aksam soap operalaridir. Soap operalari diger drama tirlerinden

ayran en onemli Ozelligi acik uclu hikdye boliimlerinden olusmasidir. Her boliim

hikayenin bir dahaki boliimle baglanarak devam edecegini gosteren sozlerle biter”

(Geger, 2015, s. 15).

Tek kanalli donemde soap opera tiirtinde yerli diziler de yayimnlanmakla beraber, drama
tlrinde yerli dizilerin popiilerlesmesi 6zel televizyon kanallarinin kurulmasiyla baglamistir.
1990’lardan 2000’1i yillara uzanan siirecte yerli diziler, dikkate deger bir gesitlilikte seyircinin
begenisine sunulmustur. Hatta, bu televizyon dizileri televizyon kanallarinin reyting
rekabetinde en 6nemli {irlin haline gelmistir (Gecger, 2015).

Televizyon dizilerinin Tiirk toplumu tizerindeki kiiltiirel etkisi de yadsinamaz. Bu etki
ise, tartismal1 bir konudur. Ozkan (2013), yabanci ya da yerli soap operalardan popiiler yerli
dizilere, dizi seyretme kiltirinin daha ¢ok olumsuz etkilerinden sdz etmektedir. Buna gore,
“dizilerdeki temalar genellikle bosanma, yolsuzluk, evlilik dis1 iliskiler, is hayatindaki
entrikalar, ¢esitli riigvet ve hirsizlik olaylaridir. Televizyon karakterleri ise normal insanlardan
farkli olarak, genellikle bosanma, yolsuzluk, olaylar ve sug aktivitelerinin igindedirler.” (s.
1020). Evlere, oturma odalarina giren televizyonu, ailelerin dogal bir iiyesi olarak tanimlayan
Ozkan (2013), toplumlarin yasam tarzlarmi ve hatta iliskilerini televizyonun, &zellikle
dizilerin belirledigini ifade etmekte, bu durumu olumsuz olarak ele almaktadir. Bu anlayisa
gore, isledikleri konularla geleneksel Tiirk aile yapisini tehdit eden televizyon dizileri,
cocuklar1 ve gengleri de olumsuz etkilemektedir. “Cocuklar televizyonda gordiikleri her seyi
gercek olarak algilayabilmekte, (Celikten ve Celikten, 2006:370) giinlilk yasaminda
oyunlardan giyimine, tavir ve davraniglarina kadar birgok noktada dizi karakterlerini taklit
etmektedir” (Celikten ve Celikten 2006’dan aktaran Ozkan, 2013, s. 1020).

Geger (2015) ise, televizyon dizilerinin etkilerini baska bir agidan ele almaktadir.
Buna gore, diziler Tiirk izleyici ile bulustuklar1 giinden bu yana insanlarin kendilerini ifade
etmelerini saglayan bir alan olmustur. Dizilerdeki karakterleri 6rnek almanin yarattig
olumsuz sonuglardan ¢ok, insanlarin dizi karakterleriyle kendilerini 6zdeslestirmelerinden
bahsetmekte, bu durumu halihazirda kendilerinde var olan duygu, diisiince ve davranislarin
yansimasi olarak aciklamaktadir. Ornegin, yabanci soap operalarda da yerli dizilerde de
ezilen, haksizliga ugrayan insanlarin hikayeleri bu anlamda sempatik ve ilgi cekicidir.
Insanlar, duygusal olarak bag kurduklari dizileri seyretmeyi tercih etmekte ve bu sekilde
doyuma ulagmaktadirlar. Diger yandan, televizyon dizilerinin olusturdugu fantazmagorya,

Oyle ya da boyle insanlar1 etkilemekte ve doniistiirmektedir.
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Turkiye’de tek kanalli donemde, soap operalarla baslayip 6zel televizyonlarin
kurulmastyla birlikte yerli popiiler dizilerle devam eden dizi seyirciligi, bugiin dikkate deger
bir bi¢gimde yabanci dizi seyretmeyi tercih eden geng insanlarin olusturdugu yeni bir kiiltiire
taniklik etmektedir. Ustelik, internet teknolojilerinin gelisimi ve ortaya c¢ikan yeni medya
platformlari bu yeni tiir yabanci dizi akimini gi¢lendirmektedir. Eurodata TV WorldWide’in
2013’de yayinladig rapora gore, 2012 yilinda tiim diinyada iiretilen programlarin performansi
en yiiksek olanlarm iicte birini diziler olusturmaktadir. Rapora gére, Ingilizce yayinlanan
diziler, dinya dizi piyasasinda birinci sirada yer almaktadir. Yani, 2012 yilinda Amerikan
dizileri ile birlikte BBC ve ITV Ingiliz kanallarinin dizileri de diinyada en ¢ok gosterilen
diziler olarak kaydedilmistir (Kologlu, 2013). Television Business International dergisinin
Subat 2017°de Tiirkiye’de en ¢ok izlenen dizileri yayinladig: listede ise, internetten izlenen
diziler kategorisinde ilk bes diziden ii¢ilinii yabanci diziler olusturmaktadir (Kologlu, 2017).

Bu baglamda, gen¢ insanlarin hangi platformlarda yabanci dizileri izledikleri, hangi
ihtiyaglarin1 gidermek icin hangi yabanci dizilere yoneldikleri, bu dizilerin onlara nasil bir
dinya ya da fantazmagorya yarattigi, bu diinyanin giinlik yasamlarini nasil etkiledigi
sormaya deger sorulardir.

AMAC

Dizi seyretme aligkanliklarina iliskin c¢aligmalar incelendiginde, konunun farkli
baglamlarda ele alindigini goriiriiz. Ornedin televizyon seyretme aliskanliklarmi 6lgen
calismalarda, dizi seyretme aliskanligina yonelik bulgular da ortaya ¢ikmaktadir. Turkiye’de
dikkate deger oranda televizyon seyretme aligkanligi bulunmaktadir. Aile ve Sosyal
Politikalar Bakanligi’nin 2012’in ilk yarisinda 12 bin aile iizerinde yaptig1 “Turkiye’de Aile
Yapist Arastirmasi’nin sonuglarina gore;

“Aile tiyelerinin birlikte yaptiklar faaliyetlere bakildiginda birinci sirada 59.4 ile

televizyon izlemek geliyor. Bunu 25.8 ile akraba, komsu, arkadas ziyareti, 21.9 ile

aligveris, 7.2 ile tatil, 6.1 ile disarida yemek yemek, 3.2 ile sinema ya da tiyatroya
gitmek izliyor. Arastirmaya gore Tiirkiye’deki evlerin ylizde 34.2’sinde internet
bulundugu belirlendi. Bunlarin yiizde 41,6’s1 kentte, yiizde 14,81 kirsal kesimde.

Arastirmaya katilan erkeklerin ylizde 17,9’u, kadinlarin yiizde 9,6’s1 her giin interneti

kullandigin1 ifade ederken kadinlarin ylizde 73,7’si ve erkeklerin yiizde 56,9 interneti

hi¢ kullanmadigim1 dile getiriyor. Diger yandan TV yayinlarinda rahatsiz olunan

iceriklerin ise yiizde 46.9 ile cinsel igerikli yayinlar oldugu belirtilirken, ylizde 15.5
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siddet, yiizde 14.1 kotii, kaba ve kiifiirlii s6z, yiizde 9.9 tarafli haber ve yorumlar,

yiizde 9.6 da reklamlar oldugu ifade ediliyor” (ilhan ve Ulusoy, 2013, s. 1131).

Televizyon seyretmenin giinliik yasami bdylesine kapladigi bir gerceklikte, insanlari
televizyona en fazla baglayan yapimlarin arasinda dizilerin yer aldig1 acikga goériilmektedir.
Toruk (2008), Universite dgrencileri iizerinde yaptign calismasinda, televizyonda en c¢ok
yuzde 29.3’le haber bulteni ve haber programlari, yiizde 15.1°le spor, yiizde 12.7 ile sinema
filmleri ve ylzde 12.2 ile yerli dizi filmlerin izlendigini saptamistir (S. 480).

Diger yandan, Tiirkiye dizi kavramiyla yabanci soap operalarla tanismis olsa da 6zel
televizyon kanallarmin agilmasi ile birlikte yerli diziler popiiler olmustur. Son yillarda ise,
ozellikle gen¢ insanlar nezdinde yabanci dizilere yonelik ilginin arttigin1 gérmekteyiz. Fakat
bu ilgi, tek kanalli donemin alternatifi olmayan soap opera seyircisinin ilgisinden farklidir.
Zira, Internet teknolojilerindeki gelismeler, seyirciye daha fazla aktif olma imkan
tanimaktadir. Birincisi, seyirci televizyona bagimli degildir. Istedigi, ilgi duydugu, merak
ettigi herhangi bir yayma internet araciligi ile kisisel bilgisayarindan ve hatta mobil
telefonundan erisebilmektedir. Ikincisi, seyirci seyretmek istedigi programin televizyonda
yaymlandig1 saatlere bagli degildir. Istedigi saatte ve istedigi kadar seyretme &zgiirliigiine
sahiptir. Bu durum, yeni bir seyirci tipini ortaya cikarmaktadir. Internet teknolojisiyle
doniisen en belirgin seyretme aligkanligi ise, arka arkaya seyretme aligkanligidir.

Bu yeni seyretme aligkanligi, “bireylerin neyi, nerede, ne zaman ve hangi yontemlerle
izleyeceklerinin kontrolinin kendilerinde olmasi istegine bagl olarak ortaya ¢ikmaktadir.
Amerika’da Netflix, Hulu ve Amazon Instant Video gibi sitelere kolay erisim ve Apple TV ve
Amazon Fire TV gibi araglar sayesinde dizi ve film izleyicileri ard1 ardina izleyebildikleri bu
programlar sayesinde dizi izleme aligkanliklar1 degismektedir” (Yengin, 2017, s. 8). Orijinali
“Binge Watch” olan bu kavram “tikinmal1 izleme” olarak da tanimlanmaktadir. Bu ¢aligmada,
insanlarin dizileri béliim boliim seyretmek yerine bir oturusta bircok boliimii seyretmelerini
ifade etmek icin “arka arkaya seyretme” tanimlamasi kullanilacaktir.

Bu calismada, degisen dizi seyretme aligkanliklari baglaminda, 17-25 yas araligindaki
geng insanlar1 temsil ettikleri varsayimidan yola ¢ikarak Iletisim Fakiiltesi dgrencilerinin
yabanci dizi seyretme aliskanliklarini 6lgmek amaglanmaktadir. Bu baglamda, geng insanlarin
hangi platformlarda yabanci dizileri seyrettikleri, nasil ve ne kadar seyrettikleri, hangi

ihtiyaclarii gidermek i¢in hangi yabanc dizilere yoneldikleri sorularina cevap aranacaktir.
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ONEM

Iletisim teknolojilerinde meydana gelen her yenilik, arastirmacilara iletisim
caligmalar1 anlaminda yeni kapilar agmaktadir. Arka arkaya seyretme kavrami da yeni bir
kavram olarak karsimizda durmaktadir. Arka arkaya seyretme, yeni medya ile dogrudan
iligkilidir. Yeni medyanin ii¢ temel 6zelligini hatirlamak gerekirse; etkilesim, kitlesizlestirme
ve eszamansizlik kavramlari bu anlamda aciklayicidir. Ekilesim, medya araglar ile alicinin
dogrudan iligki halinde olmasini ifade eder. Bu anlamda, iletisim aracindan istedigi, ihtiyact
olan, tercih ettigi seyi istedigi anda alabilmekte ve rahatlikla geribildirim yapabilmektedir.
Kitlesizlestirme ise, yeni medyanin her bireye farkli mesajlarla ulasabilmesini ifade eder.
Geleneksel medya araglar belli bir kitleye hitap ederken, yeni medya kisilere tercihlerine gore
secenekler sunmaktadir. Eszamansizlik, medya ile alict arasinda tek yonlii iletisimin ortadan
kaldirilmis olmasi anlamina gelmektedir (Yurdigiil ve Zinderen, 2012).

Ozellikle kitlesizlestirme ve eszamansizlik, arka arkaya seyretme kavrammi, bos
zamanin degerlendirilmesinin yeni bir platformu olarak degerlendirilebilmemize olanak
saglar. Elestirel kuram baglaminda, kapitalizmin bir projesi olarak yorumlanan bos zaman
kavrami, Web 2.0 teknolojilerinin ortaya c¢ikmasiyla daha belirgin bir hale
gelmistir/gelmektedir. Yengin (2017), “anlik” ve “zamansiz” sanal platformlarda gerg¢eklesen
dijital bos zaman kavramindan bahsetmektedir. Buna gore;

“Dijital bos zamanda; hizlanma, seylerin kisa ve 0z bir sekilde tadini ¢ikarma,

gecicilik, insan1 siirlarin zayiflign ve kesintisiz belirsizlik 6n plana g¢ikmaktadir.

Teknoloji, insanlarin bireysel olarak bos zamana erisimini doniistiirmiis ve bos zaman

davraniglariyla deneyimlerini degistirmistir. Bir yanda bilgisayarlar, akilli telefonlar ve

tabletler diger teknolojik aygitlarla birlikte bos zaman ortaminin miikemmel birer
ekran1 haline gelmistir. Bos zaman aktivitelerine kitap okumay1 verebiliriz. Elektronik
bir kitap okumak gelenekselin dijitallesmesi olarak belirtilebilir. Sanal bir topluluga
katilmak ise agda yasanan bir aktivitedir. Dolayisiyla hem bir doniislim hem de yeni

bir aktivite ortaya ¢ikabilmektedir” (s.6).

Ortaya ¢ikan bu yeni dijital bos zamanlar, daha 6nce televizyon basinda yayin saatleri
boyunca gerceklestirilen dizi film izleyiciligini de degistirmistir. Siiphesiz her yenilik gibi
oncelikle geng insanlar tarafindan kabul gérmektedir. Giiniimiizde, hemen hemen her seyi
sanal platformlarda yapmaya alismaktayiz. Tirkiye Istatistik Kurumu’nun Agustos 2016
“Hanehalki Bilisim Teknolojileri Kullanim Arastirmasi™na gore (Tiirkiye Istatistik Kurumu,

2016), Tirkiye’de internet kullanan bireylerin oranin1 %61,2 olarak, hanelerin %39,5’inin
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sabit genigbant baglant1 (ADSL, kablolu internet, fiber vb.) ile, %65,2’sinin mobil genisbant
baglant1 ile internete erisim sagladigini belirtmistir. Hanelerin 2016 yili Nisan ayinda
%96,9’unda cep telefonu veya akilli telefon bulunurken, sabit telefon bulunma orani1 %25,6
olarak hesaplanmustir.

Tipki televizyon gibi hanelere giren internet, bilgisayarlar ve akilli telefonlar, evlerin
salonlarinda baskdsede olan televizyonun etkinligini azaltmis ve seyircinin kullanim
aligkanliklarini degistirmistir. Belki orta yasin {lizerindeki insanlar hala televizyon seyretmeyi
tercih etmektedirler. Ancak, gen¢ insanlar, internet nedeniyle televizyon seyretme
aligkanliklarin1 birakmaktadir. Bu insanlarin doyum aldig1 seyler farklilagsmakta, 6rnegin bir
televizyon dizisinin her giin ya da haftadan haftaya takipg¢isi olmak anlamin yitirmektedir.

Mevcut ¢alismalar baglaminda, televizyon seyretme, yerli dizi ve diger televizyon
programlarim1 seyretme aligkanliklarinin yeterince problemlestirildigini gérmekteyiz. Ancak,
yeni medya teknolojilerinin hayatlarimizi doniistiirdiigii yeni diinyada, yabanci dizi seyretme
aliskanliklar1 ve internet iligkisi hala yeni bir ¢aligma konusu olma 6zelligine sahiptir. Bu
baglamda, Tiirkiye’de yabanci dizi izleme aligkanliklarinin Olglilmesi iletisim c¢alismalart
acisindan Oonem tasimaktadir. Bu calismanin 6nemi, alana bu anlamda miitevazi bir katki
saglamaktir.

KURAMSAL TEMELLER

Iletisim arastirmalar1 tarihinde, ana akim yaklasimlar olarak bilinen ve pozitivist,
davranigg1 gelenekten gelen yaklasimlar, iletisim biliminin temelini olusturmaktadir. Baska
bir ifadeyle, iletisim arastirmalarinin basladigi donemde, arastirmacilarin konularinmi ele alig
bicimi ana akimi olusturmustur. Bu siire¢, genellikle Lasswell’in iletisim modeliyle birlikte
ele alinmaktadir. Lasswell’in modeline gore, iletisim dogrusal, etki-tepki prensibine dayanan
bir strectir (Gungor, 2013, s. 83). Modelde, mesaj1 génderen, aliciyr géonderdigi mesaj yoluyla
istedigi yonde etkilemektedir. Aslinda bu anlayis, pozitivist, islevselci Amerikan geleneginin
bir sonucudur. Tek yonlii iletisim modeli, 1930’lardan itibaren kitle iletisim araglarinin
kullanimiyla baglantili olarak gelisim gostermistir. Ayn1 donemde, Lasswell sihirli mermi
yaklasimini ortaya atmistir. Bu yaklasim, kitle iletisim araglarinin kamuoyu olusturmada
giiclii bir etkisi oldugunu savunmaktadir. Buna gore, “elitlerin kitle iletisim araglarin
kullanarak kitlelere gonderdikleri mesajlarin onlar iizerinde deri altina enjeksiyon yapan bir
siringa ya da sihirli bir mermi gibi dogrudan ve aninda bir etkide bulundugu

dustiniilmektedir” (YYaylagul, 2014, s. 55).
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Bu donemde yapilan c¢alismalar, kitle iletisim araglarmin etkileri iizerine
yogunlagmislardir ve “giiclii etki” fikri etrafinda sekillenmislerdir. Bu gucli etki anlayisi,
kitleleri akilsiz, sorgulamayan siiriiler olarak ele almakta, kosullari, egemen ideolojinin
etkilerini ya da kitlelerin neden bu kadar etkiye agik olduklarini arastirmamaktadir. Ana akim
yaklasimlarin tarihsel siire¢ iginde gelisimine bakildiginda, Aktif Izleyici Tezi, Kullanimlar ve
Doyumlar gibi, bireylerin se¢cme iradesini ortaya koyan liberal-gogulcu yaklasimlar
gelistirilmistir.

“Kullanimlar ve doyumlar yaklagimi aktif izleyiciyle en fazla dogrudan ilgilenmeye
yonelen tek kuramsal alandir” (Severin ve Tankard 1994°den aktaran Nisan ve Ozarslan,
2011, s. 25). Seyircilerin kitle iletisim araglarimi kullanmada aktif olduklarini savunan
Kullanimlar ve doyumlar yaklasimi, kitle iletisim araglarinin tek yonlii etkisi olmadigini,
seyircilerin neyi, ne kadar, ne zaman seyredeceklerine kendilerinin karar verdigini ifade eder.
“Bu yaklagim kullanicilarin, medya igerigini bazi doyumlara ulasma ya da bazi ihtiyaglar
gidermede kullanmalari iizerine yogunlagsmaktadir” (Canfz, 2011, s. 115).

Kullanimlar ve doyumlar kuramini ortaya atan Psikolog Elihu Katz’a gére, “insanlarin
toplumsal ve psikolojik kdkenli ihtiyaclar1 vardir. Bu ihtiyaglar sonucu insanlar, medyadan ve
diger kaynaklardan bu ihtiyaglarin1 gidermek icin beklentiye girerler” (Yaylagil, 2014, s. 71).
Bu nedenle, medyay1 kullanmakta ve bu kullanim sonucu belli bir doyuma ulagsmaktadirlar.
Bu kurama gore, Oncelikle izleyici aktiftir. Diger yandan, kitle iletisim araglarini kullanirken
ihtiyaglarimi karsilamak {izere inisiyatif kullanmaktadirlar. Kullanimlar ve doyumlar
kuraminin bir diger iddias1 ise, bireylerin kendi ilgi ve motivasyonlarinin farkinda olmasidir
(Canoz, 2011, s.115 ). Bu noktada, dizi seyirciligi de giinimiizde Kullanimlar ve doyumlar
kurami ile anlamli hale gelmektedir. Insanlarin dizileri hangi ihtiyaclarim1 gidermek igin
kullandiklar1 iletisim ¢alismalar1 baglaminda ilgi goren bir konudur. Candz (2011) insanlarin
ihtiyaclarini asagidaki sekilde siniflandirir;

“-Bilissel Ihtiyaclar: Bilgi, kanaat ve anlayis1 giiclendirme ile ilgili intiyaclar
-Duyussal Ihtiyaclar: Estetik, zevk veren duygusal deneyimleri giiglendirme ile ilgili
ihtiyaclar
-Bilissel-Duygusal Ihtiyaclar: Giivenilirligi, kendine giiveni, istikrar1 ve mevcut
durumu gili¢lendirmeyle ilgili ihtiyaclar bu smiftadir. Bu ihtiyaclar bilissel ve

duyussal unsurlarin bir araya gelmesiyle olusur ve biitiinlestirici olarak nitelenebilir.
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-Biitiinlestirici ihtiyaglar: Aileyle, arkadaslarla ve diinya ile baglantiy1 giiclendirme
ile ilgili ihtiyaglar bitiinlestirici ihtiyaglar olarak nitelenmektedir. Bu ihtiyaglar
ayrica biitlinlestirici bir islevin yerine getirilmesini saglayabilir.

-Kag1s Ihtiyact: Giindelik hayatin sikintilarindan kagisla ya da gerilimden kurtulma
istegi ile ilgili ihtiyaglardir. Bu kacis dogrudan bireyin kendisinden uzaklasma
seklinde olabilecegi gibi sosyal rollerinden uzaklagsma bigiminde de olabilir” (s. 116).
Toruk’un (2008), insanlarin medya kullanim motivasyonlari ile ilgili yaptig1 siralama

da bu ¢alisma baglaminda anlamlidir;

“Eglenmek; Yetkililerin oviiliip yerildigini gormek; Giizeli yasamak (gormek);
Bagkalariyla ortak deneyim yasamak; Meraki tatmin etmek; Allah’la yakinlagmak ve
kader ile 6zdeslesmek; Oyalanma ve mesguliyet saglamak; Kendini bagkalarinin
yerine koyabilmek (empati kurabilme); Sucluluk duymadan asir1 duygular
yasayabilmek; Taklit edilecek modeller bulmak; Bir kimlik kazanmak; Diinya
hakkinda bilgi kazanmak; Adalete inancimiz1 giiclendirmek; Romantik aska inanmak;
Buylye, tilsima ve mucizeye inanmak; Baskalarini hata yaparken gormek; Dinyaya
diizen verildigini gérmek; Tarihi 6grenmek ve tanimak; Hoslanilmayan duygulari
temizlemek, kurtulmak; Sucluluk duymadan cinsel diirtiileri bosaltmak; Tabu-yasak
konular1 cezasiz kesfetmek; Cirkinligi yasamak-izlemek; Ahlaki, ruhsal ve kulturel
degerleri onaylamak; Kétiileri is baginda gérmek (Kotii eylemleri yapilirken gérmek”
(s.478).

Diger yandan insanlarin medyayr kullanmalarinin  sebepleri dort grupta

siniflandirilabilir;

“Ilk olarak, medyatik iiriinlerin tiiketicileri ilk olarak eglence programlarini izleyerek
duygusal rahatlik ve giindelik gerginliklerinden armma hazzi elde etmektedirler.
Ikincisi, kendisine uygun programlar (genellikle drama) izleyerek kisisel iliskilerini
gelistirme, dost arkadas edinme ve yalnizliktan kurtulma yollarim1 medyadan
ogrenmekte ya da bazi 6zdeslikler kurarak, buna yonelik ihtiyaclarini sanal olarak
karsilamaktadirlar. Ucgiinciisii, izleyiciler; baskalarin1 etkilemeyi ve onlarn goriis
alanina girmeyi prestij elde etmeyi, taktir-itibar gérmeyi, estetik ve edebi beceriler
kazanmay1, basariya kendini motive etmeyi medyay1 kullanarak elde etmektedirler.
Son olarak insanlar, inandiklarinin teyit edildigini gérmek, dogru yolda olduklarindan

emin olmak, kendisinin ve baskalariin kisiligini ¢oziimleyerek, kendini ve bagkalarini
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konumlandirmak amagclariyla medya iceriklerine bagimli kalmaktadirlar” (Akgay,

2011, s.142).

Buna gore, dizi seyirciliginde insanlar sosyal davranislarini nasil belirleyeceklerini
O0grenmek ya da dizi karakterleriyle 6zdeslesme kurarak kimliklerini belirlemek ihtiyaci ile
hareket etmektedirler. Bu dogrultuda, kullanimlar ve doyumlar yaklasiminin tam anlamiyla
dizi seyretme aligkanliginin nedenlerinin anlagilmasinda son derece anlamli bir zemine
oturmus olmaktadir.

LITERATUR TARAMASI

Literatiir taramasi yapildiginda, arastirma konusu ile ilgili ¢esitli arastirmalar
bulunmustur. Bunlardan birincisi; Geger (2015), Tirkiye’de dizi seyretme aliskanligini
popiiler kiiltiir baglaminda ve sosyo-ekonomik olarak ele almaktadir. Ancak, popiiler kiiltiiriin
olumsuz etkilerinden ¢ok Tirk toplumundaki kiiltiirel doniistimiin yansimalarina
odaklanmaktadir. Buna gore, insanlarin seyrettigi diziler kendilerini ifade ettikleri diziler
olarak degerlendirilmektedir. Geger’in (2015, s. 22) iddias1, “Turk dizileri; hedef Kkitlesi,
reytingleri ve televizyon kurgulari da dikkate alinarak; icinden c¢iktig1 toplumun 6gelerini
tasimaktadir” climlesinden de anlasilacagi gibi kullanimlar ve doyumlar yaklasimi agisindan
tamamen anlamlidir.

Ayrica, Tiirkiye’de dizi seyirciligi seriivenini baglatan, tek kanalli doneme ait yabanci
soap operalarin da ayni baglamda degerlendirilmesi gerektigini bize gdstermektedir. Soap
operalardaki sinif esitsizligi, “zengin oglan-fakir kiz” hikayelerinin Tirkiye’deki seyirci
tarafindan yine kendini bulma, kendini ifade etme anlaminda kabul gordiigiini
vurgulamaktadir. Dizi seyirciliginin nasil gelistigini tarihsel olarak ele alirken, Tiirkiye’deki
dizi sektoriinde yasanan gelismeler baglaminda dizilerin senaryolarindaki degisimin
Turkiye’de toplumsal yasam bicimlerini ve toplumsal ¢esitliligi daha iyi yansittigini ifade
etmektedir.

Bu calismadan, 6zellikle Tiirkiye’de dizi seyirciliginin tarihsel gelisimi baglaminda
yararlanilmistir. Tiirkiye’de seyirciye hangi dizi tiirlerinin sunuldugu ve seyircinin hangi tir
dizileri sevdigini ortaya koyabilmek adina, bir dizi tiirii olarak soap operalarin tanimi ve
gelisimini  agiklama ihtiyact dogmustur. Bu nedenle, Geger’in (2015) soap opera
aciklamalarina yer verilmistir. Diger yandan bu c¢aligma, mevcut calismaya tek kanalli
donemde soap opera tiiriinde yerli dizilerin de yayinlandigini, 1990’11 yillarda 6zel televizyon

kanallarinin agilmasiyla birlikte drama tiiriinde yerli dizilerin popiilerlesmesini ve 2000’11
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yillarda Tirkiye’de dizi sektoriindeki gelismeler sonucu dizi kurgularinda artan cesitliligi
ortaya koyma baglaminda 6nemli katkilar sunmustur.

Ikincisi; Ozkan (2013), televizyon dizilerinin {iniversite Ogrencileri {izerindeki
etkilerini arastirdigi ¢alismasinda, dizi seyretme aliskanliginin daha ¢ok olumsuz etkilerinden
s0z etmektedir. Seyredilen dizilerin insanlar tiizerinde farkinda olmadan derin etkiler
biraktigin1  iddia etmektedir. Calismada, Nigde Universitesi Egitim Fakiiltesi Smmf
Ogretmenligi, Sosyal Bilgiler Ogretmenligi, Tiirkge Ogretmenligi, Fen Bilgisi Ogretmenligi
programlarinda okuyan toplam 499 6grenciye anket uygulamasi yapilmaistir.

Bu ¢alismadan, dizi seyretme aligkanliginin olumsuz etkilerini ortaya koyarak genis bir
perspektif kazanabilmek amaciyla yararlanilmistir. Ozkan’a (2013) gore, televizyon toplumsal
kiiltiirtin 6nemli bir etkileyicisidir. Stirekli televizyon yayinlarindan etkilenen bireylerde
zaman icinde izledikleri karakterleri model alma egilimleri goriilebilmektedir. Televizyon
programlari vesilesiyle alg1 yonlendirilebilmekte, iyi ve kot ayirimi sekillendirilebilmektedir.
Olumsuz roller sergileyen karakterlerin bile bireyler tarafindan rol modeli olarak se¢ilmesi
televizyonun bu karakterleri diziler aracilifi ile yansitma bi¢iminin payr vardir. Zira,
televizyon insanlarin diisiincelerini etkileyen imajlar olusturmada biiytik giice sahiptir.

Ozkan (2013), dizilerin yapilmasindaki ana hedeflerden birisinin de dizilerde one
srilen karakterler gibi bir seyirci kimligi yaratmak oldugunu iddia etmektedir. Bunun igin
istenilen kimligi olusturmaya yonelik mesajlar bir¢ok televizyon yaymi aracilifi ile ya
dogrudan ya da dolayli olarak verilebilmektedir. Televizyon temel 6zelliklerini kendisinin
belirledigi bireyler ve toplumlar olusturma iktidarina sahip goriilmektedir. Televizyon bu
etkilerini  diziler aracilign ile en az diger programlar kadar basarili sekilde
gergeklestirebilmektedir. Televizyon, milyonlarca insani boyutlari daha &nce saptanmis bir
kaliplamadan gegirme araci olarak goriilmektedir. Dikkat gekici husus, dizilerdeki konularin
ve karakterlerin seyirciler nazarinda, ozellikle de cocuklar {izerinde olumsuz 6rnek tegkil
etmesidir. Televizyon ulus kultirleri ya da alt kilttrleri bozabilmektedir.

Uglinciisti; Kula (2012) ise, dizi seyirciligini tiiketim kiiltiirii baglaminda ele
almaktadir. Tiiketim kiltiiriiniin tanimlamasini1 ayrintili bir sekilde yaptigi ¢alismasinda, dizi
seyirciligi de tiiketimin bir boyutu olarak incelemistir. Calismanin O6rneklemini, “Zerda”,
“Asmali Konak”, Bir Istanbul Masali”, “Aliye”, “Giimiis, “Binbir Gece”, “Sila”, “Hac1”,
“Asi”, “Ask-1 Memnu” gibi 2000°1i yillarin en popiiler yerli dizileri olusturmaktadir. Bu
diziler {izerinde yaptif1 degerlendirmesinde, diziler yoluyla yeni kimlikler iiretildigini

savunmaktadir. Dizilerdeki karakterlerin kullandig1 aksesuarlarin, es zamanli olarak popiiler
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hale geldigini, boylelikle diziler yoluyla bir popiiler kiiltiir olusturuldugunu séylemektedir.
Ayrica, s0z konusu dizilerin olumsuz 6rnek olusturabilecek kurgularinin, tiiketim kiiltiiriniin
carkinda Tiirk toplumu tarafindan yadirganmaz hale gelmis olmasin elestirmektedir.

Kula (2012), ele aldig1 dizileri gece soap operasi olarak tanimlamaktadir. Ve gece soap
operalarmi, Tirkiye’deki Yesilcam’a aligkin seyirci i¢in bir hayal kurma bi¢imi olarak
tanimlamistir. Bu baglamda, dizilerde sergilenen ihtisamli hayati yasama ihtimali olmayan
seyircinin, seyirci olarak arzularini tatmin ettigini vurgular.

Diger yandan Kula (2012), dizilerin iki tiirlii tanimin1 vermektedir. Buna gore diziler,
dramalar ve seriyal olmak iizere ikiye ayrilmaktadir. “Iki formatta aym karakterlere ve ayni
mekana sahip boliimlerden olugmakta, ancak; dizide, bir boliim sona erdiginde biitiin olaylar
¢oziimlenmis halde kalmakta, yani her bolim kendi icinde kiigiikk bir film olma &zelligi
tasimaktadir. Seriyalde ise boliim olaylarin en carpici yerinde bitmekte, gelecek bdliime
¢Ozlimlenmemis olaylar sarkmaktadir. Izleme aligkanligi yaratmak dizilerin ve seriyallerin
ana amacini olusturmaktadir” (Kula, 2012, s. 515). Diger yandan, yeni yerli dizi kurgularinda
bu iki tiiriin birlestirildigi goriilmektedir. Bu ¢aligmadan, seriyal ve drama turlerinin ortaya
konulmasi baglaminda faydalanilmistir. Boylelikle, Tiirkiye’de dizi seyircisinin karsilastigi
dizi kurgular1, bunlarin tercih edilme sebepleri ve etkileri anlasilmaya caligilmistir.

Dérdiinciisii; Ilhan ve Ulusoy (2013), Tirkiye’deki seyircilerin televizyon
bagimliligindan bahseder. Buna gore, glinlimiizde insanlar ciddi anlamda televizyon bagimlisi
haline gelmislerdir. Ve bu durum 6yle normallesmistir ki, seyirci televizyon basinda gegirdigi
zamani bagimlilik olarak gérmemektedir. Ancak televizyon bagimlilar1 heniiz bu durumun
farkinda bile degillerdir. ilhan ve Ulusoy (2013) calismalarinda, insanlarmn farkinda olmadig1
bu bagimlilig1 problemlestirmislerdir.

Oncelikle bagimlilik kavraminin ele alindig1 ¢alismada, televizyon bagimlihig ile ilgili
nicel bir literatiire basvurulmustur. En Onemlisi, televizyon bagimliliginin neden oldugu
olumsuz sonuglar {izerinde durulmustur. Boylelikle, televizyon bagimliligi konusunda bir
farkindalik yaratmak amaglanmistir. Televizyon seyretme aligkanliginin nasil bagimliliga
dontistiigii ise, asagidaki maddeler 1s181nda agiklanmaktadir;

“TV, izleyicilerin zamanlarinin biiyiik kismini kaplar,

Izleyiciler amaglanandan daha fazla TV izler,

Izleyicilerin TV izlemeyi birakma girisimleri basarisizlikla sonu¢lanmaktadir,

Izleyiciler, TV izleyebilmek icin sosyal aktivitelerden feragat eder ve ailevi iliskilerini

aksatir ve de mesleki faaliyetleri zedeler,
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Izleyiciler, televizyon izlemedikleri vakitlerde igine kapanma gibi davranislar sergiler”

(Ilhan ve Ulusoy, 2013, s. 1137).

Bu tanimlamalara gore, Tiirkiye’deki televizyon seyretme oranlarini degerlendirildigi
calismada, Turkiye’de gercek anlamda bir televizyon bagimliligi oldugu sonucuna
varilmaktadir. Bu caligmadan, Tiirkiye’de seyircinin ne kadar zamanin televizyon baginda
gecirdigini ortaya koyabilmek adina istatistiksel veriler baglaminda faydalanilmistir. Buna
gore, aile iiyelerinin birlikte yaptiklar1 faaliyetlerin basinda televizyon seyretmek yer
almaktadir. Akraba, tatil, disarida yemek yemek, sinema ya da tiyatroya gitmek gibi
faaliyetler televizyon basinda gecirilen zamana gore diisiik oranlardadir.

Besincisi; Canoz (2011), televizyon seyretme aliskanliklarini yerel diizeyde ele aldigi
calismasinda, Turkiye’deki yerel televizyonlarin sayisi ve seyircilerindeki artistan yola
cikarak, Konya ilindeki yerel televizyonlarin seyredilme aliskanlik ve motivasyonlarini
kullanimlar ve doyumlar yaklasimi ¢ergevesinde arastirmistir. Bu arastirmaya gore, Konya
merkez ilceler ve mahallelerden secilen &rneklemde yerel televizyon seyircisi 553
katilimcidan elde edilen verilere gore; insanlarin televizyon izlemelerinde 3 motivasyon
belirlenmistir. Bunlar 6nem sirasiyla; bos zamanlar1 degerlendirme-rahatlama ve eglence,
rehberlik ve sosyal etkilesim ile bilgi arama olarak belirlenmistir.

Calismanin giris kisminda oncelikle televizyonun hayatimizdaki yeri agiklanmaktadir.
Kitle iletisim araglarmin gunimiz toplumunda, haber ve bilgi verme, egitim, eglendirme,
toplumsallastirma, giidiileme, tartigma ortami hazirlama, kiiltiir gelistirme ve biitiinlestirme
islevlerinden hareketle, televizyonun etkinligi vurgulanmistir. Bu nedenle, insanlarin neden
televizyon seyrettikleri problemi kullanimlar ve doyumlar yaklasimi g¢ergevesinde
arastirilmistir.

Calismada kullanimlar ve doyumlar yaklasimi kavramsal olarak ayrintili olarak
aciklanmistir. Boylelikle, iiniversite Ogrencilerinin yabanci dizi izleme aligkanliklarini
Olctiiglimiiz calisma i¢in kuramsal cergeve cizmede, agirlikli olarak Canéz’tiin (2011)
kullanimlar ve doyumlar yaklagimi hakkinda verdigi bilgilerden faydalanilmistir. Buna gore,
kullanimlar ve doyumlar yaklasiminin 6zellikleri agiklanmigtir. Seyircilerin kitle iletisim
araclarini etkin bir sekilde kullandigini savunan kullanimlar ve doyumlar yaklagiminin 6nceki
geleneksel, insanlar1 pasif kabul eden iletisim aragtirmalarindan ayiran yonleri ortaya
konulmaya calisilmistir. Ayrica, insanin hangi ihtiyaglara gore davraniglar sergiledigi,
ihtiyaglarin, bilissel, duyussal, biligsel ve duygusal, biitiinlestirici ve kagis ihtiyaci seklinde

siiflandirildigi bilgisine ulagilmistir.
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Altincisi; Akcay’in (2011) ¢alismasi, kullanimlar ve doyumlar yaklasimi bakimindan
diger bir anlamli ¢alismadir. Bu c¢aligmanin amacinin gilinliikk hayatimizin igine sizmis ve
kendine 6zgii bir yasam tarzi yaratmis olan sosyal medya kullaniminin arka planinda yer alan
doyumlarin neler oldugunu bulmak oldugu goriilmektedir. Bu baglamda, Giimiishane
Universitesi’nin akademik, idari personel ve Ogrencilerine yonelik anket teknigi
uygulanmistir. Yeni iletisim teknolojilerini hayatimizin bir pargast haline getirenin ne oldugu
sorusuna cevap arayan Akcay (2011), bu teknolojilerin ¢ok ciddi ticari iligkilerin yasandigi
aglara doniistiigiinii ifade eder. Internet ile bilgi emtiaya doniismiisken birey de &zne
konumundan nesneye yer degistirmistir.

Katilimcilara yoneltilen sorular “sosyal c¢evre edinme/sosyallesme, eglence/bos vakit
gegirme, rahatlama/stresten uzaklagma, bilgi edinme/hayati tanima” olmak iizere dort faktore
ayrilmistir. Aragtirma bu dort sorudan “sosyal ¢evre edinme/sosyallesme”nin 6ne ¢ikan
doyum faktorii oldugunu belirtmektedir. Yogun birliktelik olan iiniversite ortaminda bile
bireylerin sosyal medyay1 tercih ediyor olmasi giiniimiizde sosyal medyanin iyi bir sosyal
cevre edinme ve sosyallesme aracit olmasina dayandirilmaktadir. Kisilerin kendi aralarinda
iletisime hazir ve kolay bir ortam bulmasinin yan1 sira 6zellikle karsi cins ile etkilesimde de
rahatlik sagliyor olmasi ve bireylerin kendilerini daha rahat ifade edebiliyor olmasi sosyal
medyanin bir baska doyum kaynagi olarak ortaya konulmaktadir. Bulgularda diger bir 6ne
¢ikan unsur olarak bireylerin aidiyet duygusudur. Sosyal medya kisilerin giinliik yasamda
liyesi olamayacagi gruplara {iye olma ihtiyacinin da tatmin edildigi bir ortamdir
denilmektedir. Sosyal medya kullanimini agiklayan ikinci bir faktor olarak “eglence/bos vakit
gecirme” faktorii de One ¢ikmaktadir. Kisilerin sosyal medya aracilign ile ilgi duyduklari
alanlarda (resim, miizik vs.) paylasimlar yaparak zaman gegirdikleri belirtilmektedir. Bu,
caligmadan, kullanimlar ve doyumlar yaklagimi baglaminda dizi seyirciliginin bulundugu yeri
anlamak amaciyla yararlanilmistir.

Yedincisi; Toruk (2008) ise, medyanin kullanimi konusunu geng niifus baglaminda ele
almistir. Tiirkiye’de tniversite Ogrencilerinin gazete, televizyon ve interneti kullanma
bicimlerini, 205 tiniversite 6grencisine anket teknigi uygulayarak arastirmistir. Kullanimlar ve
doyumlar yaklasimi c¢alismanin kuramsal g¢ergevesini olusturmaktadir. Yapilan analizde,
cinsiyet ve gelir farkliliklarinin medya kullanimini 6nemli Olglide etkiledigi sonucuna
varilmaktadir. Ozellikle, gelir ve egitim seviyesinin medya kullanim aliskanliklarmi dogrudan
etkiledigi goriilmektedir. Buna gore, ebeveynin gelir ve egitim seviyesi arttikca televizyon

seyretme oraninin azaldig tespit edilmistir. Televizyon seyretme aligkanligi ise, bilgilenme ve
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eglenme doyumlari ckseninde toplanmaktadir. Bu c¢alismadan, Oncelikle (niversite
ogrencilerinin televizyon seyretme yiizdelikleri alinmistir. Diger yandan, Toruk’un (2008),
insanlarin medya kullanim motivasyonlar: ile ilgili yaptig1 siralama ile mevcut calismanin
kullanimlar ve doyumlar yaklagimi baglamindaki kuramsal g¢ercevesi saglam bir zemine
oturtulmustur.

“Eglenmek; Yetkililerin oviilip yerildigini gormek; Giizeli yasamak (gérmek);

Bagkalariyla ortak deneyim yasamak; Meraki tatmin etmek; Allah’la yakinlasmak ve

kader ile 6zdeslesmek; Oyalanma ve mesguliyet saglamak; Kendini bagkalarinin

yerine koyabilmek (empati kurabilme); Sucluluk duymadan asir1 duygular
yasayabilmek; Taklit edilecek modeller bulmak; Bir kimlik kazanmak; Diinya
hakkinda bilgi kazanmak; Adalete inancimiz1 giiclendirmek; Romantik aska inanmak;

Blyuye, tilsima ve mucizeye inanmak; Baskalarin1 hata yaparken gérmek; Dlnyaya

diizen verildigini gérmek; Tarihi 6grenmek ve tanimak; Hoslanilmayan duygulari

temizlemek, kurtulmak; Sucluluk duymadan cinsel diirtiileri bosaltmak; Tabu-yasak
konular1 cezasiz kesfetmek; Cirkinligi yasamak-izlemek; Ahlaki, ruhsal ve kultdrel

degerleri onaylamak; Kétiileri is bagsinda gormek” (s.478).
mevcut ¢alisma baglaminda fikir veren bir siniflandirma olusturmaktadir.

Sekizincisi; Nisan ve Ozarslan’da (2011), televizyon seyretme aliskanliklarini
kullanimlar ~ ve  doyumlar yaklagimi c¢ergevesinde arastirmislardir.  Calismada,
Gumishanelilerin  televizyon seyretme aliskanliklart Olgiilmistiir.  Yapilan analizde
kullanimlar ve doyumlar yaklasimi perspektifinden ulasilan faktorler, “eglence, ruhsal
destek- rahatlatma ve sosyal paylasim, bos zamani degerlendirme, sosyal kagis ve
enformasyon motivasyonlaridir. Calismanin  sonuglarina gore, televizyon kullanma
motivasyonlar1 faktorleri arasinda ilk sirada eglence motivasyonu gelirken son siradaysa
enformasyon motivasyonu yer almaktadir” (Nisan ve Ozarslan, 2011, s. 23)

Calismada, televizyon kavrami detayli olarak ele alimmistir. Televizyonun tanimi,
televizyona yonelik elestiriler ve cesitli yaklasimlar ortaya konmaktadir. Nisan ve Ozarslan’a
(2011) gore televizyon,

“hemen hemen batin toplumlarda olumlu ya da olumsuz etkileri bakimindan en gok

tartistlan kitle iletisim aract olmustur. Kimilerine gore televizyon bugune kadar

gerceklestirilememis pek cok giizel riiyanin cisimlesmis hali; kimilerine gore de

cagdas bir karabasandir. Ister olumlu, ister olumsuz olsun biitiin bu tartismalarin ortak
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noktasi, televizyonun mutlak, karst konulamaz bir etkileme giiciine sahip oldugu

varsayimidir.” (S. 25)

Diger yandan televizyonun kullanimlar ve doyumlar yaklasimi ile iliskisi anlamli bir
bi¢imde ortaya konulmustur. Buna gore, seyircinin televizyonu kumanda denilen bir aletle
kontrol edebilmesi ve istegini segebilmesi seyirciyi aktif hale getirmektedir. Ayrica, bu
calismada ulasilan sonuglara gore, televizyonun eglence amaciyla seyerediliyor olmasi,
televizyonun asil amacina ulastigi bigiminde degerlendirlmektedir. CUnki televizyon gergek
hayatta bir gosteri, eglence araci olarak kabul edilmektedir. Diger bir vurgulanan sonug ise,
televizyonun 6nemli bir kacgis aract olma 6zelligidir. Bu ¢alismadan kullanimlar ve doyumlar
yaklagiminin anlagilabilmesi anlaminda yararlanilmstir.

Dokuzuncusu; Yengin (2017) ise, gelisen internet teknolojileri neticesinde, dizi
seyretme aliskanliklarindaki degisimini ele almistir. Yeni medya ile birlikte ortaya ¢ikan yeni
bir dizi seyretme aligkanligini incelemektedir. Tikinmali izleme (binge watch)" olarak ele
aldigi, dizileri bolim bolim degil de bir oturusta arka arkaya seyretme aligkanligini
kullanimlar ve doyumlar yaklasimi baglaminda degerlendirmistir. Buna gore, dncelikle arka
arkaya seyretme kavraminin nasil gelistigi agiklanmaktadir.

Insanlarin internete kolay ulasabilir hale gelmesi, Netflix, Hulu ve Amazon Instant
Video gibi dizi seyretme sitelerinin ve Apple TV ve Amazon Fire TV gibi yeni medya
araclarinin ortaya ¢ikmasini arka arkaya seyretme aligkanliginina zemin hazirlayan nedenler
olarak ele almaktadir. Diger yandan, bu aligkanlifin gelismesinde insanlarin kontroliin
kendilerinde oldugunu hissetmelerinin ana neden olarak one siirmektedir. Calismada yontem
olarak, arka arkaya seyretme aligkanliginin hangi nedenlerle tercih edildigini dl¢en bir anket
uygulanmigtir.

Calismanin bulgularina bakildiginda, katilimcilarin gogunun arka arkaya seyretme
aligkanligina sahip olduklar1 goriilmektedir. rahatlama, enformasyon, tamamlayici hizmet,
pekistirme ve toplumsal deneyimin paylasimi gibi medyanin sagladigi nitelikler aragtirma
bulgularinda da goriilmektedir. Giindelik yasamdan uzaklagma, genel kiiltiir aktarimi, kigisel
gelisim gibi 6zellikler i¢cin medya kullanilmaktadir. Toplumla olan paylagimin devamliligi
acisindan popiiler kiiltiirlin pargas1 olan diziler takip edilmektedir. Dizileri boliim bolim
bekleyerek takip etme yerine biriktirmek ve belirlenen zaman diliminde arka arkaya izlemek
popiiler olmaktadir. Tikinmali izleme aliskanligiyla birlikte konuya kolaylikla odaklanma,
kontrollin seyircide olmasi ve tek seferde dizileri bitirme 6zellikleri 6n plana ¢ikmaktadir. Bu

caligmadan, oOncelikle dizi seyirciligi baglaminda arka arkaya seyretme kavraminin
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aciklanmas1 bakimindan faydalanilmistir. Daha sonra, metodolojik olatrak Yengin’in (2017)
uyguladigi anket sorulart kullanilmistir.

Son olarak; Yurdigil ve Zinderen (2012), yeni medyanmn haber dili dilini nasil
dontistrdiiglinii  arastirdiklar1 caligmalarinda, yeni medyayr habercilik baglaminda ele
almiglardir. Geleneksel medya ve yeni medya aracglar1 arasindaki farklarin ortaya konulmasi
amaglanan ¢alismada, 6rnek bir olay (izerinden, televizyon, gazete ve internet haberleri icerik
analizi yontemiyle analiz edilmistir.

Buna gore, yeni medya ve geleneksel medya ayrimini yapabilmek adina, yeni medya
ile ilgili kapsamli bir literatiir taramas1 yapildigr gorllmektedir. Yurdigil ve Zinderen’in
(2012), yeni medyanin 6zellikleri ile ilgili agiklamalarindan, yeni medyanin mevcut ¢aligma
ilgili olan ozellikleri baglaminda faydalanilmistir. Bunlar, etkilesim, Kkitlesizlestirme ve
eszamansizlik kavramlandir. Ekilesim, medya aracglari ile alicinin dogrudan iliski halinde
olmasini ifade eder. Bu anlamda, iletisim aracindan istedigi, ihtiyaci olan, tercih ettigi seyi
istedigi anda alabilmekte ve rahatlikla geribildirim yapabilmektedir. Kitlesizlestirme ise, yeni
medyanin her bireye farklt mesajlarla ulasabilmesini ifade eder. Geleneksel medya araglari
belli bir kitleye hitap ederken, yeni medya kisilere tercihlerine goére segenekler sunmaktadir.
Eszamansizlik, medya ile alici arasinda tek yonlii iletisimin ortadan kaldirilmis olmasi
anlamina gelmektedir.

Yurdigiil ve Zinderen (2012), yeni medya ve geleneksel medyanin karsilastirmasini
yapar. Buna gore, gelencksel medya yatirim gerektirdigi i¢in masraflidir. Yeni medyada ise,
masrafli yatirnmlara ihtiya¢ duyulmadigi gorilmektedir. Diger yandan, geleneksel medya,
kurumsal bir yapilanmaya sahip olmak ve uzmanlagsmis kisilerle ¢alismak durumundadir.
Ayrica geleneksel medya, belli bir kitleye ulasirken, yeni medya genis kesimlere
erisebilmektedir. Bu aciklamalar dogrultusunda, yeni medyanin yayilim kolaylig1 ve insanlar
tarafindan kolayca benimsenmesi mevcut ¢alisma bakimindan anlam kazanmaktadir. Kaldi ki,
yeni medya dizilerin yaymnlanmasi agisindan hem medya sirketleri hem de seyirciler

tarafindan tercih edilmektedir.
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YONTEM
Problem Cumlesi
Iletisim Fakiiltesi 6grencilerinin yabanci dizi seyretme aliskanliklari: Sakarya
Universitesi Ornegi.
Alt Problemler

1. Ogrencilerin kullamm dizi seyretme aliskanliklarii &lgen sorulara verdikleri
cevaplarda cinsiyete gore anlamli bir farklilik var midir?

2. Ogrencilerin kullanim dizi seyretme aliskanliklarim 6lgen sorulara verdikleri
cevaplarda dizi seyredip seyretmediklerine gére anlamli bir farklilik var midir?

3. Opgrencilerin kullanim dizi seyretme aliskanliklarini Slgen sorulara verdikleri
cevaplarda hangi tiir dizi seyrettiklerine gore anlamli bir farklilik var midir?

4. Ogrencilerin kullanim dizi seyretme aliskanliklarini dlgen sorulara verdikleri
cevaplarda dizi seyretme sikligina gore anlamli bir farklilik var midir?

5. Ogrencilerin kullanim dizi seyretme aliskanliklarini Slgen sorulara verdikleri
cevaplarda dizi seyretme yontemine gore anlamli bir farklilik var midir?

6. Ogrencilerin kullanim dizi seyretme aliskanliklarim 6lgen sorulara verdikleri
cevaplarda dizi seyretme ortamina gore anlamli bir farklilik var midir?

7. Ogrencilerin kullanim dizi seyretme aliskanliklarii 6lgen sorulara verdikleri
cevaplarda haftada kag¢ farkli diziyi seyrettiklerine gore anlamli bir farklilik var
midir?

8. Ogrencilerin kullamm dizi seyretme aliskanliklarmi 6lgen sorulara verdikleri
cevaplarda dizileri bittikten sonra tekrar seyredip seyretmediklerine gére anlamli bir
farklilik var midir?

9. Ogrencilerin kullanim dizi seyretme aliskanliklarim 6lgen sorulara verdikleri
cevaplarda bir diziyi seyretme etkenlerine gore anlamli bir farklilik var midir?

10. Ogrencilerin kullamm dizi seyretme aliskanliklarmi &lgen sorulara verdikleri
cevaplarda dizileri arka arkaya seyretme aligkanligina gore anlamli bir farklilik var

mudir?

Arastirma Modeli

Bu calismada yontem olarak, Ogrencilerin yabanci dizi seyretme aliskanliklarini
O0lcmeye yonelik sorulardan olusan anket tekniginin kullanildigi nicel yontem segilmistir.
Nicel arastirmalar, sayisal verilere dayanan gorgiil arastirmalardir. Pozitivist bilim anlayigina

dayanir ve “nedir?” sorusuna cevap arar. Nicel arastirma yapan bir arastirmaci, olaylarin
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disinda kalmali, yalmzca fiziksel gercekligi arastirmali, elde ettigi bulgular1 sayisal, yani
oOlgulebilir verilerle analiz etmelidir. Nicel aragtirma yapilirken izlenmesi gereken belirli
asamalar vardir. Bunlar; aragtirma sorununun tanimlanmasi; literatiir taramasi; arastirma
yonteminin belirlenmesi; evrendeki belli bir 6rneklemden verilerin toplanmasi; toplanan
verilerin  uygun istatistiksel tekniklerle ¢6ziimlenmesi ve elde edilen sonuglarin
raporlastirtlmasidir. Veri toplama araglart anketler, performans testleri, dlgekler ve denetim
listeleri olabilmektedir (Robson, 2015, s. 22-30).

Bu calismada, oncelikle kuramsal catinin olusturulabilmesi igin literatiir taramasi
yapilmis ve mevcut literatiir igerisinde arastirma ile ilgili olanlar elde edilerek arastirma
icerigi desenlenmistir. Bagka bir ifadeyle, calismada sabit desen kullanilmistir. Sabit aragtirma
desenleri, nicel veri toplama tekniklerini iceren, ¢alismanin belirgin bir bi¢imde bir kurama
baglandigi, arastirma stratejisinin  6nceden belli oldugu ve aragtirma siiresince
degistirilemeyecegi arastirma yontemidir. Sabit desenlerin en 6nemli 6zelliklerinden biri ise,
arastirmaci ile ¢alisma arasinda keskin bir bi¢imde duygusal ve fiziksel mesafe bulunmasidir.
Bu 0Ozellik, ¢aligmanin nesnelligi agisindan onemlidir. Betimleyici, kestirimci, agimlayici
olmak {izere {i¢ tiir desenleme y6ntemi vardir (Robson, 2015, s. 97-101). Bu calismada
betimleyici sabit desen kullanilmustur.

Arastirmada uygulama olarak, Sakarya Universitesi iletisim Fakiiltesi dgrencilerinin
yabanct dizi seyretme aligkanliklarini 6lgmeye yonelik olarak 100 Ogrenciye anket
uygulamasi yapilmastir.

Evren

Bu calismanin evreni, 17-25 yas aralifindaki genc¢ insanlari temsil ettikleri
varsayimindan yola cikarak ve Iletisim alaninda egitim almalarmin calismaya katkilar1 goz
onunde bulundurularak Sakarya Universitesi Iletisim Fakiiltesi 677 Lisans 6grencisi olarak
belirlenmistir.

Orneklem

Bu c¢alismanin 6rneklemi Sakarya Universitesi iletisim Fakiiltesi 6grencilerinden
“uygun ornekleme yontemi” ile olusturulacak olan 100 kisi olarak belirlenmistir. “Uygun
ornekleme yoéntemi”, anketi cevaplayacak kisi olarak en arastirmacinin en yakinindaki ve en
uygun kisilerin segildigi bir yontemdir. Istenilen 6rneklem biiyiikliigiine ulasilincaya kadar,

se¢me islemine devam edilir (Robson, 2015, s. 340).
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Veri Toplama Araci
Veri toplama araci, Yengin’in (2017), “Yeni medyada bos zamanin doniistimii:

tikinmali izleme” isimli ¢aligmast i¢in gelistirdigi anket formudur.
“Anket, 26 kapali uclu sorulardan olusmaktadir. Bu sorularin dérdii demografik
ozellikleri, diger 22'si ise dizi izleme aliskanliklarinin degisimi iizerine hazirlanmis
sorulardan olusmaktadir. Tikinmali izleme aliskanligi iizerine hazirlanmis sorularda
siral1 6lgek kullanilmaktadir. Bu anketle birlikte yeni medyayla birlikte bireylerin dizi
izleme aligkanliklarinin degisimini incelemek amaciyla hazirlanmistir. Ankette yer
alan demografik sorularla bireyin cinsiyeti, yas araligi, egitim durumu ve meslek
durumlar ile ilgili sorularla veriler toplanmaktadir. Dizi izleme aligkanliklariyla ilgili
sorularla bireyin kullanim bilgisi Ol¢lilmektedir. Diger sorular ise dizi izleme
aligkanliklarinin doniisiimiinii 6grenmeye yoneliktir. Bu boliimde hazirlanan sorularda
besli Likert 6lg¢egi kullanilmaktadir” (Yengin 2017, s. 8-9).

Diger yandan, anketin faktor analizi ve giivenirlilik analizi yapilmigstir.

“Arastirma sorularindan olusan dlgegin alt boyutlarini tespit etmek amaciyla
faktor analizi yapilmistir. Faktor yapisini belirlemek amaciyla, 441 kisinin Olgege
verdigi tepkilerden elde edilen puanlara, temel bilesenler faktor analizi
uygulanmistir. Veri setinin faktdr analizine uygunlugunun test edilmesi igin, Kaiser —
Meyer — Olkin (KMO) o6rneklem yeterliligi testi ve Bartlett kiiresellik testi
uygulanmistir. KMO degeri kabul edilebilir sinir olan 0.70’in iizerinde 0.78 olarak
tespit edilmis, Bartlett kiiresellik testi de 0,50’nin {izerinde oldugu ve 0,05 Gnem
derecesinde anlamli oldugundan veri seti faktoér analizine uygun bulunmustur.
Bulunan KMO katsayis1 verilerin analize uygun oldugunu gostermektedir. Varyansi
aciklama oraninin 0.50 ve iizerinde olmasi Olgiitii esas alinmistir. Temel bilesenler
yontemi ve Varimax dondiirme yontemi kullanilarak sorular analiz edilmistir. Faktor
altinda tek kalan “Dizi boliimlerinin siirelerinin uzun olmasi beni rahatsiz eder.”
ifade analizden ¢ikarilarak yapilan faktor analizinde 6zdegerleri 1 ve Uzerinde olan 3

faktor elde edilmistir. Toplam agiklanan varyans %56.651 olarak bulunmustur.

Arastirma degiskenlerine ait tanimlayic1 degerlere, degiskenlerin birbirleriyle
iliskilerine yonelik analizlere ve hipotez testlerine ge¢cmeden Once; faktor analizi
neticesinde gruplandirilma bigimleri kesinlesen sorular elde edilen sonuglara gore

birlestirilerek glivenilirlik analizine tabi tutulmustur. Faktorlerin igsel tutarliliklarinin

www.int-e.net Copyright © International Conference on New Horizons in Education Conference (INTE) 46

www.iticam.net
www.id-ec.net



INTE - ITICAM - IDEC 2017, Berlin-GERMANY Volume 2

hesaplanmasinda Cronbach Alpha degeri kullanilmistir. Giivenilirlik katsayisinin

0,75 oldugu goriilmektedir. Bu deger literatiirde ongodriilen 0,70 alt limit Kriterini

saglamaktadirlar” (Yengin 2017, s. 9).

Kullanilan ankette, calisamanin evreni belli bir yas aralifi ve Ogrenciler ile
siirlandirildigindan yas araligi, egitim durumu ve meslek durumunu 6lgen l¢ demografik
soru ¢ikarilmistir.

Veri Analizi

Anket sonuglar1 niceliksel veri analizi ile degerlendirilmistir. Bunun nedenle,
calismada nesnelligi ve kesinligi saglamak adina, nicel degerler SPSS 20 strimi ile
¢oziimlenmistir. Analizde, yizdelikler hesaplandiktan sonra, t-testi ve Anova analizleri
uygulanarak dizi izleme aligkanliklarini 6lgen sorular ile diger sorular arasinda anlamli bir
farklilik olup olmadigi 6l¢lilmiistiir.

Varsayimlar
Varsaymm 1:
Diziler, giindelik yasamdan uzaklasma, eglence, genel kiltir aktarimi, kisisel gelisim
gibi 6zellikler icin seyredilmektedir.
Varsayim 2:
Yabanc diziler yabanci dilin gelistirilmesi istegi nedeniyle seyredilmektedir.
Varsayim 3:
Popiiler kiiltiiriin pargasi olan yabanci diziler takip edilmektedir.
Varsayim 4:
Yeni medyanin teknolojilerinin yayginlasmasiyla birlikte dizi seyretme aligkanliklar
doniismekte ve toplumda arka arkaya seyretme aligkanlig1 gelismektedir.
Varsayim 5:.
Arka arkaya seyretme aligkanliginin motivasyonlari, konuya kolaylikla odaklanma,
kontroliin seyircide olmasi ve tek seferde dizileri bitirme 6zellikleridir.
Varsayim 6:
Universite dgrencileri 18-25 yas arasindaki geng insanlar1 temsil etmektedir.
Varsayim 7:
Ogrenciler, anket sorularina ictenlikle cevap vermistir.
Simirhihiklar
Bu ¢alisma, Sakarya Universitesi Iletisim Fakiiltesi 6grencileri ile smirlandirilmistir.

Oncelikle, Tiirkiye’deki tiim geng¢ insanlara ulasmanin imkansizlign nedeniyle iiniversite
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Ogrencilerinin 17-25 yag aras1 geng insanlar1 temsil ettigi varsayimindan yola ¢ikilmis ve
calismanin evreni Sakarya Universitesi Iletisim Fakiiltesi dgrencileri ile smirlandirilmistir.
Anket, 2016-2017 Egitim ve Ogretim Yili Bahar Yariyilinda Lisans ogrencilerine
uygulanmistir. Diger yandan, c¢alismanin orneklemi de anket uygulamasi i¢in uygun
ornekleme yontemiyle secilen olan 100 kisi ile sinirhdir.
Tanmimlar

Televizyon: Goriintii ve sesin bir arada kullanildig1 bir seyir nesnesi olarak televizyon,
iletisim bilimi baglaminda bir kitle iletisim aracidir.

Dizi: Televizyonlarda yaymlanmak {izere yapilan, anlamli bélimler halinde
kurgulanarak bir hikayenin anlatildig1 bir medya yapim tiirtidiir.

Kullanimlar ve Doyumlar: insanlarin medyay: bazi ihtiyaclarini gidermek icin kendi
istekleri dogrultusunda kullandiklarini savunan aktif izleyici yaklagimidir.

Yeni Medya: Web 2.0 teknolojileriyle birlikte ortaya ¢ikan, etkilesimsiz, eszamansiz
ve kitlesiz medya alanidir.

Arka Arkaya Seyretme: Dizi bolimlerini yayinlandiklari tarih ve saati beklemeden bir

oturusta seyretme bigimidir.
BULGULAR

Ankete verilen cevaplarin yiizdelikleri hesaplanmistir. Bu hesaplamalar asagidaki
gibidir.

Tablo 1-Katilimer Cinsiyeti

Frequency | Percent | Valid Percent Cumulative

Percent
kadin 56 56,0 56,0 56,0
Valid erkek 44 44,0 44,0 100,0

Total 100 100,0 100,0

Cinsiyet ile ilgili olan Tablo 1’e bakildiginda ankete cevap veren katilimcilarin %56’s1
(56 kisi) kadin ve %44’ 1se (44 kisi) erkektir.

Tablo 2-Dizi seyreder misiniz?

Frequency | Percent | Valid Percent | Cumulative
Percent
evet, seyrederim 99 99,0 99,0 99,0
Valid hayir, seyretmem 1 1,0 1,0 100,0
Total 100 100,0 100,0
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Dizi seyreder misiniz sorusu ile ilgili olan Tablo 2’ye bakildiginda ankete cevap veren
katilimcilarin %99°u (99 kisi) evet, seyrederim ve %1°1 ise (1 kisi) hayir, seyretmem cevabini
vermistir.

Tablo 3- Ne tiir dizi yapimlarim seyredersiniz?

Frequency | Percent [ Valid Percent| Cumulative

Percent
yerli 37 37,0 37,0 37,0
Valid yabanci 63 63,0 63,0 100,0

Total 100 100,0 100,0

Ne tiir dizi yapimlarimi seyredersiniz sorusu ile ilgili olan Tablo 3’e bakildiginda
ankete cevap veren katilimcilarin %37’s1 (37 kisi) yerli ve %631 ise (63 kisi) yabanct dizi
seyretmektedir.

Tablo 4- Haftada kag gun dizi seyrediyorsunuz?

Frequency | Percent | Valid Percent| Cumulative
Percent
1-2 62 62,0 62,0 62,0
3-4 28 28,0 28,0 90,0
5-6 3 3,0 3,0 93,0
hergun 7 7,0 7,0 100,0
Total 100 100,0 100,0

Dizi seyretme sikligi ile ilgili olan Tablo 4’e bakildiginda ankete cevap veren
katilimcilarin %62’si (62 kisi) haftada 1-2 giin, %28’1 (28 kisi) haftada 3-4 giin, %3’i (3 kisi)
haftada 5-6 giin yerli ve %7’si (7 kisi) hergiin dizi seyretmektedir.

Tablo 5- Dizi seyretme yonteminiz nedir?

Frequency | Percent | Valid Percent | Cumulative
Percent
televizyondaki yayin giinlinii beklerim 14 14,0 14,0 14,0
televizyon tekrarini seyrederim 4 4.0 4,0 18,0
dizi seyretme platformlarindan seyrederim
) o 11 11,0 11,0 29,0
(Apple Tv, Amazon Fitetv, tivibu,...)
Valid
¢evirimi¢i web dizi seyretme portallarindan
. 54 54,0 54,0 83,0
seyrederim
internetten dizileri indirerek seyrederim 17 17,0 17,0 100,0
Total 100 100,0 100,0
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Dizi seyretme yontemini ile ilgili olan Tablo 5’e bakildiginda ankete cevap veren
katilimcilarin %144 (14 kisi) televizyondaki yaym gilinlinii beklediklerini, % 4’1 (4 kisi)
televizyon tekrarini seyrettiklerini, %11°1 (11 kisi) dizileri dizi seyretme platformlarindan,
%54°0 (54 kisi) gevirimi¢i web portallarindan, %17°si (17 kisi) ise internetten dizileri
indirerek seyrettiklerini belirtmislerdir.

Tablo 6-Dizi seyretme ortami olarak hangisini cogunlukla tercih edersiniz?

Frequency | Percent | Valid Percent Cumulative
Percent
televizyon 15 15,0 15,0 15,0
pc 9 9,0 9,0 24,0
laptop 49 49,0 49,0 73,0
Valid

tablet 17 17,0 17,0 90,0
mobil/smart telefonlar 10 10,0 10,0 100,0

Total 100 100,0 100,0

Dizi seyretme ortami ile ilgili olan Tablo 6’ya bakildiginda ankete cevap veren
katilimeilarin %15°i (15 kisi) televizyon, % 9’u (9 kisi) pc, %497u (49 kisi) laptop, %17’si
(17 kisi) tablet, %10’u (10 kisi) ise mobil/smart telefonlar: tercih etmektedirler.

Tablo 7- Haftada kac farkh diziyi takip ediyorsunuz?

Dizi seyretme sikligi ile ilgili olan Tablo 7°ye bakildiginda ankete cevap veren
katilimcilarin %68’1 (68 kisi) haftada 1-2 gun, %27’si (27 kisi) haftada 3-4 giin, %51 (5 kisi)

Frequency | Percent |Valid Percent| Cumulative
Percent
1-2 68 68,0 68,0 68,0
3-4 27 27,0 27,0 95,0
Valid
5-6 5 5,0 5,0 100,0
Total 100 100,0 100,0

ise haftada 5-6 gun dizi seyretmektedirler.
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Tablo 8- Dizileri bittikten sonra tekrar yaymlaninca da seyreder misiniz?

Frequency | Percent Valid Percent Cumulative
Percent
evet 33 33,0 33,0 33,0
Valid hayir 67 67,0 67,0 100,0
Total 100 100,0 100,0

Copyright © International Conference on New Horizons in Education Conference (INTE)



INTE - ITICAM - IDEC 2017, Berlin-GERMANY Volume 2

Dizilerin tekrarmi seyretme aliskanligr ile ilgili olan Tablo 8’e bakildiginda ankete
cevap veren katilimcilarin %33’linlin (33 kisi) evet, %67’sinin (67 kisi) hayir cevabi
verdikleri gortlmektedir.

9- Bir diziyi seyretmenizdeki en 6énemli etken nedir?

Frequency | Percent | Valid Percent Cumulative
Percent
konu 72 72,0 72,0 72,0
oyuncular 20 20,0 20,0 92,0
Valid iilke, arkadas tavsiyesi,

popiiler olmasi, 6diiller, 8 8,0 8,0 100,0
haberler, diger

Total 100 100,0 100,0

Dizi seyretmeyi hangi etkenlerin belirledigi ile ilgili Tablo 9’e bakildiginda ankete

cevap veren katilimcilarin %72’si (72 kisi) konuya gore, %20’si (20 kisi) oyunculara gore,

%8’i (8 kisi) iilke, arkadas tavsiyesi, popiiler olmasi, 6diiller, haberler ve diger etkenlerle dizi

seyrettiklerini ifade etmislerdir.

Tablo 10- Dizi boliimlerini arka arkaya seyretme aliskanhgimz var midir?

Frequency | Percent Valid Percent | Cumulative
Percent
evet 68 68,0 68,0 68,0
Valid hayir 32 32,0 32,0 100,0
Total 100 100,0 100,0

Dizileri arka arkaya seyretme aliskanlig ile ilgili olan Tablo 10’a bakildiginda ankete

cevap veren katilimcilarin %68’inin (68 kisi) evet, %32’sinin (32 kisi) hayir cevab1 verdikleri

gorilmektedir.

Tablo 11. Dizi seyrettik¢e oyuncularin zaman icindeki karakter gelisimini goriiriim.

|Frequency Percent  [Valid Percent |Cumulative Percent
Kesinlikle Katiliyorum 27 27,0 27,0 27,0
Katiliyorum 38 38,0 38,0 65,0
Kararsizim 21 21,0 21,0 86,0
Valid Katilmiyorum 9 9,0 9,0 95,0
Kesinlikle
Katilmiyorum ° >0 >0 100.0
Total 100 100,0 100,0
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Dizileri seyrettikge oyuncularin karakter gelisimini goririm sorusu ile ilgili olan Tablo
11’e bakildiginda ankete cevap verenlerin %27’si (27 kisi) kesinlikle katiliyorum, %38’1 (38
kisi) katiliyorum, %21°1 (21 kisi) kararsizim, %9°1 (9 kisi) katilmiyorum ve %51 (5 kisi) ise

kesinlikle katilmiyorum cevabini vermislerdir. Sonug olarak, katilimcilarin %65°1 (65 kisi)
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dizi seyrettikce karakter gelisimini takip etmektedirler.
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Tablo 12. Diziler sayesinde genel kilttr bilgim artar.

Frequency | Percent [ Valid Percent | Cumulative
Percent
Kesinlikle Katiliyorum 16 16,0 16,0 16,0
Katiliyorum 25 25,0 25,0 41,0
Kararsizim 31 31,0 31,0 72,0
Valid
Katilmiyorum 20 20,0 20,0 92,0
Kesinlikle Katilmiyorum 8 8,0 8,0 100,0
Total 100 100,0 100,0

Diziler sayesinde genel kdltir bilgim artar sorusu ile ilgili olan Tablo 12’ye
bakildiginda ankete cevap verenlerin %16’s1 (16 Kisi) kesinlikle katiliyorum, %251 (25 kisi)
katiliyorum, %31°1 (31 kisi) kararsizim, %20’si (20 kisi) katilmiyorum ve %8’i (8 kisi) ise

kesinlikle katilmiyorum cevabini vermisglerdir. Sonug olarak, katilimcilarin % 59’u (59 kisi)

dizilerin genel kiiltiir bilgilerini arttiracagini diisiinmemektedirler.

Tablo 13. Yabana diziler, yabanci dilimin gelisimini destekler.

Frequency | Percent | Valid Percent | Cumulative
Percent
Kesinlikle Katilryorum 31 31,0 31,0 31,0
Katiliyorum 30 30,0 30,0 61,0
Kararsizim 15 15,0 15,0 76,0
Valid
Katilmiyorum 12 12,0 12,0 88,0
Kesinlikle Katilmiyorum 12 12,0 12,0 100,0
Total 100 100,0 100,0

Yabanc diziler yabanci dilimi destekler sorusu ile ilgili olan Tablo 13’e bakildiginda
ankete cevap verenlerin %31°1 (31 kisi) kesinlikle katiliyorum, %30°u (30 kisi) katiliyorum,
%15°1 (15 kisi) kararsizim, %12’si (12 kisi) katilmiyorum ve %12’ (12 kisi) ise kesinlikle
katilmiyorum cevabini vermislerdir. Sonug olarak, katilimcilarin %61°1 (61 kisi) yabanci

dizilerin yabanci dillerini destekleyecegini diisiinmektedirler.
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Dizileri bolum bolum takip ederim sorusu ile ilgili olan Tablo 14’e bakildiginda ankete
cevap verenlerin %251 (25 kisi) kesinlikle katiliyorum, %39’u (39 kisi) katiliyorum, %14’{
(14 kisi) kararsizim, %15°i (15) kisi katilmiyorum ve %7’si (7 kisi) ise kesinlikle

katilmiyorum cevabini vermislerdir. Sonug¢ olarak, katilimcilarin %64°t4 (64 kisi) dizileri

bolim bolum takip etmektedirler.

Tablo 15. Basladigim diziyi sezon finaline kadar seyrederim.

Frequency | Percent | Valid Percent | Cumulative
Percent
Kesinlikle Katiliyorum 28 28,0 28,0 28,0
Katiliyorum 30 30,0 30,0 58,0
Kararsizim 15 15,0 15,0 73,0
Valid
Katilmiyorum 18 18,0 18,0 91,0
Kesinlikle Katilmiyorum 9 9,0 9,0 100,0
Total 100 100,0 100,0

Basladigim diziyi sezon finaline kadar izlerim sorusu ile ilgili olan Tablo 15’e
bakildiginda ankete cevap verenlerin %281 (28 kisi) kesinlikle katiliyorum, %30°u (30 kisi)
katiliyorum, %15°1 (15 kisi) kararsizim, %18’i (18 kisi) katilmiyorum ve %9’si (9 Kisi) ise

kesinlikle katilmiyorum cevabini vermislerdir. Sonug olarak, katilimcilarin %58°1 (58 kisi)

basladiklar diziyi sezon finaline kadar takip etmektedirler.
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Tablo 14. Dizileri bolim bolim takip ederim.
Frequency | Percent | Valid Percent Cumulative
Percent
Kesinlikle Katiliyorum 25 25,0 25,0 25,0
Katiliyorum 39 39,0 39,0 64,0
Kararsizim 14 14,0 14,0 78,0
Valid
Katilmiyorum 15 15,0 15,0 93,0
Kesinlikle Katilmiyorum 7 7,0 7,0 100,0
Total 100 100,0 100,0
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Tablo 16. Dizi béliimlerinin siirelerinin uzun olmasi beni rahatsiz eder.

Frequency | Percent | Valid Percent | Cumulative
Percent

Kesinlikle Katiliyorum 30 30,0 30,0 30,0
Katiliyorum 17 17,0 17,0 47,0

Kararsizim 16 16,0 16,0 63,0

Valid

Katilmiyorum 24 24,0 24,0 87,0

Kesinlikle Katilmiyorum 13 13,0 13,0 100,0

Total 100 100,0 100,0

Dizi boliimlerinin siirelerinin uzun olmasi beni rahatsiz eder sorusu ile ilgili olan Tablo
16’ya bakildiginda ankete cevap verenlerin %30u (30 kisi) kesinlikle katiliyorum, %17’si (17
kisi) katiliyorum, %16’ (16 kisi) kararsizim, %24°0 (24 kisi) katilmiyorum ve %13’0 (13
kisi) ise kesinlikle katilmiyorum cevabini vermislerdir. Sonu¢ olarak, katilimeilarin %531
(53 kisi) dizi boliimlerinin uzun olasindan rahatsizlik duymamaktadir.

Tablo 17. Dizileri sezon bittigi zaman arka arkaya seyrederim.

Frequency | Percent | Valid Percent | Cumulative
Percent
Kesinlikle Katiliyorum 17 17,0 17,0 17,0
Katiliyorum 34 34,0 34,0 51,0
Kararsizim 21 21,0 21,0 72,0
Valid
Katilmiyorum 13 13,0 13,0 85,0
Kesinlikle Katilmiyorum 15 15,0 15,0 100,0
Total 100 100,0 100,0

Dizileri sezon bittigi zaman arka arkaya seyrederim sorusu ile ilgili olan Tablo 17°ye
bakildiginda ankete cevap verenlerin %17°si (17 kisi) kesinlikle katiliyorum, %34’ (34 kisi)
katiliyorum, %21°1 (21 kisi) kararsizim, %13’0 (13 kisi) katilmiyorum ve %15’ (15 Kisi) ise
kesinlikle katilmiyorum cevabini vermislerdir. Sonug olarak, katilimcilarin % 51°1 (51 kisi)

dizileri sezon bittigi zaman arka arkaya seyretmektedirler.
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Tablo 18. Dizileri arka arkaya seyrettiS§imde konuya kolaylikla odaklanabilirim.

Frequency | Percent [ Valid Percent Cumulative Percent
Kesinlikle Katiliyorum 28 28,0 28,0 28,0
Katiliyorum 44 44,0 44,0 72,0
Kararsizim 9 9,0 9,0 81,0
Valid
Katilmiyorum 12 12,0 12,0 93,0
Kesinlikle Katilmiyorum 7 7,0 7,0 100,0
Total 100 100,0 100,0

Dizileri arka arkaya seyrettigimde konuya kolaylikla odaklanabilirim sorusu ile ilgili
olan Tablo 18’¢ bakildiginda ankete cevap verenlerin %28’i (28 kisi) kesinlikle katiliyorum,
%44’U (44 kisi) katiliyorum, %9’u (9 kisi) kararsizim, %12’si (12 kisi) katilmiyorum ve
%7’si (7 kisi) ise kesinlikle katilmiyorum cevabini vermiglerdir. Sonug olarak, katilimcilarin
%72’s1 (72 kisi) kolaylikla

odaklanabilmektedirler.

dizileri arka arkaya seyrettiklerinde konuya

Tablo 19. Arka arkaya seyretme ile kontroliin bende olmasi beni mutlu eder.

Frequency | Percent [ Valid Percent Cumulative Percent
Kesinlikle Katiliyorum 37 37,0 37,0 37,0
Katiltyorum 33 33,0 33,0 70,0
Kararsizim 12 12,0 12,0 82,0
Valid
Katilmiyorum 9 9,0 9,0 91,0
Kesinlikle Katilmiyorum 9 9,0 9,0 100,0
Total 100 100,0 100,0

Arka arkaya seyretme ile kontrolin bende olmasi beni mutlu eder sorusu ile ilgili olan
Tablo 19’a bakildiginda ankete cevap verenlerin %37°si (37 Kisi) kesinlikle katiliyorum,
%331 (33 kisi) katiliyorum, %12’si (12 kisi) kararsizim, %9’u (9 kisi) katilmiyorum ve %9’u
(9 kisi) ise kesinlikle katilmiyorum cevabini vermislerdir. Sonug olarak, katilimcilarin %701
(70 kisi) arka arkaya seyretme yonteminde kontroliin kendilerinde olmasindan mutluluk

duymaktadirlar.
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Tablo 20. Arka arkaya seyretme sayesinde dizilerin konularini daha rahat algilarim.

Frequency | Percent [ Valid Percent Cumulative Percent
Kesinlikle Katiliyorum 33 33,0 33,0 33,0
Katiltyorum 35 35,0 35,0 68,0
Kararsizim 17 17,0 17,0 85,0
Valid
Katilmiyorum 5 5,0 5,0 90,0
Kesinlikle Katilmiyorum 10 10,0 10,0 100,0
Total 100 100,0 100,0

Arka arkaya seyretme sayesinde dizilerin konularimi daha rahat algilarim sorusu ile
ilgili olan Tablo 20’ye bakildiginda ankete cevap verenlerin %33°0 (33 kisi) kesinlikle
katiliyorum, %35°1 (35 kisi) katiliyorum, %17°si (17 kisi) kararsizim, %5’i (5 kisi)
katilmiyorum ve %10’u (10 kisi) ise kesinlikle katilmiyorum cevabini vermislerdir. Sonug
olarak, katilimecilarin %68’1 (68 kisi) arka arkaya seyretme yonteminde dizilerin konularini
daha rahat algilamaktadirlar.

Tablo 21. Dizilerin yeni bélumunt haftada bir beklemek yerine, tek seferde biriktirip

seyretmeyi tercih ederim.

Frequency | Percent | Valid Percent | Cumulative Percent
Kesinlikle Katiliyorum 17 17,0 17,0 17,0
Katiliyorum 25 25,0 25,0 42,0
Kararsizim 26 26,0 26,0 68,0
Valid
Katilmiyorum 20 20,0 20,0 88,0
Kesinlikle Katilmiyorum 12 12,0 12,0 100,0
Total 100 100,0 100,0

Dizileri biriktirerek seyretme sorusu ile ilgili olan Tablo 21’ee bakildiginda ankete
cevap verenlerin %17’si (17 kisi) kesinlikle katiliyorum, %251 (25 kisi) katiliyorum, %26’s1
(26 kisi) kararsizim, %20’si (20 kisi) katilmiyorum ve %12’si (12 kisi) ise kesinlikle
katilmiyorum cevabini vermislerdir. Sonug¢ olarak, katilimcilarin %581 (58 kisi) dizileri

biriktirerek tek seferde seyretmeyi tercih etmemektedirler.
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Frequency | Percent | Valid Percent | Cumulative
Percent
Kesinlikle Katiliyorum 24 24,0 24,0 24,0
Katiliyorum 40 40,0 40,0 64,0
Kararsizim 13 13,0 13,0 77,0
Valid
Katilmiyorum 12 12,0 12,0 89,0
Kesinlikle Katilmiyorum 11 11,0 11,0 100,0
Total 100 100,0 100,0

Arka arkaya seyretme yontemi bazen yorucu olabilmektedir sorusu ile ilgili olan Tablo

22’ye bakildiginda ankete cevap verenlerin %24l (24 Kisi) kesinlikle katiliyorum, %40°1 (40
kisi) katiliyorum, %131 (13 kisi) kararsizim, %12’si (12 kisi) katilmiyorum ve %11°i (11

kisi) ise kesinlikle katilmiyorum cevabini vermislerdir. Sonug olarak, katilimcilarin %64’

(64 kisi) arka arkaya seyretme yontemini yorucu bulmaktadirlar.

Yiizdelik hesaplamalarindan sonra, ankete verilen cevaplarda alt problemlere gore

anlamli bir farkliliklarin olup olmadigini ortaya ¢ikarmak igin t-testi ya da Anova ile

karsilastirilmistir.
Tablo 23. Independent Samples Test-Cinsiyet
Levene's | t-test for Equality of Means
Test  for
Equality of
Variances
F Sig. |t df Sig. Mean Std. Error|95% Confidence
(2- Difference | Difference |Interval of the
tailed) Difference
Lower | Upper
Equal
13. Yabanci . -
variances |,1491,700 98 ,042 -,554 ,269 -1,088 | -,019
diziler, 2,056
assumed
yabanci
- Equal
dilimin
. variances -
gelisimini 91,766 | ,043 -,554 ,270 -1,089 | -,018
not 2,052
destekler.
assumed

Tablo 23’e bakildiginda hesaplanan a:0,042 normal a:0,05 ten kiigiik oldugu yabanci

diziler yabanci dilimi destekler sorusuna cevap veren katilimcilar arasinda cinsiyete gore
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anlaml bir farklilik bulunmustur. Diger anket sorularinda ise hesaplanan o degeri normal
a:0,05 degerinden biiyiik oldugu i¢in cinsiyete gére anlamli bir farklilik bulunmamastir.

Diger yandan, Ogrencilerin dizi seyretme aligkanliklarini 6lgen sorulara verdikleri
cevaplarda dizi seyredip seyretmediklerine gore, yalnizca 1 kisi dizi seyretmedigini ifade
ettiginden Ol¢lim yapilamamustir.

Tablo 24- Independent Samples Test- Ne tiir dizi yapimlarim seyredersiniz?

Levene's t-test for Equality of Means
Test for
Equality of
Variances
F [Sig. [ t df Sig. Mean | Std. Error 95%
(2- | Difference | Difference | Confidence
tailed) Interval of the
Difference
Lower | Upper
Equal
variances | 2,340,129 3,315 98| ,001 ,889 ,268 357 1,421
13. Yabanci
assumed
diziler, yabanci
oo Equal
dilimin gelisimini
variances
destekler. . 3,210|68,281| ,002 ,889 2771 ,336| 1,441
no
assumed
Equal
variances | ,068|,794 (2,336 98| ,022 ,622 266 ,094| 1,150
15. Basladigim
o assumed
diziyi sezon
o Equal
finaline kadar ]
] variances
seyrederim. ) 2,319(73,906| ,023 ,622 ,268 ,088| 1,156
no
assumed
Equal
o variances | 5,342,023 (2,832 98| ,006 ,740 261 ,221| 1,259
17. Dizileri sezon
assumed
bittigi zaman arka
Equal
arkaya ]
] variances
seyrederim. ) 2,690 (64,238 | ,009 ,740 ,275 ,190| 1,290
no
assumed
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Equal
18. Dizileri arka  variances | 7,721 ,007 | 2,374 98| ,020 574 ,242 ,0941 1,054
arkaya assumed
seyrettigimde Equal
konuya kolaylikla variances
2,248 (63,607 ,028 ,574 ,255 ,064| 1,084
odaklanabilirim.  not
assumed
Equal
19. Arka arkaya  variances | 8,939,004 |2,959 98| ,004 ,755 ,255 249 1,261
seyretme ile assumed
kontroliin bende  Equal
olmasi beni mutlu variances
2,762 (60,799 ,008 ,755 273 ,208| 1,302
eder. not
assumed

Tablo 24’e bakildiginda hesaplanan ¢:0,001 normal a:0,05 ten kiigiikk oldugu igin
yabanci diziler yabanci dilimi destekler sorusuna cevap veren katilimcilar arasinda dizi
tirlerine gore anlamli bir farklilik bulunmustur. Hesaplanan a:0,022 normal a.:0,05 ten kii¢iik
oldugu i¢in basladigim diziyi sezon finaline kadar seyrederim sorusuna cevap veren
katilimcilar arasinda dizi tiirlerine gore anlamli bir farklilik bulunmustur. Hesaplanan a:0,006
normal a:0,05 ten kii¢iik oldugu i¢in Dizileri sezon bittigi zaman arka arkaya seyrederim
sorusuna cevap veren Kkatilimcilar arasinda dizi tiirlerine gore anlamli bir farklilik
bulunmustur. Hesaplanan 0:0,020 normal a:0,05 ten kiigiik oldugu icin dizileri arka arkaya
seyrettigimde konuya kolaylikla odaklanabilirim sorusuna cevap veren katilimcilar arasinda
dizi turlerine gére anlamli bir farklilik bulunmustur. Hesaplanan a:0,004 normal ¢:0,05 ten
kiiciik oldugu i¢in arka arkaya seyretme ile kontroliin bende olmasi beni mutlu eder sorusuna
cevap veren katilimcilar arasinda dizi tiirlerine gore anlaml bir farklilik bulunmugstur. Diger
anket sorularinda ise hesaplanan o degeri normal «:0,05 degerinden biiylik oldugu icin

cinsiyete gore anlamli bir farklilik bulunmamustir.
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Tablo 25-ANOVA- Haftada kag guin dizi seyredersiniz?

Sum of | df Mean Square F Sig.
Squares
zaman i¢indeki karakter gelisimini Within Groups 108,209 96 1,127
goraram Total 121,710 99
Between Groups 15,580 3 5,193 2,9841,035
13. Yabanci diziler, yabanci dilimin =~
Within Groups 167,060 96 1,740
gelisimini destekler.
Total 182,640 99
L _ Between Groups 15,108 3 5,036 3,694,014
14. Dizileri bolum bolim takip
] Within Groups 130,892 96 1,363
ederim
Total 146,000 99
Between Groups 14,340 3 4,780 2,9291,038
15. Bagladigim diziyi sezon finaline
) Within Groups 156,660 96 1,632
kadar seyrederim.
Total 171,000 99
o o ~ Between Groups 19,215 3 6,405 3,297,024
16. Dizi boélimlerinin sdrelerinin
Within Groups 186,495 96 1,943
uzun olmasi beni rahatsiz eder.
Total 205,710 99

Tablo 25’e bakildiginda hesaplanan a:0,01 normal a:0,05 degerinden kiigiik oldugu
icin dizi seyrettik¢e oyuncularin zaman i¢indeki karakter gelisimini gériiriim sorusuna cevap
veren katilimcilar arasinda dizi seyretme sikligina gore anlamli bir farklilik vardir. Anlamli
farklilik daha ¢ok 1-2 ve 3-4 gruplar arasinda bulunmustur. Hesaplanan a: 0,035 normal a:
0,05 degerinden kiigiik oldugu ic¢in yabanci diziler yabanci dilimin gelisimini destekler
sorusuna cevap veren katilimcilar arasinda dizi seyretme sikligina gore anlamli bir farklilik
vardir. Anlamli farklilik daha ¢ok 1-2 ve 3-4 gruplari arasinda bulunmustur. Hesaplanan
@:0,014 normal a:0,05 degerinden kiiciik oldugu igin dizileri bolim bolim takip ederim
sorusuna cevap veren katilimcilar arasinda dizi seyretme sikligina gére anlamli bir farklilik
vardir. Anlamli farklilik daha ¢ok 1-2 ve 3-4 ile 1-2 ve her giin gruplar1 arasinda bulunmustur.
Hesaplanan ¢:0,038 normal a:0,05 degerinden kiigiik oldugu i¢in basladigim diziyi sezon
finaline kadar seyrederim sorusuna cevap veren katilimcilar arasinda dizi seyretme sikligina
gore anlamli bir farklilik vardir. Anlamli farklilik daha ¢ok 1-2 ve 3-4 gruplari ile 1-2 ve her
giin gruplar1 arasinda bulunmustur. Hesaplanan ¢:0,024 normal o:0,05 degerinden kiigiik
oldugu i¢in dizi bdliimlerinin siirelerinin uzun olmasi beni rahatsiz eder sorusuna cevap veren
katilimcilar arasinda dizi seyretme sikligina gore anlamli bir farklilik vardir. Anlamli farklilik

daha ¢ok 1-2 ve 5-6 ile 3-4 ve 5-6 gruplar1 arasinda bulunmustur. Diger anket sorularinda ise
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hesaplanan a degeri normal a:0,05 degerinden biiylik oldugu i¢in dizi seyretme sikligina gore

anlamli bir farklilik bulunmamastir.

Tablo 26-ANOVA- Dizi seyretme yonteminiz nedir?

Sum of | df Mean Square |F Sig.
Squares
o ) Between Groups | 14,146 (4 3,537 2,744 ,033
12. Diziler sayesinde genel kaltar
o Within Groups 122,444 195 1,289
bilgim artar.
Total 136,590 |99
Between Groups [18,561 (4 4,640 2,892 ,026
15. Basladigim diziyi sezon finaline
] Within Groups 152,439 |95 1,605
kadar seyrederim.
Total 171,000 {99
Between Groups 26,214 (4 6,554 4,368 ,003
17. Dizileri sezon bittigi zaman arka
) Within Groups 142,536 | 95 1,500
arkaya seyrederim.
Total 168,750 |99
o Between Groups [21,645 (4 5,411 4,298 ,003
18. Dizileri arka arkaya seyrettigimde
Within Groups 119,595 |95 1,259
konuya kolaylikla odaklanabilirim.
Total 141,240 {99
19. Arka arkaya seyretme ile Between Groups | 20,262 |4 5,066 3,395 ,012
kontroliin bende olmasi beni mutlu Within Groups 141,738 | 95 1,492
eder. Total 162,000 |99
20. Arka arkaya seyretme sayesinde Between Groups | 28,894 (4 7,224 5,475 ,001
dizilerin  konularim1  daha  rahat Within Groups 125,346 |95 1,319
algilarim. Total 154,240 |99
S . Between Groups | 21,330 |4 5,333 3,686 ,008
21. Dizilerin yeni boliminu haftada
] ] Within Groups 137,420 |95 1,447
bir beklemek vyerine, tek seferde
o S ) Total 158,750 |99
biriktirip seyretmeyi tercih ederim.
Total 162,840 |99

Tablo 26’ya bakildiginda hesaplanan 0:0,033 normal a:0,05 degerinden kii¢iik oldugu
icin diziler sayesinde genel kiltur bilgim artar sorusuna cevap veren katilimcilar arasinda dizi
seyretme yontemine gore anlamli bir farklilik vardir. Anlamli farklilik daha ¢ok yayin giintinii
bekleme ve dizi seyretme platformlarindan seyretme gruplari arasinda bulunmustur.
Hesaplanan 0:0,026 normal a:0,05 degerinden kii¢iikk oldugu i¢in basladigim diziyi sezon
finaline kadar seyrederim sorusuna cevap veren katilimcilar arasinda dizi seyretme yontemine
gore anlamli bir farklilik vardir. Anlamli farklilik daha ¢ok yaym giiniinii bekleme ve
cevirimi¢i web dizi seyretme portallarindan seyretme gruplar1 arasinda bulunmustur.
Hesaplanan a:0,003 normal a:0,05 degerinden kiigiik oldugu i¢in dizileri sezon bittigi zaman

arka arkaya seyrederim sorusuna cevap veren katilimcilar arasinda dizi seyretme yontemine
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gore anlamli bir farklillk vardir. Anlamli farklilik daha ¢ok yayin giiniinii bekleme ve
cevirimigi web dizi seyretme portallarindan seyretme gruplari arasinda bulunmustur.
Hesaplanan 0:0,003 normal 0:0,05 degerinden kiiciik oldugu igin dizileri arka arkaya
seyrettigimde konuya kolaylikla odaklanabilirim sorusuna cevap veren katilimcilar arasinda
dizi seyretme yontemine gore anlamli bir farklilik vardir. Anlamli farklilik daha ¢ok yayin
ginlnu bekleme ve gevirimi¢i web dizi seyretme portallarindan seyretme gruplar ile dizi
seyretme platformlarindan seyretme gruplar1 ve ¢evirimici web dizi seyretme portallarindan
seyretme gruplar1 arasinda bulunmustur. Hesaplanan 0:0,012 normal a:0,05 degerinden kiigiik
oldugu icin arka arkaya seyretme ile kontroliin bende olmasi beni mutlu eder sorusuna cevap
veren katilimcilar arasinda dizi seyretme yontemine gore anlamli bir farklilik vardir. Anlamli
farklilik daha ¢ok yayin giiniinii bekleme ve gevirimi¢i web dizi seyretme portallarindan
seyretme gruplar1 arasinda bulunmustur. Hesaplanan «:0,001 normal «:0,05 degerinden
kiigiik oldugu i¢in arka arkaya seyretme sayesinde dizilerin konularini daha rahat algilarim
sorusuna cevap veren katilimcilar arasinda dizi seyretme yontemine gore anlamli bir farklilik
vardir. Anlamli farklilik daha ¢ok yaym giiniinii bekleme ve gevirimigi web dizi seyretme
portallarindan seyretme gruplari ile yayin giiniinii bekleme ve internetten indirerek seyretme
gruplar1 arasinda bulunmustur. Hesaplanan ¢.:0,008 normal 0.:0,05 degerinden kiigiik oldugu
icin dizilerin yeni bolimind haftada bir beklemek yerine, tek seferde biriktirip seyretmeyi
tercih ederim sorusuna cevap veren katilimcilar arasinda dizi seyretme yodntemine gore
anlamli bir farklilik vardir. Anlamli farklilik daha ¢ok yayin giiniinii bekleme ve c¢evirimigi
web dizi seyretme portallarindan seyretme gruplari, yayin giniinii bekleme ve internetten
indirerek seyretme gruplari ile ¢evirimici web dizi seyretme portallarindan seyretme ve dizi
seyretme platformlarindan seyretme gruplari arasinda bulunmugstur. Diger anket sorularinda
ise hesaplanan o degeri normal a:0,05 degerinden biiyiik oldugu i¢in dizi seyretme ydntemine

gore anlamli bir farklilik bulunmamustir.
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Tablo 27-ANOVA- Dizi seyretme ortam olarak hangisini tercih edersiniz?

Sum  of|df Mean |F Sig.
Squares Square
o ) Between Groups 16,051 4 4,013 |3,163 |,017
12. Diziler sayesinde genel kaltor
o Within Groups 120,539 95 1,269
bilgim artar.
Total 136,590 99
19. Arka arkaya seyretme ile Between Groups 31,585 4 7,896 |5,752 |,000
kontroliin bende olmasi beni mutlu Within Groups 130,415 95 1,373
eder. Total 162,000 99
) Between Groups 25,174 4 6,293 (4,632 |,002
20. Arka arkaya seyretme sayesinde
Within Groups 129,066 95 1,359
dizilerin konularmi daha rahat
Total 154,240 99
algilarim.
Total 162,840 99

Tablo 27’ye bakildiginda hesaplanan 0:0,017 normal a:0,05 degerinden kii¢iik oldugu
icin diziler sayesinde genel kiltur bilgim artar sorusuna cevap veren katilimcilar arasinda dizi
seyretme ortamina gére anlamli bir farklilik vardir. Anlamli farklilik daha ¢ok tablet ve pc,
mobil/smart telefon ve pc ile tablet ve pc gruplar1 arasinda bulunmustur. Hesaplanan «:0,000
normal 0::0,05 degerinden kiigiik oldugu i¢in arka arkaya seyretme ile kontroliin bende olmasi
beni mutlu eder sorusuna cevap veren katilimcilar arasinda dizi seyretme ortamina gore
anlamli bir farklihik vardir. Anlamli farkliik daha ¢ok laptop ve pc gruplari arasinda
bulunmustur. Hesaplanan «:0,002 normal :0,05 degerinden kiigiik oldugu arka arkaya
seyretme sayesinde dizilerin konularin1 daha rahat algilarim sorusuna cevap veren katilimcilar
arasinda dizi seyretme ortamina gore anlamli bir farklilik vardir. Anlamh farklilik daha gok
televizyon ve pc, laptop ve televizyon, tablet ve televizyon ile akilli/smart telefonlar ve
televizyon gruplar arasinda bulunmustur. Diger anket sorularinda ise hesaplanan o degeri
normal 0:0,05 degerinden biiyiik oldugu icin dizi seyretme platformuna o gére anlamli bir

farklilik bulunmamustir.
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Tablo 28-ANOVA- Haftada ka¢ farkh diziyi takip ediyorsunuz?

Sum  of | df Mean F Sig.
Squares Square
Between Groups 15,028 2 7,514 4,673 |,012
15. Basladigim diziyi sezon finaline
. Within Groups 155,972 |97 1,608
kadar seyrederim.
Total 171,000 |99
_ Between Groups 9,898 2 4,949 3,156 |,047
19. Arka arkaya seyretme ile
Within Groups 152,102 |97 1,568
kontroliin bende olmasi beni mutlu
g Total 162,000 |99
eder.

Tablo 28’e bakildiginda hesaplanan 0:0,012 normal :0,05 degerinden kiigiik oldugu
icin basladigim diziyi sezon finaline kadar seyrederim sorusuna cevap veren katilimcilar
arasinda haftada kac farkli diziyi seyrettiklerine gore anlamli bir farklilik vardir. Anlamhi
farklilik daha ¢ok 3-4 ve 5-6, 1-2 ve 5-6 ile 1-2 ve 3-4 gruplari arasinda bulunmustur.
Hesaplanan a:0,047 normal a:0,05 degerinden kiigiik oldugu igin arka arkaya seyretme ile
kontroliin bende olmas1 beni mutlu eder sorusuna cevap veren katilimcilar arasinda haftada
kag farkli diziyi seyrettiklerine gore anlamli bir farklilik vardir. Anlamli farklilik daha ¢ok 1-2
ve 5-6 ile 3-4 ve 5-6 gruplari arasinda bulunmustur. Diger anket sorularinda ise hesaplanan a
degeri normal 0:0,05 degerinden biiylik oldugu i¢in katilimcilarin haftada kag¢ farkli diziyi

seyrettiklerine gore anlamli bir farklilik bulunmamustir.
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Tablo 29- Independent Samples-Dizileri bittikten sonra tekrar yaymlaninca da seyreder

misiniz?
Levene's t-test for Equality of Means
Test for
Equality of
Variances
F Sig. |t df Sig. Mean Std. Error | 95% Confidence
(2- Difference | Difference | Interval of the
tailed) Difference
Lower | Upper
Equal
variances |,068 |[,794 98 ,044 -,501 ,246 -,989 -,013
12. Diziler 2,036
assumed
sayesinde
... Equal
genel kaltir
. variances -
bilgim artar. 73,619,035 -,501 ,233 -,965 -,036
not 2,149
assumed

Tablo 29’e¢ bakildiginda hesaplanan 0:0,044 normal «:0,05 ten kii¢iik oldugu igin
diziler sayesinde genel kultir bilgim artar sorusuna cevap veren katilimcilar arasinda dizileri
bittikten sonra tekrar yayinlaninca seyretme aligkanligina goére anlamli bir farklilik
bulunmustur. Diger anket sorularinda ise hesaplanan o degeri normal «:0,05 degerinden
bliyiik oldugu icin dizileri bittikten sonra tekrar yayinlaninca seyretme aliskanligina gore
anlamli bir farklilik bulunmamastir.

Tablo 30-ANOVA- Bir diziyi seyretmenizdeki en 6nemli etken nedir?

Sum of Squares df Mean Square F Sig.
Between Groups 19,035 2 9,517 4,945 ,009
16. Dizi bélumlerinin o
Within Groups 186,675 97 1,924
stirelerinin uzun olmasi beni
Total 205,710 99
rahatsiz eder.

Tablo 30’a bakildiginda hesaplanan ¢:0,009 normal a:0,05 degerinden kii¢iik oldugu
icin dizi boliimlerinin siirelerinin uzun olmasi beni rahatsiz eder sorusuna cevap veren
katilimcilar arasinda bir diziyi seyretme etkenlerine gore anlamli bir farklilik vardir. Anlamli
farklilik, daha ¢ok konu ve oyuncular gruplari arasindadir. Diger anket sorularinda ise
hesaplanan o degeri normal «:0,05 degerinden biiyiilk oldugu i¢in bir diziyi seyretme

etkenlerine gore anlamli bir farklilik gore anlamli bir farklilik bulunmamustir.

www.int-e.net Copyright © International Conference on New Horizons in Education Conference (INTE) 65

www.iticam.net
www.id-ec.net




INTE - ITICAM - IDEC 2017, Berlin-GERMANY Volume 2

Tablo 31- Independent Samples Test-Dizi bolumlerini arka arkaya seyretme

aliskanh@miz var mdir?

Levene's t-test for Equality of Means
Test for
Equality of
Variances
F Sig. [t df Sig. Mean Std. Error | 95%
(2- Difference | Difference | Confidence
tailed) Interval of the
Difference
Lower | Upper
Equal
variances | 3,436 |,067 2971 98 ,004 |[-,744 ,251 -1,242 | -,247
14. Dizileri assumed ’
bolim bolim Equal
takip ederim variances -
51,268,008 |-,744 ,269 -1,285 | -,204
not 2,764
assumed
Equal
variances |,074 |,786 98 ,000 -1,149 ,258 -1,661 |-,636
15. Basladigim 4,448
o assumed
diziyi sezon
o Equal
finaline kadar )
] variances -
seyrederim. 59,530,000 |-1,149 ,261 -1,670 |-,628
not 4,410
assumed
21. Dizilerin Equal
yeni bélimind  variances |,535 |,466 2029 98 ,045 | -,542 ,267 -1,073 |-,012
haftada bir assumed ’
beklemek
. Equal
yering, tek
.. .. variances -
seferde biriktirip 55,358,056 |-,542 ,278 -1,099 |,014
. not 1,952
seyretmeyi
. . assumed
tercih ederim.

Tablo 31’e bakildiginda hesaplanan 0:0,004 normal «:0,05 ten kii¢iik oldugu igin
dizileri bolum bolim takip ederim sorusuna cevap veren katilimcilar arasinda dizileri arka
arkaya seyretme aligkanligima goére anlamli bir farklilik bulunmustur. Hesaplanan :0,000
normal «:0,05 ten kiigiik oldugu i¢in basladigim diziyi sezon finaline kadar seyrederim

sorusuna cevap veren katilimcilar arasinda dizileri arka arkaya seyretme aligkanligina gore
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anlaml bir farklilik bulunmustur. Hesaplanan a:0,045 normal a:0,05 ten kii¢iik oldugu icin
dizilerin yeni bolimin( haftada bir beklemek yerine, tek seferde biriktirip seyretmeyi tercih
ederim sorusuna cevap veren katilimcilar arasinda dizileri arka arkaya seyretme aliskanligina
gore anlamli bir farklilik bulunmustur. Diger anket sorularinda ise hesaplanan o degeri
normal a:0,05 degerinden biiyiik oldugu i¢in dizileri arka arkaya seyretme aligkanligina gore
anlamli bir farklilik bulunmamastir.

SONUC VE DEGERLENDIRME

Bulgular degerlendirildiginde, kadin katilimcilarin erkek katilimcilardan fazla oldugu
goriilmektedir. Katilimcilar %99°u (99 kisi) dizi seyrettiklerini belirtmislerdir. Buna gore, dizi
seyretmenin ne kadar normal bir eylem oldugunu gérmekteyiz. Katilimcilarin %63”’iin (63
kisi) yabanci dizi seyretmeyi tercih ettikleri sonucuna ulagilmistir. Buna gore, dgrencilerin
onemli Olclide yabanci dizi seyretme aliskanligi bulunmaktadir. Dizi seyretme sikligi ise,
haftada 1-2 gun ve 3-4 giin segeneklerinde yogunlagmaktadir. Dizi seyretme yontemi olarak,
cevirimigi web portallarinin % 54 (54 kisi) gibi bir oranla agik¢a 6ne ¢iktig1 goriilmektedir.
Buna gore, Ogrencilerin  ¢ogunlugu dizi seyrederken yeni medya teknolojilerini
kullanmaktadir. Benzer sekilde dizi seyretme platformlarinda da laptop cevabinin agirlikl
oldugu goriilmektedir. Laptopta dizi seyretme %49 (49 kisi) iken, televizyon %17°de (17 kisi)
kalmastr.

Diger yandan, bir diziyi seyretmekteki en onemli etkenin dizinin konusu oldugu %72
(72 kisi) gibi bir oranla acikca goriilmektedir. Ogrencilerin degisen dizi seyretme
aligkanliklar1 baglaminda, arka arkaya seyretme yontemini benimsedikleri de bulgulardan
¢ikan sonuglardan biridir. Ogrencilerin %68’i (68 kisi) dizileri arka arkaya seyrettiklerini
ifade etmislerdir. Ayn1 zamanda, 6grencilerin dizileri boliim boliim takip eme aliskanliklar: da
devam etmektedir. Ayrica arka arkaya seyretme yonteminde, dizilerin konusuna daha rahat
odaklanabilme ve kontroliin kendilerinde olmasi hissinin agirlikta oldugu goriilmektedir.
Yabanci dizi seyretme aligkanligi baglaminda ise, 6grencilerin ¢ogu yabanci dizi seyretmenin
yabanci dillerini destekleyeceklerini diistinmektedirler.

Ogrenciler dizi seyretmenin genel kiiltiirlerine olumlu bir katkis1 oldugunu genellikle
diisinmemektedirler. Bu noktada, dizi seyretmenin eglenmeye ya da vakit gecirmeye yonelik
bir etkinlik oldugu sonucuna ulagilabilir. Bulgulara gore, dizi boliim siirelerinin uzun olmasi
ogrencileri rahatsiz etmemektedir. Bu durum, dizi seyretmenin geng¢ insanlarin hayatinin nasil

bir parcasi haline geldigini gostermektedir.
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The Purpose of this article is to examine ‘What is educational imagination?” by drawing upon the views of Lev
Vygotsky. Imagination had been understood as a secondary function that interferes with reason but has begun to
attract attention through with emphasizing on creativity from 21st century in education. Vygotsky, Soviet
developmental psychologist, who discovered the interaction between human development and social/cultural
context, argued that imagination is not special fantasy but general mental function bringing some image to mind
with social interaction. Human emotion plays an important roll in mediating this mechanism. Based on
Vygotsky’s theory of imagination, we discuss the concept of imagination in relation to personal emotion and
social influence.
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IMPACT OF THE INDIVIDUAL INNOVATIVENESS CHARACTERISTICS ON
SUCCESS AND CONTENTMENT AT THE COMPUTER PROGRAMMING
COURSE: A WEB-BASED BLENDED LEARNING EXPERIENCE

MUSTAFA YAGCI
mustafayagci06@gmail.com

The computer programming knowledge requires high level problem solving skills. Complexity of
programming language and the learning attributes, control focus, thought processes and individual
differences like individual innovativeness characteristics (IIC), have an influence on the success of the
students in programming. One of the methods in which information and communication
technologies are utilized to secure student participation and retain learning is the blended learning
method. The purpose of this study is to examine the impact of the introduction to programming
course which is designed by web-based blended learning method on the academic successes and
contentment of the students with different individual innovative characteristics. The results of the
research have indicated that the execution of the course with web-based online learning
instruments, has positively impacted the academic success and motivation of the students. One
other finding is that there are meaningful deviations between the pretest- posttest success scores
within each group whose individual innovative characteristics are being pioneering, questioning and
skeptical. Furthermore the analysis results have indicated that there is no meaningful difference
between the three individual innovative with regards to achievement test.

Notice: This work was supported by the Ahi Evran University Scientific Research Projects
Coordination Unit. Project Number: EGT.A4.17.010
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ABSTRACT

This study investigated not only the relationship between differentiation of self and interpersonal relationship but also the mediation
effect of adult attachment and empathy in the relationship between differentiation of self and interpersonal relationship. Structural
equation modeling was performed with a sample of 386 Korean males and females in early adulthood. The results indicated that
differentiation of self, adult attachment, and empathy were associated with interpersonal relationship. In terms of mediation effects,
anxiety attachment, avoidant attachment, and empathy partially mediated between differentiation of self and problematic behaviors in
interpersonal relationship. Avoidant attachment partially mediated between differentiation of self and satisfaction with interpersonal
relationship. Based on these findings, it is expected that an intervention fostering level of empathy among early adulthood would have a
positive impact on Interpersonal relationship. Moreover, knowing the client's attachment helps counselor build rapport with a client and
plan a strategy. Also, the implications of the findings were discussed in the context of counseling and counseling programs. Suggestions
for future research and practice are discussed with the limitation of this study.

INTRODUCTION

Interpersonal relationship is important through whole life, but the most important period is early adulthood.
According to many psychologists, development task during early adulthood is to have an intimate relationship.
The quality of the relationship has a decisive effect on individual life(Dreyfus, 1972; Erickson, 1963; Havighurst,
1972). To have an intimate relationship is the development task in early adulthood, but it is hard to adapt in
rapidly extended relationship situation, so it cause anxiety of interpersonal relationships and problems about
building relationship by themselves(Seokman Kwon, Jiyoung Kim, 2002). Hoffman & Weiss(1987) reported that
psychological separation of an adolescent from his parents is important. If He isn't separated from his parents, he
will have a lot of interpersonal relationship problems.

Bowen insists that differentiation of self is an important concept for relationship. First, Differentiation of Self is
the ability to separate feelings and thoughts(Bowen, 1976). Undifferentiated people cannot separate feelings and
thoughts. When they are asked to think, they are flooded with feelings, and have difficulty thinking logically and
basing their responses on that. Further, they have difficulty separating their own from other's feelings. They look
to family to define how they think about issues, feel about people, and interpret their experiences. Second
concept of Differentiation of Self is the process of freeing yourself from your family's processes to define
yourself(Bowen, 1976). This means being able to have different opinions and values than your family members,
but being able to stay emotionally connected to them. It means being able to calmly reflect on a conflicted
interaction afterward, realizing your own role in it, and then choosing a different response for the future.
Hoffman & Weiss(1987) reported that a person who has low level of differentiation of self couldn't build a good
relationship because the person is so sensitive from outside reaction and lacks relationship ability.

According to previous study, when a person has high level of differentiation of self, the person also has a great
empathy ability(Minsoo Lee, 2000). Bowen(1978) insists that a person who is low level of differentiation of self
has problems about adult attachment development. Meanwhile, insecure attachment causes problems in
interpersonal relationship(Jisun Park, Namhee Kim, Seongmoon Cheon, 2002). When the level of empathy
decreases, it may happens problems in interpersonal relationship(Yeonhee Nam, 2008). Through these studies,
this research supposes that the mediation effect of adult attachment and empathy in the relationship between
differentiation of self and interpersonal relationship.

The research questions of this study were as follows

1. Does Differentiation of self impacts on Interpersonal relationship?

2. What are the roles of Adult Attachment and Empathy in the relationship between differentiation of self and
interpersonal relationship in early adulthood?
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THE STUDY

1. Participants

Participants were 386 Korean males and females in early adulthood. According to Levinson, Darrow, Klein,
Levinson and Mckee(1978), the range of early adulthood is from 17 years old to 40 years old.

2. Measure

2. 1. Self-Differentiation Scale for University Students(Seo, 2014)

It was measured with 36 items of 4 sub-factors(self-assertiveness, emotional regulation, others emotional
consistency and emotional distance). Participants indicated how much they were like each statement on 5 point
Likert scale.

2. 2. Korean version of Experiences in Close Relationships-Revised(ECR-R) Scales(Seong-Hyeon Kim, 2004)

It is Korean version of Experiences in Close Relationships-Revised(Fraley, Waller & Brennan, 2000). It was
measured with 36 items of 2 sub-factors(anxiety attachment, avoidant attachment). Participants indicated how
much they were like each statement on 7 point Likert scale.

2. 3. Korean Version of the Empathy Quotient-short Form(Yeo, 2012)

It is Korean version of short forms of the Empathy Quotient(Wakabayashi, Baron-Cohen, Wheelwright,
Goldenfeld, Delaney, Fine, Richard & Weil, 2006). It was measured with 11 items. Participants indicated how
much they were like each statement on 4 point Likert scale.

2. 4. Interpersonal Satisfaction Scales(Eun, 1999)
It reconstituted of Korean version of Relationship change scale(Lee & Mun, 1980). It was measured with 5 items.
Participants indicated how much they were like each statement on 5 point Likert scale.

2. 5. Short form of the Korean Inventory of Interpersonal Problems Circumplex Scales(K1IP-SC)(Hong, Park,
Kim, Kwon, Cho & Kim, 2002)

It is short version of Korean Inventory of Interpersonal Problems Circumplex Scales(KIIP-C). It was measured
with 40 items of 8 sub-factors(domineering, vindictive, cold, socially avoidant, nonassertive, exploitable, overly
nurturant, intrusive). Participants indicated how much they were like each statement on 5 point Likert scale.

FINDINGS
1. Correlations, Means, Standard Deviations
Tablel presents the correlations, Means, Standard Deviations. Most correlations are significant.

Table 1. Correlations, Means, Standard Deviations

1 2 3 4 5 6
1. Differentiation
of self i
2. Anxiety
attachment ~605 i
3. Avoidant
attachment ~468 264 i
4. Empathy 273" -072 _278" -
5. Satisfaction 531" -.368™ -.459™ 221" -
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with interpersonal

relationship

6. Problematic

behaviors in
. -703™ 632" .488™ -.324™ -.494™ -
interpersonal
relationship
M 3.2527 3.0226 3.5310 3.0467 3.6085 2.2378
SD 46178 .99507 .84527 53013 57069 53128
“p<.01

2. Structural Equation Model
The structural model proposed was estimated through AMOS 18. Table 2 contains fit indices of research model
and competitive model. These results indicate a good fit of the research model.

Table 2. Structural Equation Model

Partial mediation research model Full mediation competitive model

X df TLI CFI RMSEA X df TLI CFI RMSEA

1. DS— AXA—PB 90.230 30 .975 .983 .073 203.764 33 .934 952 A17
2. DS—AVA—PB 105.086 30 .965 .976 .082 289.234 33 .890 .919 144
3. DS—E—PB 52.644 30 .988 .992 .047 307.855 33 .880 .912 .149
4. DS—AXA—-S 51526 24 981 .987 .055 118503 25 939 .957 .100
5. DS—AVA—S 90.025 24 947 .964 .086 148.882 25 .904 .933 115
6. DS—E—S 42438 24 985 .990 .045 157.733 25 .894 927 119

3. Standardized Regression Weights

All paths is significant. As you see the g, you can know relative influence. According to Kline(2010), most g
absolute value bigger than .10, so most model is effective except research model 4 and 6(anxiety
attachment—satisfaction, empathy—satisfaction).
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Table 3. Standardized Regression Weights

B B S.E. CR.
1) DS — AXA -.658 -.672 049 -13.286™
2) DS — AVA -470 -579 .049 -9.578"
3)DS > E 085 277 018 4.821™
4) DS — AXA -.653 -.673 049 -13.414
5) DS — AVA -.375 -523 .043 -8.719"
6) DS — E 078 269 016 4.728™
1) DS — PB -549 -599 053 -10.399"
2) DS — PB -.661 -.666 054 -12.142
3) DS — PB -714 -.739 047 -15.168"
4)DS — S 107 635 013 8.032""
5)DS — S 082 499 011 7.686™"
6)DS — S 106 626 010 10.447"
1) AXA — PB 237 254 051 46817
2) AVA — PB 221 181 062 3.579™
3)E — PB -501 -.158 129 -3.886"
4) AXA — S -.003 -.015 013 -197
5) AVA — S -.064 -.282 014 -4.559"
6)E— S 044 075 032 1387

4. Indirect effect

According to the bootstrapping, it is analyzed in 95% confidence interval. As the result, model 4 and model 6 are
included in 0, so mediation effect is insignificant. However, other models are significant.

Table 4. Bootstrapping

Indirect effect

Direct effect (95% confidence interval) Total effect
1) DS—PB -.599 -.170%(-.243, -.101) -.770
2) DS—PB -.666 -.105"(-.164, -.050) -771
3) DS—PB -739 -.044™(-.076, -.021) -783
4) DS—S 635 .010™(-.099, .122) 645
5) DS—S 499 .148"(.093, .207) 646
6) DS—S .626 .020™(-.004, .058) 646
1) DS—AXA -.672 .000(.000, .000) -.672
2) DS—AVA 181 .000(.000, .000) 181
3)DS— E 277 .000(.000, .000) 277
4) DS—>AXA -.673 .000(.000, .000) -.673
5) DS—AVA -.523 .000(.000, .000) -.523
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6) DS—E

1) AXA—PB
2) AVA—PB
3) E—PB

4) AXA—S
5) AVA—S

6) E—S
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269 .000(.000, .000)
254 .000(.000, .000)
181 .000(.000, .000)
-.158 .000(.000, .000)
-.015 .000(.000, .000)
-.282 .000(.000, .000)
075 .000(.000, .000)

Volume 2

.269

.254

181

-.158

-.015

-.282

075

N=376, "p<.05, “p<.01, *p<.001

In terms of mediation effects, anxiety attachment, avoidant attachment, and empathy partially mediated between
differentiation of self and problematic behaviors in interpersonal relationship. Avoidant attachment partially
mediated between differentiation of self and satisfaction with interpersonal relationship.
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CONCLUSIONS

Based on these findings, it is expected that an intervention fostering level of empathy among early adulthood
would have a positive impact on Interpersonal relationship. Moreover, knowing the client's attachment helps
counselor build rapport with a client and plan a strategy. Also, the implications of the findings were discussed in
the context of counseling and counseling programs.
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IMPLEMENTATION EFFECTS OF BOYER’S DIALECTICAL RECONSTRUCTION
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OF GRADE ONE STUDENTS

Boyer Jean-Claude
jean-claude.boyer@uqo.ca
Boyer-Grzesiak Marie-Helene
mhboyer@gmail.com

A problem-solving teaching approach centered on Boyer’s Dialectical Reconstruction of Knowledge Model was
implemented in two grade one classes to teach the Cartesian coordinate system (Boyer & Mailloux 2014). The
four phases approach creates a collaborative learning environment where students meld experiential knowledge
with knew mathematical knowledge in order to create an integrated knowledge base. Sixteen interdisciplinary
activities organized around the mathematics of the Cartesian coordinate system where developed by the teachers
and researcher. The book “The Fly on the Ceiling” by J. Glass (1998) served as a catalyst. According to
Roegiers (2011) the main difficulty for students is progressing from locating a region to locating a point on a
coordinate grid. Students often count lines rather than spaces. Many students mix up the order of the Cartesian
coordinates when writing and plotting points (Small, 2013). Students’ solutions to the problem-solving
situations shows that they conceptually appropriated the Cartesian coordinate system. Students understood the
idea of locating a point by the x and y coordinates when identifying its position relative to the origin and showed
no signs of misconceptions. These results suggest that implementation of the approach to the study of geometrical
transformations could be beneficial to students.
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ABSTRACT

High Vocational Education (HVE) systems increasingly must rely on innovation as they seek creative
approaches for improving the competitiveness of graduates while simultaneously dealing with regulatory and
cost constraints. The management of innovation is an integral component of HVE systems that are recognized
for their excellence by the Malcolm Baldridge National Quality Award (MBNQA). This paper identifies how
does the implementation of program standards, objectives, programs, and targets to achieve competitiveness of
graduates. The results indicate that HVE systems engage in Innovation Leadership by incorporating innovation
into their vision, mission, and values statements and explicitly stating support from senior leadership; strategic
planning for innovation by including innovation initiatives in strategic goals and action plans and soliciting
stakeholder involvement in innovation; and management of innovation processes by integrating innovation with
performance improvement efforts and harnessing human resources. Best practices are summarized to guide
leaders in other HVE systems in bringing innovation to the forefront of their initiatives.

INTRODUCTION

The impact of the low quality of Higher Education management contributes to the performance of Higher
Education in Indonesia, it can be seen in macro from the human resources product it produces, according to the
International Labor Organization (ILO) data, in 2009 Indonesian Human Resources Productivity is ranked 83 out
of 124 countries. Meanwhile, based on the research of International Management Development (IMD), which
only researches for the Asian region, the position of Indonesia is still above the Philippines. IMD said, Indonesia
occupies the position 35 of 57 countries. However, based on the calculation of national productivity in 2010,
there is a nominal increase in productivity Rp21, 4 million. The amount increased from the year 2009 in the
position of Rp20, 8 million per manpower. Other impacts due to the low quality of Indonesian education can be
seen from the Indonesian Human Development Index (HDI) as reported in UNDP 2013, HDI in 2012 from 187
countries published by HDI, Indonesia is ranked 121", including countries with HDI medium (index 0.629, Is
ranked 5th out of ten ASEAN countries under Thailand (103) and Philippines (114) and above Cambodia (138)
and Myanmar (149).

Education as a means to educate the life of a nation that is represented in qualified human resources as output
products becomes a very important sector to be considered more focused. Recognizing the importance of
education for the excellence of a nation, a qualified and competitive education system is required as a mandate
from the 1945 Constitution resulting from the amendment of Article 31 paragraph (3) The Government shall
undertake and organize a national education system, which enhances faith and piety and morals Noble in order to
educate the life of the nation, which is regulated by law. Higher education management in Indonesia is based on
the governance of the government-run Higher Education administered by PP. 60 of 2010 article 58F (2) states
that in the field of organizational management, the Rector or Director shall determine 1) Strategic and
operational plan 2) Organizational structure and work procedures 3) Internal control and supervision system 4)
Internal quality assurance system.

The discrepancy between rhetoric and the reality of the quality of education has become an unpleasant
experience and story. It is undeniable that the quality of the higher education system ,, tends to favor the
institutional aspect rather than the quality student aspect, and tends to lean more on the view of accountability
led instead of the improved view of quality assurance ledge (Chung Sea Law, 2010).

The main practice of Total Quality Management (TQM) and Supply Chain Management (SCM) of 50 TQM
practices and 40 SCM practices find that management support and commitment from education management,
and partnerships have a strong impact on TQM and SCM integration across the organization F Talib, Rahman,
and Qureshi, 2011). Quality Management (QM) correlates with the quality performance of management of
educational institutions. It was also found that a culture of quality is regarded as a dominant QM practice in
performance quality. Other practices such as system quality, training and education, teamwork, and
benchmarking show a positive relationship with performance quality (Faisal Talib, Rahman, and Qureshi, 2013).
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Identifying and using key performance measures consistent with the mission and core values of institutions and
seeking continuous improvement offers an opportunity to create value education in higher education (Beard,
2009). The concept of quality and strategy maps is tools that can be used to describe a conceptual framework for
describing the quality assurance system and institutional performance (Kettunen, 2008).

Improving authentic quality is more likely to result from an approach to systemic intervention that encourages
the exploration of questions of purpose and meaning from enhancement of the educational context (Houston,
2008). Stakeholder conceptual frameworks are defined quality dimensions. In addition, the results indicate a
discrepancy in students and faculty perceptions of the importance of factors in what constitutes a higher quality
of educational provision. The main difference is that students consider courses and courses offered by higher
education institutions and teaching and learning that take place in the institution as the most important dimension
of higher quality education provisions. The teaching staff, though, consider student support services, teaching
and learning Facilities and student checks and assessment as the most important dimension (lacovidou, Gibbs,
and Zopiatis, 2009).

Thus, sustainable development begins with growing academic research and has the potential to influence
government policy in the future (Linton, Klassen, and Jayaraman, 2007). Integrity and effectiveness through job
requirements analysis, model workload and findings from case studies of university education implementation
there are aspects of policies and procedures that need to be modified where processes and outcomes of
institutional change (Paewai, Meyer, and Houston, 2007).

Expectations for better performance, in terms of teaching and producing competent graduates of higher
education are increasing. Beginning with planners so that education either at university level, faculty or
department should pay attention to quality. Faculty must constantly update their knowledge and skills and use
various and appropriate methods in teaching and assessment activities. The department should provide the
context for further communication with other universities and professors in the same string together and the
establishment of meetings on departmental issues. It is necessary that the educational program and strategy be
prepared appropriately with the community and the needs of the students. It should be emphasized on improving
academic quality rather than from quantitative aspects. It is clear that in order to obtain the ideal level, the
necessary reforms and changes needed to improve quality and empower their strong points (Yarmohammadian,
Mozaffary, and Esfahani, 2011).

The importance of relational and ethical intelligence and may also have significance for university leaders in
matching academic teaching activities. This has the potential to get student feedback to make learning better
(Scott, 2015). The faculty is increasingly pursuing research grants resulting in decreasing job satisfaction, better
understanding of benefits and limitations, hierarchical approaches to better managing management at faculty and
university level (Anderson and Slade, 2016). An effective working model is based on principles of equality and
transparency in the distribution of academic work consisting of three major domains of teaching, research, and
service-administration (Robertson and Germov, 2015).

Several researchers have considered quality models as operational frameworks for TQM (e.g., Bohoris, 1995;
Ghobadian and Woo, 1996; Curkovic et al., 2000; VVan der Wiele et al., 2000; Yong and Wilkinson, 2001; Lee et
al., 2003). These authors consider that quality award models reproduce TQM by capturing its main constituent
parts and by replicating its core ideas in clear and accessible language. Nevertheless, the empirical validation of
the extent to which these models reproduce TQM is scarce, partial, and limited to some empirical studies such as
Curkovic et al. (2000), who conclude that MBNQA and its criteria do capture TQM core concepts. In the context
of the EFQM Excellence Model, this question remains unanswered and, therefore, more research is needed
(Carlos, 2008).

From this evidence it would seem to follow that Baldrige-based self-assessment would be a useful step toward
organizational excellence. Baldrige-based assessment can be helpful in attaining a variety of organizational
development goals, including: (1) fostering organizational self-reflection; (2) educating participants about
dimensions of organizational excellence; (3) team-building; (4) increasing and enhancing communication; (5)
professional development; (6) promoting comparisons and benchmarking; (7) identifying improvement needs;
providing a model of organizational excellence; (8) benchmarking; (9) performance measurement; and
leadership development (Ruben, 2007).

In such a context then the management of universities must be a basic foundation for the arrangement and
improvement aimed at producing qualified graduates of universities with academic qualifications that can be
accountable to the public. Ted Wall, a professor of management education from McGill University (Tony Bush
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and Coleman, Marianne, 2012), said that university management should start from awareness of all academic
community, especially for university leaders. That is, every policy is taken solely to improve academic quality.
Problems faced in managing universities, as one of the main causes or factors that affect the quality of college
graduates, can be included if all elements both stakeholders and all academic community have commitment,
consensus, and completion in the form of a supportive situation to make changes. Commitment will create a
managerial awareness that managing universities tends to be based on a concept that is first, activation, both
verification-investigation and inclusion. This managerial concept is important to be developed into a formal
juridical commitment by higher education institutions in order to have a standardized standard in every process
of managing an organization whose term is intellectual product.

However, Changes in technological progress are in line with changes in human needs. The human desire to
always create something never stops. To evaluate challenges that are fraught with precision, the educational
process must be able to anticipate, Understand and accept the situation overcoming, accommodating,
reorientation of learners for improving competitiveness of graduate’s high vocational education systems.

Polytechnic of Road Transportation Safety (PKTJ), which is one of the educational institutions to print graduates
of midwives in the field of transportation under the Ministry of Transportation should also have to anticipate the
development. PKTJ consisting of 3 study programs: Road Transportation Safety Management (DIV),
Automotive Safety Engineering (DIV), and Vehicle Testing (D3) has been established since 1971.

The root of other problems is that local governments and communities have not utilized optimally the existence
of special study programs - the field of transportation as a regional human resources development tools that are
competitive and have special competencies needed by stakeholders in Tegal area in particular and pantura in
general, so do not become Challenges in implementation strategy of study program by PKTJ Tegal. Based on the
above explanation, PKTJ Tegal must prepare themselves to be a college that is not only qualified but also must
be able to compete and excel towards other universities. In order to improve the quality of graduates and job
opportunities from the Transportation Polytechnic, it is necessary to conduct a research Implementation
Managing Strategic for Innovation in High Vocational Education Systems (HVES): From Malcolm Baldrige
National Quality Award (MBNQA) for Improving Competitiveness of Graduates?

THE STUDY

In this study used the natural paradigm (naturalistic paradigm) with qualitative research methods. In the use of
the naturalistic paradigm and qualitative approaches and research strategies of case study types, this study is
intended to look at the symptoms of the actor's own frame of reference, i.e. to interpret the activity or event from
the perspective of the perpetrator called the "emic perspective”. Qualitative research should be "emic
perspective" means in obtaining data not "as it should", not based on what the researcher thinks, but based on
what is happening in the field, experienced, felt and thought by the participant or source data. Researchers
conducted data collection through interviews, observations, questionnaires and document review. As observers
(observatory), researchers trying to free themselves from any bias that can affect the results of research.

The research was conducted at Polytechnic of Road Transportation Safety (PKTJ) of Tegal City, Central Java
Province. The time of the research is planned for 3 months and it is hoped that the research can be started in
2016, covering the preliminary stage, data collection, data analysis and the preparation of research result. In this
study, various events, information, answers in the form of words and actions of people observed or interviewed,
are the main types of data. The main data types are written sources, while the second data is recorded through
written records or through recorders. Data The main in qualitative research is the "words and actions of sources
of written data, photographs, and statistics."

The main data in this study are all managers, responsible and implementer of environmental study program
PKTJ Tegal, which is a special study program to meet the demand of engineers and expert personnel in
supporting transportation safety. While secondary data can be classified based on source, which is internal data
and external data. Internal data obtained from within organization of educational institution itself, which relevant
with research topic, while external data is data obtained from outside organization but still relevant to be used as
research data.

METHOD

In this study used the natural paradigm (naturalistic paradigm) with qualitative research methods. In the use of
the naturalistic paradigm and qualitative approaches and research strategies of case study types, this study is
intended to look at the symptoms of the actors' own frame of reference, ie to interpret the activities or events
from the standpoint of the perpetrator called the "emic perspective”. According to Cress well (2008) qualitative
research should be "emic perspective” means in obtaining data not "as it should”, not based on what the
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researcher thinks, but based on what is happening in the field, experienced, felt and thought by the participant or
source data.

FINDINGS

The study results showed that HVE systems engage in Innovation Leadership by incorporating innovation into
their vision, mission, and values statements and explicitly stating support from senior leadership; strategic
planning for innovation by including innovation initiatives in strategic goals and action plans and soliciting
stakeholder involvement in innovation; and management of innovation processes by integrating innovation with
performance improvement efforts and harnessing human resources. Best practices are summarized to guide
leaders in other HVE systems in bringing innovation to the forefront of their initiatives in PKTJ.
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Figure 1. Leadership performance in PKTJ

Based on table 1. The total Value of 168,4208, With the lowest Category Value in Category 7 of 11% so that
recommendation given related to Organizational and Performance Result, especially on Sub Category Faculty
and Staff Result and Leadership and Social Responsibility Result.

The Baldrige category education implementation in PKTJ are designed to assist organizations in applying an
integrated approach to managing organizational performance that results in continuous value enhancement to
students and stakeholders, directly contributing to improving the quality of education while enhancing the
effectiveness, organizational capacity and individual learning.

Category 1 Leadership conducts an assessment of the individual behavior of senior PKTJ leaders in guiding and
sustaining organizational sustainability, including how to guide organizational governance, and its adherence to
the rule of law, ethics, responsibility to the community and support to Relevant communities of importance.
Category 2 Strategic Planning assesses the way universities' organizations develop strategic objectives and
workplans. Assessment of deployment of selected strategic objectives and work plans, including adjustment and
measurement of progress, is also carried out.

Category 3 Students, stakeholders and market focus will assess the way in which the organization of Higher
Education handles the role and commitment of students and stakeholders in achieving successful study programs
in higher education for longer periods. This handling strategy also includes how to build a Higher Education
culture that focuses on students, stakeholders and the job market / industry. How the University's organizations
hear complaints, and use that information to refine and identify opportunities for innovation.

Category 4 Measurement, Analysis and Knowledge Management assesses the way PKTJ organizations select,
collect, analyze, manage and improve data, information and knowledge assets and how to manage information
technology. This category also assesses how the organization reviews its performance and uses the review data
to improve the performance of higher education organizations.

Category 5 Focus on faculty and faculty assesses the way in which the organization of the College puts,
manages, and develops its lecturers and education personnel to fully utilize its potential in alignment with the
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organization's overall mission, strategy, and work plan. Also assess the need for capability and capacity of
lecturers and educational staff to build an environment conducive to achievement of superior performance.
Category 6 Process Management assesses how the organization of PKTJ makes the design of the work system
and how the design, management, and improvement of key processes for implementing a work system to value
students and stakeholders, and achieve organizational success and sustainability.

Category 7 Organizational Work Results assesses organizational performance and improvement across key areas
as outcomes of PKTJ graduates, focuses on students and stakeholders, financial and market outcomes, focuses
on labor, results of process effectiveness, and outcomes of leadership . The performance level of higher
education is assessed and compared with other similar universities, or competitors in the implementation of
Higher Education. The rusult assessment process with these educational is excellent, each category has different
assessment weight, and each criterion also has a key item that has different rating scale. This indicates the
existence of the criteria of compliance (requirement criteria) that must exist at a higher education.

The total value of leadership of 168,4208., With the lowest Category Value in Category 7 of 11% so that
recommendation given related to organizational and Performance Result, especially on Sub Category Faculty
and Staff Result and Leadership and Social Responsibility Result. Experiment in Civil Engineering Faculty get
the total value of 252.225, with the lowest Category Value in Category 7 of 20% so that the recommendations
given relating to organizational and Performance Result, especially on Sub Category Leadership and Social
Responsibility Result

CONCLUSIONS

The results indicate that HVE systems engage in innovation leadership by incorporating innovation into their
vision, mission, and values statements and explicitly stating support from senior leadership; strategic planning
for innovation by including innovation initiatives in strategic goals and action plans and soliciting stakeholder
involvement in innovation; and management of innovation processes by integrating innovation with performance
improvement efforts and harnessing human resources. Recognized for their excellence by the Malcolm
Baldridge National Quality Award (MBNQA) in PKTJ best practices are summarized to guide leaders in other
HVE systems in bringing innovation to the forefront of their initiatives and for improving competitiveness of
graduates.

REFERENCES

Anderson, D. M., & Slade, C. P. (2016). Managing Institutional Research Advancement: Implications from a
University Faculty Time Allocation Study. Research in Higher Education, 57(1), 99-121.
https://doi.org/10.1007/s11162-015-9376-9

Beard, D. F. (2009). Successful Applications of the Balanced Scorecard in Higher Education. Journal of
Education for Business, 84(5), 275-282. https://doi.org/10.3200/JOEB.84.5.275-282

Bogdan, R.C and Biklen, S.K. (1992). Qualitative Research for Education; An Introduction to Theory and
Methods; Allyn and Bacon. Boston.

Bohoris, G.A., 1995. A comparative assessment of some major quality awards. International Journal of Quality
and Reliability Management. 12 (9), (pp. 30-43).

Chung Sea Law, D. (2010). Quality assurance in post-secondary education. Quality Assurance in Education,
18(1), 64-77. https://doi.org/10.1108/09684881011016007

Creswell JW. 2010. Research Design. Qualitative, Quantitative and Mixed Approach. Pustaka pelajar:
Yogyakarta

Curkovic, S., Melnyk, S., Calantone, R., 2000. Validating the Malcolm Baldrige National Quality Award
framework through structural equation modelling. International Journal of Production Research. 38:(4),
(pp. 765-791).

Ghobadian, A., Woo, H.S., 1996. Characteristics, benefits and shortcomings of four major quality awards.
International Journal of Quality and Reliability Management. 13 (2), (pp. 10-44).

Houston, D. (2008). Rethinking quality and improvement in higher education. Quality Assurance in Education,
16(1), 61-79. https://doi.org/10.1108/09684880810848413

lacovidou, M., Gibbs, P., & Zopiatis, A. (2009). An Exploratory Use of the Stakeholder Approach to Defining
and Measuring Quality: The Case of a Cypriot Higher Education Institution. Quality in Higher
Education, 15(2), 147-165. https://doi.org/10.1080/13538320902995774

J. Carlos Bou-Llusar, Ana B. Escrig-Tena, Vicente Roca-Puig, Inmaculada Beltra, Marti. (2008). An empirical
assessment of the EFQM Excellence Model: Evaluation as a TQM framework relative to the MBNQA
Model. Journal of Operations Management. (pp.1-6).

www.int-e.net Copyright © International Conference on New Horizons in Education Conference (INTE) 85

www.iticam.net
www.id-ec.net



INTE - ITICAM - IDEC 2017, Berlin-GERMANY Volume 2

Juran, JK, 1992 Juran on Quality By Design : The New Steps for Planning Quality Into Goods and Service, The
Free Press A Division of Macmillan, Inc.

Kettunen, J. (2008). A conceptual framework to help evaluate the quality of institutional performance. Quality
Assurance in Education, 16(4), 322-332. https://doi.org/10.1108/09684880810906472

Linton, J. D., Klassen, R., & Jayaraman, V. (2007). Sustainable supply chains: An introduction. Journal of
Operations Management, 25(6), 1075-1082. https://doi.org/10.1016/j.jom.2007.01.012

Paewai, S. R., Meyer, L. H., & Houston, D. J. (2007). Problem Solving Academic Workloads Management: A
University Response. Higher Education Quarterly, 61(3), 375-390. https://doi.org/10.1111/j.1468-
2273.2007.00360.x

Robertson, M., & Germov, J. (2015). Bringing the budget back into academic work allocation models: a
management perspective. Journal of Higher Education Policy and Management, 37(5), 507-518.
https://doi.org/10.1080/1360080X.2015.1079398

Ruben, (2007). Evaluating the impact of organizational self-assessment in higher education The Malcolm
Baldrige/Excellence in Higher Education framework. Leadership and Organization Development
Journal. 28: (3) (pp. 230-250)

Scott, D. E. (2015). The Nebulous, Essential Dimensions in Effective University Teaching: The Ethic of Care
and Relational Acumen. Journal of University Teaching and Learning Practice, 12(2), 19. Retrieved
from http://search.proquest.com/docview/1773231257?accountid=14744

Talib, F., Rahman, Z., & Qureshi, M. N. (2011). A study of total quality management and supply chain
management practices. International Journal of Productivity and Performance Management, 60(3), 268—
288. https://doi.org/10.1108/17410401111111998

Talib, F., Rahman, Z., & Qureshi, M. N. (2013). An empirical investigation of relationship between total quality
management practices and quality performance in Indian service companies. The International Journal
of Quality & Reliability Management (Vol. 30).
https://doi.org/http://dx.doi.org/10.1108/02656711311299845

Van der Wiele, A., Williams, A.R.T., Dale, B.G., 2000. 1SO 9000 series registration to business excellence: the
migratory path. Business Process Management 6:(5), (pp. 417-427).

Yarmohammadian, M. H., Mozaffary, M., & Esfahani, S. S. (2011). Evaluation of quality of education in higher
education based on academic quality improvement program (AQIP) model. Procedia - Social and
Behavioral Sciences, 15, 2917-2922. https://doi.org/10.1016/j.sbspro.2011.04.214

www.int-e.net Copyright © International Conference on New Horizons in Education Conference (INTE) 86

www.iticam.net
www.id-ec.net



INTE - ITICAM - IDEC 2017, Berlin-GERMANY Volume 2

IMPLEMENTING NUMBERED HEADS TOGETHER STRATEGY TO YEAR 5
STUDENTS: AN ALTERNATIVE APPROACH TO TEACHING WRITING

Sri Kartika A.Rahman
Sultan Hassanal Bolkiah Institute of Education, Universiti Brunei Darussalam
kartika.rahman@ubd.edu.bn

Harinah Mohd Shara
Sultan Hassanal Bolkiah Institute of Education, Universiti Brunei Darussalam
alaireena@hotmail.com

Suraya Tarasat
Sultan Hassanal Bolkiah Institute of Education, Universiti Brunei Darussalam
kartika.rahman@ubd.edu.bn

Noradinah Jaidi
Sultan Hassanal Bolkiah Institute of Education, Universiti Brunei Darussalam
noradinah.jaidi@ubd.edu.bn

ABSTRACT

This quasi experimental study aimed to explore the effect of Numbered Heads Together strategy on performance in
picture essay writing among Year Five students at a primary school in the district of Belait, Brunei Darussalam. A
total of 20 students were samples in the treatment group while 19 were in the controlled group. The treatment group
was taught using the Numbered Heads Together strategy while the controlled group was taught as usual. The
instruments employed were pre and post-tests. Data were analyzed using the Statistical Package for Sosial Sciences
(SPSS) and presented in descriptive analysis of t-test and ANCOVA. Findings show a significant difference in the
overall mean score for achievement in picture essay writing for the experimental group as shown by the pre and
post-tests (t = -12.867, p = 0.000). Meanwhile the ANCOVA test shows a significant difference for achievement in
picture essay writing between the treatment and controlled groups (p = 0.000, p < 0.05).

Keywords: writing, Numbered Heads Together, quasi-experimental study, Malay language, Brunei

INTRODUCTION

Writing is in fact a challenging task, not only for students but also for teachers. It is very important that teachers have
good knowledge on writing strategies to enable them to provide effective writing skills for students. Teacher must be
able to choose wisely from the numerous teaching and learning method, technique or strategy in order to improve
student’s achievement. According to Yahya (2005), diversity in writing strategy is neededto improve
student’s writing quality.

One of the aims of writing at primary schools in Brunei Darussalam (BD) is to equip students with the skill to
produce educational and creative essays (Curriculum Development Department, 2009). The percentage of marks
distribution in the national primary school essay writing examination is for language, content and technique. The
content aspect constitutes the biggest percentage in comparison to other aspects. This means that failure to present
content and ideas in essay writing will affect one’s overall marks or grades.

In the process of writing, teachers are encouraged to relate students’ life experiences to help them generate ideas.
According to Roselan (2003), students’ personal experience or other people’s experience are the most basic source of
idea. Apart from experience, visual aids may also be used to stimulate ideas in developing a good essay. Visual aids
such as pictures, videos and charts can increase achievement in essay writing. This is in line with studies by Sri
Kartika, Mesra Adikasuma, Suraya, Abu Bakar & Noradinah (2014) who stated that visual aids such as pictures help
students generate or brainstorm ideas for factual essays and this helps increase their achievement in essay writing.
Meanwhile, a study by Yahya and Azmey (2012) shows that visual aids not only help in generating ideas but also in
elaborating the ideas. In addition, the study by Noradinah, Yusri, Suraya dan Sri Kartika (2014) shows that an ICT
material that is iMindMap shows positive effect in increasing students’ achievement in essay writing. Currently,
several studies related to the use of techniques or approaches in the teaching and learning of essay writing in BD
have been carried out. This is in line with the Ministry of Education in encouraging teachers to use various teaching
and learning resources and techniques in teaching Malay language that suit the students’ ability in order to increase
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students’ interest towards the Malay language subject; including writing in the language (Curriculum Development
Department, 2009).

To maximise mastery of the writing skill, teaching and learning needs to be arranged carefully so that students can be
involved actively. Hence, the use of cooperative learning in teaching and learning leads to active participation among
students. This is supported by Christmas (2009) who said that active particiption in group activities will help students
generate several questions and explore various perspectives of answers from their freinds. This can increase students’
skills from generating ideas to producing creative writing.

Hence, this study explored the effect of the use of Numbered Heads Together; a cooperative learning strategy. This
strategy is introduced by Kagan in 1989 as an alternative approach to actively engaged students in question and
answer sessions (Kagan, 1994). In this study, the class was divided into five groups and each member within the
group was assigned a number (1 to 4). Teacher presented a problem to solve, and each member were given few
minutes to think the answer individually before they share their answers with the group. Later as a group, they have
to agree with just one answer. Next the teacher called a number and the person with the corresponding number had to
answer the problem. This strategy would therefore encourage student to think, interact, cooperate and support
intermediate and low level students.

OBJECTIVES AND RESEARCH QUESTIONS
This study was carried out to explore the effect of Numbered Heads Together on achievement in picture essay
writing among Year Five students. The research questions of the study were:

1. s there a significant difference in the mean score for overall achievement in picture essay writing between
the treatment and control groups in the pre-test?

2. s there a significant difference in the mean score for overall achievement in mastery of content for picture
essay writing between the treatment and control groups in the post-test?

3. s there a significant difference in the mean score for overall achievement in picture essay writing between
the students in the treatment and control groups in the post-test?

4. s there an effect of the significant difference in the mean score for overall achievement in picture essay
writing between the students in the treatment and control groups in the pre-test and post-test?

METHODOLOGY

This quantitative study employed a quasi-experimental research design involving students in two existing classroom
who were placed into two groups — treatment and control groups. Sidek (2002) and Akhiar and Shamsina (2011)
believe that a quasi-experimental study involves samples who are not randomly selected and aims to teach new skills
or new approaches in solving problems by applying the approach in the classroom.

Table 1: Pre and post- test research design

Group Pre-test Treatment Post-test
Experimental T1 X T2
Control T1 T>

Source: Sidek (2002)

X : Treatment class using the NHT strategy to be taught in the experimental group
T : Achievement in the pre-test for the experimental and control groups
T, : Achievement in the post-test for the experimental and control groups.

RESEARCH SAMPLE AND SETTING
A total of 39 students were involved in this study. They were put into two groups; 20 students in the experimental
group that received the treatment and 19 in the control group. Each group consisted of students who were of mixed
abilities, gender, background and different levels of achievement.
According to Jorgensen (1989), the decision to choose the research site should be related to the research problem.
Thus, one public (government) primary school in the Belait district chosen based on the following criteria as outlined
by Marshall dan Rossman (2011):

1) There is no objection to carrying out the research. It was possible to conduct the research at the school

as the Headteacher, Malay language teacher and the students were cooperative.
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2) Good opportunity in the data collection process. This was because good response and cooperation were
given by the school and the research samples.

3) Capable in building a relationship based on trust between the researcher and the samples. The
researcher was the trust and permission by the school to teach two Year Five classes.

4) Confident in getting quality and credible data for research purpose.
There were 10 male and 10 female students in the experimental group. Meanwhile there were 10 male
and 9 female students in the control group.

DATA ANALYSIS

Data in this study was gathered from the students’ scores in the pre and post-tests. Data was gathered and analysed
using the Statistical Package for Social Sciences (SPSS) version 20. T-test was employed to compare the means for
the pre and post-tests for both the experimental and control groups. Meanwhile, the  ANCOVA covariant analysis
was employed to see the effect of Numbered Heads Together strategy on achievement in writing.

FINDINGS AND DISCUSSION
The findings were presented on the basis of the research question formulated the study:

Research question 1: Is there a significant difference in the mean score for overall achievement in picture
essay writing between the treatment and control groups in the pre-test?

Based on the following Table 2,the mean score for overall achievement in picture essay writing for the experimental
group is 24.35 (SD= 6.72) while the mean score for the control group is 25.11 (SD= 6.08).

Table 2: T-test sample scores for overall achievement in picture essay writing between the treatment and control
groups in the pre-test

Group N Mean Standard deviation (SD)  T-value (t)  Significance level (p)
Experimental 20 24.35 6.72
Control 19 2511 6.08 -3 115

This finding shows no significant difference between the mean scores in achievement between the experimental and
control groups in the pre-test; t(39) = -.37, p>0.05 (p= 0.715). This shows that the students’ achievement from both
groups is similar in the pre-test.

Research question 2: Is there a significant difference in the mean score for overall achievement in mastery of
content for picture essay writing between the treatment and control groups in the post-test?

The following Table 3 shows a difference in mean score of 6.26 in the post-test achivement for content in picture
essay writing between the experimental (mean = 22.00, SD = 4.413) and the control group (mean = 15.74, SD =
4.593).

Table 3: T-test sample scores of achievement in mastery of content for picture essay writing between the treatment
and control groups in the post-test

Group N Mean Standard deviation (SD)  T-value (t)  Significance level (p)
Experimental 20 22.00 4.413
Control 19 15.74 4.593 4.343 000

This finding shows there is a significant difference in scores for content in picture essay writing between both groups
in the post-test t(39)= 4.343, p<0.05 (p= 0.000). This significant difference proves an increase in achievement in
mastery of the content for picture essay writing after the treatment given on the use of Numbered Heads Together
strategy. This shows that the students in the experimental group were able to master the content for picture essay
writing in comparison to the control group. The learning activities in the Numbered Heads Together enabled the
students in the experimental group to increase their thinking skills and work together in brainstorming ideas , until
they were able to produce a concise, organised and creative essay. This findings is similar to studies by Vass,
Littleton, Mieel dan Jones (2008), Salem (2011), Rao (2007), Mohammad Fawzi and Ali (2013) that show learning
in groups is able to increase thinking skills and make students focus in discussion as well as organise ideas to
produce a creative writing.
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Research question 3: Is there a significant difference in the mean score for overall achievement in picture
essay writing between the students in the treatment and control groups in the post-test?

The following Table 4 shows the mean score of overall achievement in picture essay writing for both groups in the
post-test. The mean score for the experimental group is 36.05, SD=7.911 and for the control group is 26.05, SD=
6.671. This shows a difference of 10.00 in the mean score for overall achievement in picture essay writing among
students in both groups.

Table 4: T-test sample scores for overall achievement in picture essay writing between the students in the treatment
and control groups in the post-test

Group N Mean Standard deviation (SD)  T-value (t)  Significance level (p)
Experimental 20 36.05 7.911
Control 19 26.05 6.671 4.255 0.000

Finding shows a significant difference in overall achievement in picture essay writing between the experimental and
control groups in the post-test, t(39)= 4.255, p<0.05 (p= 0.000). This shows that the use of Numbered Heads
Together has increased students’ achievement in picture essay writing. This is congruent with studies by Dotson
(2001), Maheady et. al (2006), Christina (2009), Ivy (2009), Ong and Tan (2010) as well as Gintings and Ramini
(2012) which showed students” achievement increased in the post-test.

Research question 4: Is there an effect of the significant difference in the mean score for overall achievement
in picture essay writing between the students in the treatment and control groups in the pre-test and post-
test?

To answer this research question, the ANCOVA covariant analysis was used to see the effect of student achivement
in the pre and post-tests. The following Table 5 shows a significant difference in mean score for the pre and post-
tests (F = 101.731, p= 0.000). This shows that the treatment given to the students in the experimental group that
used the Numbered Heads Together was able to increase the students’ achievement in the post-test.

Table 5: Ancova test for overall achievement in picture essay writing for experimental and control groups in the pre
and post-tests

Source Type 11 Sum of Square Df Mean Square
Corrected Model 2565.320? 2 115.896
Intercept 78.415 1 7.085
Pre-test 1591.473 1 143.799
Group 1125.890 1 101.731
Error 398.424 36
Total 40878.000 39
Corrected Total 2963.744 38

R Squared = .866 (Adjusted R Squared = .858)

The followig Table 6 shows that the achievement for the experimental group which the students were taught using
the Numbered Heads Together (mean = 36.05; mean consistent = 36.426) was better than the control group where
the students were not taught using the Numbered Heads Together (mean = 26.05, mean consistent = 25.657). Based
on the ANCOVA test, it shows that the Numbered Heads Together was able to increase the students’ achievement in
picture essay writing. Thus, there is a significant difference effect on mean score for overall achievement in picture
essay writing between students in the experimental and control groups in the pre and post-tests.

Table 6: Mean, Standard deviation, consistent mean and Standard Error for picture essay writing for experimental
and control gropus in the pre and post-tests

Group N Mean Standard deviation (SD) Mean Standard Error
Experimental 20 36.05 7.911 36.4262 .745
Control 19 26.05 6.671 25.657° 764

Note: a. Calculation for the covariant value for pre-test is 24.72
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Hence, findings shown in Tables 5 and 6 indicate the relationship between Numbered Heads Together with picture
essay writing which result in a significant difference between the experimental and control groups in the post-test.

CONCLUSION

This study was conducted to explore the effect of using Numbered Heads Together on achievement in picture essay
writing among Year Five students in a school in the Belait district, NBD. The Numbered Heads Together used is one
of the cooperative learning strategy. According to Ali, Seyed Hossein, Manijeh and Hassan (2007), coopertive
learning has a significant effect on students’ academic progress. Findings from this study shows positive
achievement in the xeperimental group in comparison to the control group. Numbered Heads Together is also useful
in increasing students’ overall achievement in picture essay writing for students in the experimental group. Apart
from that, the Numbered Heads Together also have a positive effect on students wit low or intermediate proficiency
level.

The observations taken during the implementation of the strategy showed that the students were actively
participating and were brave to contribute their creative and rationale ideas or thoughts. The students showed they
were having fun working together. Richards (1990), Rao (2007) and Gintings and Ramini (2012) stresses that
communication among school children is an important aspect that help students actively participate to generate ideas
in the writing process as well as making learning process more interesting and fun. Thus, teachers should give the
opportunity to students to interact and discuss with their friends as a group during writing process.
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Abstract: This paper discussed the result of modeling the acceptance and usage behavior of mobile learning (M-
AUBmML) and the implications for student learning. M-AUBmML explains the factors which influenced the
acceptance and use of m-learning behavior. M-AUBmML consisted of 6 variables that are adopted from the
Technology Acceptance Model (TAM) and the Theory of Planned Behavior (TPB), moreover 4 variables are
added, such as: the lecturers perceived readiness, perceived peer student readiness, and perceived facilitating
conditions. The samples are taken from 294 students who have used the m-learning in their following the course
of learning activities of online learning portal- -ITS SHARE whereas the students fill out an online questionnaire.
The students come from various universities in Indonesia, such as: ITS Surabaya, U-Telkom Bandung, ITN
Malang, and the University of Sriwijaya Palembang. The AUBmML model analyzed its model suitability using
confirmatory factor analysis (CFA) with maximum likelihood estimation (MLE) approaches. The result shows that
AUBmML models has good fit and has implications to be determined by students and designers of m-learning
implementations in order to be more effective.

Key words: mobile learning (m-learning), goodness of fit, acceptance, usage behavior, ITS,
Indonesia

INTRODUCTION

M-learning began to be developed widely and used in the world of education, both in national and international
levels. Several studies have been conducted and published in several international journals. Publications of study
results generally explain the findings related to the characteristics of m-learning and acceptance by learners in
learning activities (Sumak, Heric, & Pusnik, 2011). The development of phenomena from web 1.0, web 2.0 and
web 3.0 that has been popularized by Tim O'Reilly and John Batelle is able to push the changing of learning
paradigm (Tim O'Reilly, 2012). Students learn not only based on face-to-face in the classroom, but they spend
more time in outside the classroom using web-based information and communication technology (ICT).

Learning in 2011 entered the era of massive and open learning, and is known as a massive open online course
(MOOC) that is by utilizing the development of web technology. MOOC is an online learning resource where
people learn in massive amounts through open network knowledge connectivity. They interact in real-time within
the learning community and with contextual lesson-oriented of learning achievements. The MOOC has grown as
an open university that is fully implemented online. Some of the MOOC's organizers are Udacity, Coursera, edX,
which provides more than 1000 subjects by reaching of 190 countries (Pomerol, Epelboin, & Thoury, 2015).

The Indonesia government through the Directorate of Higher Education (DHE) in Ministry Research, Technology,
and Higher Education has initiated an online learning as MOOC. The online learning is called Open and Integrated
Indonesian Open Learning (Pembelajaran Daring Indonesia Terbuka dan Terpadu - PDITT). PDITT is an ICT-
based distance learning. The goal of PDITT is to equalize learning quality over the archipelago area in Indonesia,
and affordability of unreached areas in conventional learning models. PDITT in 2014 has held 30 subjects from
ITS, ITB, University of Indonesia, Gajah Mada University, Bina Nusantara University and APTIKOM. Each
course is followed by a minimum of 100 students. In 2017 number of subjects is 3000 organized by universities in
Indonesia.

Learning in Indonesia has begun to shift from classroom-based to ICT-based learning. The usage of mobile devices
cannot be avoided in student learning activities. The learning problems are shift from paper and pen-based learning
to the issues of acceptance and behavioral use of m-learning. This paper describes the factors that influence to
students in willing to use m-learning and what are the implications of learning. The study was conducted by taking
samples of ITS and Sriwijaya University students after they followed the lessons through share.its.ac.id. M-
Learning activities in 16 weeks. After completed lessons, the student fills in the questionnaire by online at
http://share.its.ac.id. The number of data is 294 of a free outlier. The data will confirm the feasibility of AUBmL
model by using Structure Equation Modelling (SEM).

The results of this research are: (1) to explain the factors that influence the acceptability of usage of m-Learning
in student learning, (2) to know the implication of AUBML model on the use of a mobile device in the learning
process. This information for the welcome of massive open online course (MOOC) in Indonesia.
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LITERATURE REVIEW

Mobile Learning

The term of mobile learning or abbreviated "m-learning™ involves the use of mobile welfare, either alone or
combination of utilizing information and communication technologies. The use of m-learning allows students to
learn anytime, anywhere, about anything and anyone. Students can use m-learning tools to access learning
resources, communicate with peer learning, and access or store content, collaborate both inside and outside of the
classroom.

Mobile technology is currently growing rapidly in the form of mobile devices, smartphones, phablets, tablet
computers, e-readers, portable audio and video players, etc. Mobile devices are widely used in everyday activities,
such as for learning activities. Mobile devices used for learning are termed m-learning. M-learning is learning to
cross multi-context through interaction of content and social interaction by using personal electronics device
(Crompton, 2013, p. 48). UNESCO defines m-learning as learning by utilizing mobile devices connected to the
network to communicate, access and store data, play audio and video synchronously or asynchronously. M-
Learning by using the online social networking software (SNS) that is Facebook, Twitter, and MySpace, has been
used regularly by millions of people. Most of the SNS user communities are students. In fact, a survey conducted
in 2011 of 3,000 students from across the US revealed that 90% of students use Facebook and 37% uses Twitter
(Dahlstrom, de Boor, Grunwald, & Vockley, 2011).

The proportion of those SNS in Indonesia are as follow: Facebook of 51.5 million people (23.4%), Twitter of 19.7
million people (8.9%) and mobile users almost the same as Indonesian people that are 248 million (Kominfo,
2013). This condition is a great opportunity and potential if it can be used to support online learning in formal
education units as well as learning in the wider community. Nevertheless, SNS Facebook that has been widely
used by students to interact socially is still a lot of entertainment purposes and not for serious things (Lin, Hou,
Wang, & Chang, 2013). While the use of m-Learning in blended learning mode using SHARE-ITS learning
management system (LMS) has been able to assist students in subjects of Modern Control System from different
study program, ie Electrical Engineering Department-ITS, ITN-Malang and U-Telkom- Bandung, and also in
Electrical Engineering UNSRI Palembang in Sumatra island to achieve the established competencies. (Arifin,
Aisjah, Fagih, & Gamayanti, 2012).

Research Development on Model Acceptance of M-learning Usage

Research on the acceptability and usage of new technology are based on theories or concepts of social psychology,
such Theory of Reasoned Action (TRA). The TRA is first proposed by Fishbein and Ajzen (1975). (Fishbein &
Ajzen, 1975). TRA has been developed first by Icek Ajzen (1991) to the Theory of Planned Behavior (TPB). The
main variables of TRA and TPB are intentions of performance in certain behaviors. (Ajzen, 1991, p. 181). Fred
D. Davis (1989) constructs an acceptance models of usage new technologies, especially in information systems.
This model is known as Technology Acceptance Model (TAM).

The TAM model was adopted from the Theory of Reasoned Action (TRA). TAM predicts that the acceptability of
usage new information technology is influenced by three factors: (1) perceived usefulness, (2) perceived ease of
use, and (3) behavioral intentions. Another study has been done by Devis et al. (1989) found that TAM as a
predictor of acceptance of new information technology devices is better than TRA (Davis, Bagozzi, & Warshaw,
1989).Taylor and Todd (1995) built a combination model of TPB and TAM. The combined model of TAM and
TPB abbreviated as C-TAM-TPB. The C-TAM-TPB model adopts the TAM model by adding two variables,
namely subjective norms and behavior controls (perceived behavior control) derived from TPB theory. The C-
TAM-TPB model has used in predict the intentions research of someone who is inexperienced or experienced in
the usage of new technology.

Venkatesh, Morris, Davis, & Davis (2003) reviewed some new models of information technology acceptance. The
elements of each model were united and become a new model is Unified Theory of Acceptance and Use of
Technology (UTAUT) (Venkatesh, Morris, Davis, & Davis, 2003). The three latent variables (construct) in UTAUT
models that influence behavioral intention of usage new technology, ie performance expectancy, effort expectancy,
and social influence. Two latent variables that directly affect usage behavior, ie behavioral intention and
perceptions of the condition of the facility (perceived facilitating conditions). The UTAUT model is also
accompanied by four moderator variables: gender, age, experience, and voluntariness (\enkatesh, Morris, Davis,
& Davis, 2003).

Theory of Reasoned Action (TRA) is a concept of social psychology used for research on acceptance usage of m-
learning in student learning activities (Fishbein & Ajzen, 1975). The model of acceptance new technology in
information systems fields is Technology Acceptance Model (TAM) (D. Davis, 1989). TAM is a joint model of
Theory Reasoned Action (TRA) and the Theory of Planned Behavior (TPB) (Ajzen, 1991). Another model of
acceptance and behavior usage m-learning is the Model of the Acceptance and Usage Behavior of m-Learning (M-
AUBmML). M-AUBML consists of 6 variables adopted from TAM and TPB and 4 additional variables. The
additional other variables are perceived lecturers readiness, percieved of peer student readiness, percieved of self-
efficacy, and perceived facilitating conditions.
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RESEARCH METHODS

Hypothesis of AUBmML

The proposed study is named of AUBmML. The hypotheses on variable models are based on 2 variables proposed
of theory TPB (Ajzen, 1991) and TAM theory (Davis F. D., 1989), and 4 external variables are chosen in
accordance with the usage of m-learning in college (Davis F. D., 1989). The four variables as the latent variables
are adopted from TPB, namely: (1) usage behavior of m-learning, (2) behavior intention to use, (3) perceived
behavioral control, and (4) subjective norms or other terms as also referred to the social environment (Dembo &
Seli, 2013). In addition to the previously mentioned variables, we add hypotheses to other latent variables. This
variable is adopted from the Technology Acceptance Model (TAM) (Davis F. D., 1989), namely: behavior intention
to use, perceived ease of use, perceived usefulness, and usage behavior of m-learning.

Factors influence between variables, are as follows: (1) Subjective norms directly influence of intention to use
behavior, (2) perceived behavioral control the direct influence of behavior intention to use and usage behavior of
m-learning, (3) behavior intention to use directly influence of perceived ease of use and perceived usefulness. The
effect of perceived usefulness is greater than the effect the perceived ease of use on behavior intention to use
(Arifin, Setyosari, Ardhana, & Kamdi, 2014). Perceived ease of use has a direct effect on perceived usefulness
(Davis, Bagozzi, & Warshaw, User acceptance Of computer technology: A comparison Of two, 1989; Cheon, Lee,
Crooks, & Song, 2012). Behavior intention to use directly affect the behavior of usage behavior of m-learning
(Davis, Bagozzi, & Warshaw, 1989; Ajzen, 1991).

The four external variables added in research, are; (1) perceived lecture readiness), (2) perceived peer student
readiness, (3) perceived self-efficacy, and (4) perceived facilitating conditions. The first two variables are predicted
to affect directly of subjective norms, namely the influence of lecturers and other colleagues on the perception of
usage m-learning. The influence of these two variables to assess the online implementation in education in
Indonesia. The last two variables: perceived self-efficacy and perceived facilitating conditions are predicted to
directly affect perceived behavior control.

Problem of Research

The problems in the research are: (1) whether the perception on self-ability using m-learning influences the
perceived behavior control of usage m-learning, (2) to determine how significant the influence of perception of
facility condition to behavior usage m-learning in Indonesia. The results of this study can be used to design the
implementation of m-learning in universities and higher education institutions in Indonesia.

Hypothesis

The 11 hypotheses proposed in this study are:

Hi: Intentions behavior in using m-learning affect the usage behavior of m-learning.

H»: Perceptions of the usefulness of m-learning that students believed will influence their behavior intention in
using m-learning.

Hs: Perception of ease in use of m-learning is believed by the students will affect their behavior intention in
using m-learning.

Ha: Perception of ease in the use of m-learning is believed by the students will affect the perception of the
usefulness of m-learning.

Hs: Student subjective norms on m-learning will affect their behavior intention in using m-learning.

He: Perceptions of the lecturer readiness in using m-learning will affect the subjective norms of students in
using m-learning.

H-: Perceptions of colleagues readiness in using m-learning will affect the subjective norms of students in
using m-learning.

Hsg: Perceptions of student control behavior in using m-learning will affect their behavior intention in using m-
learning.

Hq: Perceptions of student control behavior in using m-learning will affect the usage behavior m-learning.

Hio: Perceptions of students' self-abilities in using m-learning will effect on their perceptions of behavioral
control in using m-learning.

Hi1: Perceptions of the condition of facilities in using m-learning will affect the perception of student control
behavior in using m-learning.

Structural Model and Measurement Model of M-AUBmML

The structural model and AUBmL measurement model are constructed based on questions in research, and the
theory. Hypotheses of influence between constructs on the AUBmL model are tested for truth.

The AUBmML model explains that any influence of exogeneous constructs (&) on endogeneus constructs (n) is
expressed in one-way arrows with regression coefficients of y. Any influence of exogeneous constructs (&) on
endogeneus constructs (n) is expressed by one-way arrows with regression coefficients of . Each endogenous
construct () has a measurement error or residual regression value of . The Equation of measurement which
states the relationship between indicator (manifest) the X and Y with the latent construct is £dan 7. The relationship
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of X and Y is expressed by the factor loading value (). Each measurement has an error, ie: measurement error
indicator of X is expressed in 8, and error measurement indicator of Y is expressed in €.

Data Collection

Respondent in this research is the student as participants using m-learning which entered in SHARE-ITS online
learning network. The students are from Engineering Physics Department of ITS and Computer System
Department of Sriwijaya University in the even semester of 2013/2014 and 2014/2015. The two universities are
separated in different islands. ITS in east Java islands and Sriwijaya University in Sumatra Island. Students after
completing the activity in the online lecturing, they fill out the online questionnaire through the link
http://share.its.ac.id. There are two choices of the questionnaire sheets, the first is a questionnaire sheet for those
who use m-learning with the Moodle SHARE-ITS platform and the second of those who use m-learning with
Facebook's social networking platform. Students who have completed the question in the questionnaire is 294.
Respondents consisted of 57% male and 43% female. The mobile device used consists of 34% of smartphone
users, 7% of the user table-PC, and 59% of notebook users.

Data Analysis

Cleaning of outlier data is done by using the distance of Mahalanobis value that is greater than %2 (36; 0.001) =
67,99. Data that has been outlier-free of 294. Furthermore, the data is normality tested in each of ten constructs.
Normality test data by using Kolmogorov-Smirnov and Shapiro-Wilk methods with the significance level of a =
5%. Normality test results are obtained of each of the ten constructs of a distributed normally models. The ten
constructs are (1) perceived ease of use (PEU), (2) perceived usefulness (PUF), (3) behavior intention to use (BIU),
(4) perceived lecturer readiness (LR), (5) perception peer student readiness (PSR), (6) subjective norm (SN)), (7)
perceived self-efficacy (SE), (8) perceived facilitating conditions (FC), (9) perceived behavioral control (PBC),
and (10) usage behavior of m-learning (UBmL. The data is used to estimate the AUBML hypothesis model using
the maximum likelihood estimate (MLE) method.

THE RESULT AND DISCUSSION

Reliability and Construct Validity of AUBmML Models

The reliability of the construct is tested by Cronbach alpha value in the limit of > 0.70, which the construct is
declared to be reliable (Cortina, 1993; Cronbach, 1951). The validity of each construct indicators is expressed by
the significance value of each indicator relationships to the construct. The value of indicators > 0.30 are valid
(Cronbach & Shavelson, 2004). SPSS is used as software in determining of Cronbach alpha. Constructs of PEU,
LR, PSR, SE, BIU, PUF, SN, PBC and UBmL from the output of SPSS show the Cronbach'’s alpha value > 0.70.
This value indicates that the nine constructs are reliable. The value of Cronbach's alpha = 0.628 for the FC
construct, while the value of the calculation result uses the construct reliability (CR) formula is 0.713. This value
shows that FC constructs are also reliable. Cronbach's alpha approach for estimating the reliability of congeneric
measuring gives the too low estimate (Bollen & Curran, 2006). In SEM to estimate the reliability of the construct
used composite reliability measure (CR) and variance extracted measure (VE). CR and VE calculations for each
of the ten constructs are: PEU, LR, PSR, SE, FC, BIU, PUF, SN, PBC and UBmL have CR> 0.7 and VE> 0.5.
This shows that ten constructs have an excellent reliability. The result of standardized factor loadings A on each
indicator is > 0.5. This indicates that each item is valid as the indicators that make up its construct (Hair, Black,
Babin, & Anderson, 2009).

Analysis Goodness of Fit AUBmL Models

The AUBmML model was designed and analyzed using the maximum likelihood estimation (MLE) method and IBM
AMOS version 21. In this study the value of goodness of fit index (GOF) is based on 3 parameters, ie: absolute fit
measures, incremental fit measures, and parsimonious fit measures (Hair, Black, Babin, & Anderson, 2009). The
GOF value of the model of acceptance and the behavior of m-learning (M-AUBML) is as follows: GFI=0.9,
RMSEA=0.0749, df=453, CFI=0.920, TLI=0.889, NFI=0.879, IFI=0.922, 2 /df=2,583, and PGFI=0.581. The
GOF values indicate that the AUBmL models is good of fit (Arifin, Setyosari, Ardhana, & Kamdi, 2015, pp. 105-
110). The AUBmML model and value of goodness of fit are shown in Figure 1 below.

The Result of Hypothesis AUBmML Models

A hypothesis test is done on t-value and the level significance of 0.05. The t-value is a critical ratio (C.R) or
probability (p) are obtained by IBM AMOS software version 21. The value of | C.R. | will decide Ho is rejected or
accepted. The output of software value of | C.R.|>1,967 in the probability value (p) < 0,05. This shows that the
Ho is rejected, and the meaning that hypothesis of the AUBML models is accepted (Byrne, 2010; Kline, 2011).
The result of hypothesis test shows that the acceptance and the behavior of the use of m-learning (M-AUBmML)
model is acceptable.

www.int-e.net Copyright © International Conference on New Horizons in Education Conference (INTE) 96

www.iticam.net
www.id-ec.net



INTE - ITICAM - IDEC 2017, Berlin-GERMANY Volume 2

External Attitude Intention Behavior

&3

—

e Y13 +—0,73
B = Y14 4—0,327
w3 e Y15 «—082

Parceived Usefulness
(PUF)

—_—

£ o
| Ys.1=0,83% 2 [<1
a bl X1 «—ops \ \_
© p» K2 40872 Parcaives Eone of Use PazoaTt Bahavior Intentien to I‘nz:o-te e
m e X3 40792 Ce Usa fBlU) /—
[;5” a%0%, Us age. Behay

0 672

X7 0,836 a :=0.99‘ v ¥ 19
XE  +—0, Parcaived Paar Sludanl ]
832~ Readiness (PSR) E ; >
X9 +—0,773— f . 15=0,20¢

X10 +—0,784 s
X11 «—0.782

Ys a=0,91* —
12 €0, ?55%‘“”“’[ 5°."‘“ﬁ=“\" — -

D, 2= 0.10”
L 823 Parceived Locturers L Subjective Norm [SN) ]
X5 «—0,891- Readiness (LR] 520,99 0.598 0,651
X6 —0, 75 0,771 0.60!
0,779 0,766
5 T8 i 0,856| 0,813

a e
YY Y Y YV Y ¥
a - Y1 %

Perceived Behavioral

Control (PBC) * P<0,01
_ **p < 0,05
s e K13 0,909 /&
Perceived Facilitating 0, ?88 0,854
e e K14 4—0,678 ‘Conditions (FC) Y5.520,87* $ Cs
sy = K15 0,825

T
- 21

o = Y20

[

Figure 1. Model of the acceptance and usage behavior of mobile learning (M-AUBmML)

Implication of AUBmML Models in Student Learning

The implication of AUBML models on the use of m-learning in student learning activities is viewed from two

things, the first of what students need to do, and the second is what designers need to design m-learning to make

more effective and efficient learning.

What do Student Need to Do:

(a) Selecting the most suitable and convenient a mobile device that will foster self-belief and self-motivation to
use m-learning.

(b) Increasing the knowledge and improving the skills of usage of m-learning that will foster self-confidence that
he/she perceived self-efficacy using m-learning in her/him participated in learning activities,

(c) Establishing discussion forums in online or offline to share experiences and information in using m-learning
that it can strengthen of perceived behavioral control,

(d) Familiarizing in use of application program to read, count, play video, and discuss of both synchronous and
asynchronous that it can strengthen perceived self-efficacy, and

(e) Sharing of information sources that can be accessed to overcome the difficulties that occur in the use of m-
learning.

What do the Designer of m-learning Implementation:

(a) Choosing the software to be used as a content management system (CMS) and learning management system
(LMS) that is tailored m-learning characteristics,

(b) Making ease and simplicity of navigation that it can lead to useful perceptions by students,

(c) Choosing the size and offering format of contents that are light and in accordance with the characteristics of
m-learning,

(d) Utilizing cloud storage facilities to strengthen of perceived facilitating conditions,

(e) Paying attention to the size of the touch screen mobile devices is not less than 4 inches to reinforce of
perceived ease of use

(f) Providing the appropriate display mode in mobile devices to enhance perceived ease of use.

CONCLUSION AND SUGGESTION
Conclusion
Based on the analysis and discussion, it can be concluded that:
e The AUBmL models have been good of a fit as a model of acceptance and usage behavior of m-learning, it is
supported by the degree goodness of fit is a good fit.
e The models have explained what factors influencing the acceptability and usage behavior of m-learning and
has able to estimate both of new and old users of m-learning
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e The factor has predicted an acceptance of new users are: perceived ease of use and perceived usefulness,
whereas factor has predicted an acceptance of experienced users are: perceived lecture readiness, perceived
peer student readiness, perceived self-efficacy, and perceived facilitating conditions.

e The AUBmML models show two implications of student learning activities in the use of m-learning: the first;
what students need to do to prepare themselves for using of m-learning. This is by choosing an easy-to-use
mobile tool and forming the usability perceptions for using m-learning along their learning activities, as well
as increasing a knowledge and skills of using m-learning, and actively in discussion forums to strengthen self-
perception and control behavior- perception in use m-learning. The second is what the designer to implement
m-learning. This is chosen mobile devices to access is ease, LMS software and CMS, as well as content.

Suggestion
The further research needs to be done:

o The influence of lecturers or instructors as the factor that can build a positive perception and a confidence of
student to use m-learning.

e It is necessary a model by developing indicators related to perceived lecturers readiness in using m-learning
when he/she interacting with students. The sample is developed for lecturers.
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